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PART A: INTRODUCTION 

In this part, the researcher sets reasons for carrying out the research, the 

objectives that need to be acquired after all, the scope, contribution, and 

methods of the study. Last but not least, an organization of the study is 

presented. 

1. Rationale 

Nowadays, with the tendency of globalization and integration, English plays 

the role as the most effective international communicative language. Especially, 

when Vietnam becomes a member of WTO, English works as a bridge for 

learning, information and cultural exchange to establish the multilateral 

relationship between Vietnam and other countries around the world. Also, the 

first and foremost demand given is that Vietnamese people need to master the 

language besides their mother tongue, which contributes to bridging the gap 

caused by the language barrier between our country and other nations. 

Therefore, each of us needs to learn English to serve ourselves about the life, 

work and needs of society.  

Being aware of the importance of the English language for the development of 

society, the Ministry of Education and Training has set policies to encourage 

learning and teaching English widely. Hence, English has become one of the 

compulsory subjects. Accordingly, the students should be helped to 

comprehensively develop four skills: listening, speaking, reading, and writing. 

Reading is essential not only as a receptive skill but also to the development of 

mind. “Reading is an act of communication in which information is transferred 

from a transmitter to a receiver” (Smith (1973:2). 

Although reading is a highly valuable skill and activity, and it is 

recommended that English learners try to read as much as possible in English, 

students' low proficiency in reading cannot be deniable. At school time, most the 

learners get bored when reading a text which is too long and no longer interested 

in reading. This leads to the readers not fully understanding the content of each 

text and the quality of reading is gradually getting worse. Understanding the 

general situation of students, The teachers of  Hai Phong Management and 

Technology University have taken helpful measures to help students improve in 

the best way, especially for third-year English majors. 
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Homework is one of the most important methods. While homework may seem 

like a tedious task, it can help a student comprehend the material. 

Many studies show the effectiveness of homework and all of the benefits it can 

do for us; the problem is: teachers are making students do too much homework 

when they get home from school. For third year students of English, they have 

begun to enter a new program which was more difficult than 2 years ago. 

Therefore, the number of exercises and knowledge in the school made the 

learners feel tired. Most students have hated homework, so how to appropriately 

assign reading homework to third year English majors is necessary. It is hoped 

that the study will make some contributions to improve learning English. 

 The author also hopes that it will be possible to make useful suggestions for 

the teachers to improve the situation of teaching and learning  at Hai Phong 

Management and Technology University. 

  2. Aims of the study 

The general aim of this study is how to appropriately assign reading homework 

to third year English at Hai Phong Management and Technology University. 

The main purposes of the study are summarized as follows:  

- To investigate main factors losing students' interests in reading homework.  

- To explore techniques used by teachers of English to motivate their students 

in reading homework. 

- To investigate factors assisting teachers to assign appropriately reading 

homework. 

3. Scope of the study 

This study focused only on assigning appropriately reading homework of 23 

third-year English majors at Foreign Language Department, Hai Phong 

Management and Technology University. 
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In detail, the study will find out the main factors that make students lose interest 

in doing reading homework and discover techniques used by teachers of English 

to assign appropriately reading homework. From that, the main factors that 

assist students to overcome their fears in doing homework will be presented. 

4. Contribution of the study 

There have been a lot of studies on students’ motivation in learning English as a 

second language; however, those on demotivating factors still leave a gap. This 

study hopefully will shed light on how to assign appropriately reading 

homework. Moreover, the findings of this study could provide English teachers 

as well as the third-year English majors at Foreign Language Department, Hai 

Phong Management and Technology University an in-depth understanding of 

factors that students encounter in reading homework so that they can overcome 

those obstacles to get the best teaching and learning result. 

5. Research questions 

This study aims to answer the three following questions:  

What are the main factors losing students' interests in reading homeworks? 

 What are techniques used by teachers to motivate their students in reading 

homework? 

      What are factors that assist teachers to assign appropriately reading 

homework? 

6. Methods of the research 

This study used a quantitative method. For the quantitative method, two 

questionnaires were made and delivered to seven teachers and 23 students who 

were chosen randomly from 2 classes of the third-year English majors at 

Foreign Language Department, Hai Phong Management and Technology 

University. 
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7. Organization of the research 

This study includes three main parts: Introduction, development, and 

conclusion.  

 Part 1: Introduction includes the rationale, aim of the study, the scope of the 

study, research questions, method of the research, and the design of the research. 

 Part 2: Development.  

This part consists of three main chapters. 

Chapter 1: Literature review 

This part introduces the theoretical background of reading homework, reviews 

studies of demotivation in second language acquisition, and gives a brief view 

on concepts of reading and factors losing interest in reading homework. 

Chapter 2: Methodology  

Chapter two takes an emphasis on the methodology of the study, including 

research questions, participants, method of the study, instruments. Data 

collection and data analysis are discussed in this chapter.  

Chapter 3: Research findings and discussion 

 This chapter presents major research findings and discussion in detail. 

 Part 3: Conclusion 

This part presents conclusions and implications, in which the findings and the 

limitations are clarified and suggestions for further researchers are proposed. 

  



5 

 

PART B: DEVELOPMENT 

CHAPTER 1: LITERATURE REVIEW 

1.1. Overview of reading 

1.1.1. Definition of reading 

   Reading is a skill that is no longer strange to English learners but there is 

hardly any agreement on its definition. A great number of books and articles 

have been written about this debatable subject. To explore the changing nature 

of reading comprehension, a well-articulated model of reading comprehension 

outlined in the RAND, Reading Study Group’s Report (2002) was drawn upon. 

The authors of this report defined reading comprehension as "the process of 

simultaneously extracting and constructing meaning through interaction and 

involvement with written language".  It can not be denied that reading plays a 

vital role in our social life.  

What “reading” really means is reading and understanding what we read at the 

same time. Different authors hold different views on the definition of reading. 

Козак indicated: "Reading is a complex activity that involves both perception 

and thought. Reading consists of two related processes: word recognition and 

comprehension. Word recognition refers to the process of perceiving how 

written symbols correspond to one’s spoken language. Comprehension is the 

process of making sense of words, sentences and connected text". 

There are three main points in his definition. Firstly, reading involves word 

recognition, which means that it refers to the use of phonics to decode a word. 

Without word identification, every word would have to be recognized by sight 

to be read. Secondly, comprehension is also important for reading. It is the 

ability to process text, understand its meaning, and to integrate with what the 

reader already knows. If word recognition is difficult, students use too much of 

their processing capacity to read individual words, which interferes with their 

ability to comprehend what is read. 

From the above definitions, the author of this study could come to the 

conclusion that reading is an important but difficult skill of the four. It is a 

complex process from receiving the message to understanding its meaning.  
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1.1.2.  Reading in language teaching and learning 

A Student's reading skills are important to their success in school as they will 

allow them to access the breadth of the curriculum and improve their 

communication and language skills. Reading can give someone wide in 

knowledge and experience. Any material that we read would give knowledge 

and experience because we will get new knowledge and new things. That is why 

students who have reading habits will have a good foundation in both grammar 

and vocabulary.   Besides that, reading also can improve their language, 

speaking and learning. If students want to improve their language, they must 

read more. With reading someone can make his or her language better and can 

confidently communicate with their friends and teachers. In addition, interest in 

reading is closely related to cultural knowledge because reading is a feature of 

cultural development in the community-oriented education and reading.(Kamus 

Dewan Edisi Keempat, 2005). For third- year English majors at Hai Phong 

Management and Technology University, they will have to learn a higher level 

related to social knowledge. Therefore, Most students need to have a good 

foundation to study as well as to prepare for future jobs. 

In Long and Richards's view (1987) on intensive reading, it is a detailed  in-

class analysis, led by the teacher of vocabulary and grammar points, to arrive  at 

a profound understanding. Consequently, teachers need to find some ways to get 

students to develop specific reading skills (such as the ability to understand the 

general message without understanding every detail) and the desire to naturally 

understand the meaning of each word. Thus, reading is the foundation to help 

students develop understanding texts skills as well as the remaining skills. 

 At Hai Phong Management and Technology University, the students  have 

two reading lessons once a week. Moreover, they have 2-4 additional reading 

homework once lessons. This makes the students lose the motivation for 

reading, neglect their homework leading to reducing the quality of reading. 

Before this situation, teachers can help students read more effectively if they 

assign reading homework appropriately. 
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1.2. Overview of homework 

1.2.1.  Definition of homework 

Homework is defined as tasks assigned to students by school teachers that are 

intended to be carried out during nonschool hours. 

 According to Butler (1987), a more universal definition of homework 

describes it as time that students spend outside the classroom in activities 

allocated for the training, enhancement, and implementation of knowledge, as 

well as learning new capabilities involved in independent research (Alanne & 

Macgregor, 2007).  It is a time honored practice that can enhance the 

development of skills and reinforce knowledge gained within the classroom 

when it is used effectively and appropriately. Homework is an opposing idea 

viewed as a social preventer and makes students stay away from family, but it is 

also viewed as a means of “self-regulation skill” that leads toward academic 

achievement (Katz, Kaplan, & Gueta, 2010). 

 Through time, the views on homework are increasingly negative. For some 

students, completing homework is just something required and they cannot see 

the benefit of what they are doing. They find the task to be useless and time 

consuming. Therefore, some students do homework under protest and play it off 

by different means to do it as fast as possible. On the contrary, there are some 

students who spend a lot of time on task and do it carefully.  

On the other hand, teachers see homework as a useful support tool in 

studying. Most teachers have difficulty collecting homework from students. Just 

a few would submit their homework on deadlines, the rest had late homework or 

not. Although the teachers have used a method like deduction of score, the 

situation remains unchanged. In some cases, the students copied each other’s 

task despite different warnings given to them to not plagiarize. So Why do many 

students not do homework, or do it poorly?. 

There are different internal and external factors such as: having a job, 

consuming free time, or lack of teacher support. The teachers’ role and 

motivation that will be discussed in detail. 
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1.2.2.    Factors affecting homework completion among students 

1.2.2.1. Internal Factors 

 Internal factors are those personal distractions which can interfere with 

homework completion and the way a person perceives himself or herself. Here is 

a brief examination of these factors: 

a.  Self- perception 

Self-efficacy is the belief in one’s ability to influence events that affect one’s 

life and control over the way these events are experienced. (Bandura, 1994).  

 Self- perception reflects the confidence of the ability to control the motivation, 

behavior and social environment on their own. It is often assigned the same 

meaning with self-regulation, self-esteem, or optimism.Firstly, self-esteem 

which is “confidence in one's own worth or abilities” (Oxford dictionary.com, 

2020). It can involve a variety of beliefs about yourself, such as the appraisal of 

your own appearance, beliefs, emotions, and behaviors (Kendra Cherry, 2019). 

 Secondly, self-regulation, which is “the ability to act in your long-term best 

interest, consistent with your deepest values” Stosny (2011). These factors 

influence how people achieve them and their internal motivation.  If a person has 

a high self-esteem, they will adjust their perception. So, the person is internally 

ready to do any task individually and take risks.  The problem with self-

perception is due to a range of factors, some students lack self-confidence. This 

can affect them not believing in their own abilities  in doing homework.  

b. Growing social life of adolescents  

  At a different age, each person is transformed both academically and 

perspective. It can happen that a smart first-year student turns out to be a student 

with poor outcome in second-year or third-year, or a diligent-student changes to a 

slack one that makes both parents and teachers unhappy.  

In fact, while the person is growing up, they get less concerned about doing a 

task to the best of their abilities. As I observed, there are many third-year English 

majors at Hai Phong Management and Technology University not doing 

homework but they did it completely when they were first-year. Some external 

factors can be involved as well in this change.  
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1.2.2.2.  External Factors 

External factors are elements that influence students’ results and 

performances from the outside. These factors have a close connection with the 

family and life of the student. In Vietnam, families are normally big.  In such 

families, they have had one or two babies. 

 The close relatives often come to each other's house to relax after a stressful day 

at work, so there are always guests at home and they are expected to entertain 

instead of studying alone. A number of students, even if they want to do 

homework, can not have a quiet place to study. Besides that, most of the students 

have a job. Because of low family income, they need to have a part-time job to 

improve their life. This job will both support the family and fund their own 

expenses and school fees. And as a result, the students have limited time to do 

homework or do it well.  

In addition, the development of technology also greatly affects the students. 

Cell phones and computers have distracted them from their studies. Every night, 

instead of doing homework, the numbers of students chat online and play games 

with their friends. 

More and more they get caught up in these things and spend a lot of time on it. If 

this continues for a long time, it’s really dangerous. 

1.2.2.3. School factors 

Considering the context of the school, class size is a crucial factor when 

considering homework. At Hai Phong Management and Technology University,  

there are large class sizes. It is normal to see class with about 25 students. Large 

class sizes are a barrier to teaching providing quality support for all learners. 

The teachers cannot check each student's homework, so the students can go 

around homework: by not doing it properly, copy it from some sources or 

entirely avoid it. Besides, there is a belief that learners have grown up and can be 

responsible for their own learning. But on the contrary, they become more 

passive and not doing tasks when teachers do not check. Therefore, it gave them 

a bad habit and no longer interested in doing homework. 

1.2.2.4. Teacher’s role 

One of the most important factors that cannot be ignored in this problem is the 
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role of the teacher. They are the one who decides the number of homework, 

deadlines, score and consequence of not having homework. Therefore, the 

teachers also partially influence the interest and boredom of students. Let’s 

examine each factor individually. 

a.  Motivation and enjoyability of tasks  

 Homework is considered as a boring task that takes students leisure time.  

Because the students  had to study too much at school, they just wanted to relax 

at home. Teachers may assign from 2-4 reading homework per week that do not 

have connection with real life in University. Students cannot connect their 

homework with real life, so they feel it is useless and boring. 

That is a key factor which leads to demotivation. For each student, if a task 

turned them off, they would postpone and not complete at all. With the lack of 

enjoyment for a long time, one can cause loss of interest and motivation. 

b. Scores and deadlines 

 Many teachers used scores to force students to do homework. High scores 

are allocated for those who do homework completely. They believe that will 

cause a higher external motivation, but it is very stressful. Students may get 

competitive with each other, and if the teacher is not fair with scoring then 

students are again demotivated. Some teachers set deadlines to submit 

homework but there are students who face different problems.  

The most significant problem is that they have real problems beyond their 

control like being ill. In this case, students are negatively impacted. If there is 

not a method for students to do homework after a deadline, they will suffer from 

an elevated level of stress and take a defensive role again. Both of these factors 

need to be considered carefully to motivate students when doing homework. 

1.3. Appropriate amount of homework  

Some teachers tend to give a large amount of homework to students and in 

cases where there is lack of teachers support. This situation is common for third 

year English majors at Hai Phong Management and Technology University. In 

lower levels like first and second year, they prioritize grammar, so their 

homework is related to it. Therefore, the workload is small and easy. Students 

just spend 50 minutes to 2 hours each day to complete homework. But they have 
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to study a very difficult program,  when they become third-year students. The 

learner needs to have strong grammar knowledge to communicate perfectly. It 

shows that homework is important for reviewing knowledge at home. At this 

level, students must receive twice as much homework as before. 

The homework also increases again, so homework time up to 3-4 hours at night. 

"Any student who is doing more than 3 1/2 hours of homework a night is 

actually at risk for higher stress levels and poor mental and physical health," 

Pope said.   It seems that the amount of homework is impossible to finish in one 

night, but the student doesn’t have a choice but to complete it. By completing 

the homework the student has a limited amount of sleep causing the lack of 

focus throughout the day. This is no stranger to every third year reading lesson.  

Some teachers assign different long articles for students to read before coming 

to class or long research papers are expected from students in addition to 

everyday preparation needed for each lesson. Each reading comprehension task 

usually consists of 2 to 3 pages after which students will answer the questions. 

This leads to students feeling overwhelmed that they become discouraged even 

to do their homework. 

Reading a long text makes students feel stressed because they have to really 

concentrate to understand it. It affects the quality of homework that leads to 

weakening of students' reading skills.  

Through the above evidence, the amount of homework has a strong influence on 

the students' ability to do homework. The large number of exercises and long 

readings is one of the main factors that make students lose interest in it. To help 

understand the above mentioned factors, a literature review was conducted. This 

review examines articles that focus on the problem of not completing and 

assigning homework appropriately. 
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CHAPTER 2: METHODOLOGY 
 

In the previous chapter, some main theoretical issues about reading skill, 

homework and factors affecting were discussed. This chapter will present a 

detailed description of the participants of the study, methods, instruments, the 

data collection and the data analysis. 

2.1.  The setting of the study 

The Foreign Language Department is located at C building, Hai Phong 

Management and Technology University, 36 Dan Lap, Le Chan, Hai Phong, 

which mainly focus on training languages such as English, Chinese, and 

Japanese. There are two classes which were chosen randomly from five classes 

participating in this study. They are English class and English-Japanese class. 

They have from 15-20 pages of reading homework for twice a week. Their 

homework would be related to it. Normally it focuses on matching headings, 

true false not given, paragraph headings, short answer questions and reading 

many articles homework.  

2.2. Participants 

Seven teachers of English and 23 students participated in this study. The 

students are 3
rd

 year English majors who are attending class NA2101 and 

NA2101N, aged between 20 and 23 years. All these participants are students 

from different regions in Vietnam. 

Questionnaires were delivered to 23 students and 23 questionnaires were 

collected. For those who study English, they have learnt English for 2 to 17 

years as a compulsory subject. In general, Students have the same background 

knowledge but are not equal in gender (7 males and 16 females). The seven 

teachers’ age ranges from 25 to 35. All of the teachers are from Hai Phong, 

Vietnam. All of them have at least six years of English teaching at Foreign 

Language Department, Hai Phong  Management and Technology University.   
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2.3. Methods of the study 

The method used in this study is quantitative because it is considered an 

easy tool to summarize, analyze, report the collected data and provide a 

reasonable way to assign homework to teachers because all participants 

answered the same sentence. ask. In particular, data was collected via two 

survey questionnaires, one for the two teachers and the other for 23 students. 

The questionnaires were created based on both the literature framework of 

Dornyei (2001a) and Sakai, Kikuchi (2009). Then, the final version was 

delivered to the students and teachers. 

The first survey questionnaires are for students. They give their opinions as well 

as their views to answer the questions that the author gives. Questions related to 

the homework problems which the teacher assigns students after each lesson. 

Once completed, the results will be sent via email to the author. When the 

survey results are available, the author will analyze data and then find solutions 

for teachers so that they can assign homework appropriately. 

The second survey questionnaires are for teachers. The methods that teachers 

apply to students to encourage them to do homework will be analyzed. The 

results of the survey will be collected via email. And then, the author will 

analyze the ineffective methods and propose other methods to help students 

successfully complete the homework. 

2.4. Instruments 

This study uses a quantitative method. There are two questionnaires, one for 

students and one for teachers. The researcher proposed a combination of 

opened-end, closed-end and scaling questions to facilitate the comprehension of 

the collected information and data analysis. In this study, the questionnaire for 

students consists of 10 questions, which covers two main factors, namely, 

individual and contextual factors affecting students’ difficulties in doing 

homework. The questionnaire for teachers has two main parts. The first part is 
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about personal information including name, gender, age and years of teaching 

English. The second part includes 7 questions, its main purpose is to investigate 

their attitude towards doing homework in general and their own teaching 

activities in particular.   

2.4.1.  Questionnaire for students 

Relevant research on the motivating and demodulation factors in second 

language learning. The questionnaire is designed to find out the factors that make 

students lose interest in homework to provide appropriately methods for 

assigning tasks. In accordance with the student's major, the questionnaire is 

written in English and sent via email. The questionnaire is divided into two parts. 

Those are multiple choice questions that help students easily evaluate. 

Part one is about checking your reading proficiency and the time they spend 

doing homework. This part consists of two questions, each question has four 

choice answers. The first question is about the student's reading proficiency. 

They assess their own proficiency and then choose the suitable answer. It has 

four levels such as: pre-intermediate, intermediate, upper-intermediate, advanced. 

The second question is about students’ time for homework. Each student spends 

a different time on homework corresponding to their level. There are four time 

periods for students including under 30 minutes, 30-60 minutes, 60-90 minutes 

and more than 2 hours. 

In part two, the survey relates to their attitudes and viewpoint on reading 

homework. It has eight survey questions. Students will choose the option that 

they think is appropriate. In this part, the author gives quotes  related to 

homework. Students give their answers by choosing "Yes" or "No".  Besides 

that, there is a question about the types of reading homework. The content of the 

question is reading tasks which take a great amount of time. The types of reading 

homework which they often get as matching headings, paragraph headings, short 

answer questions, reading many articles. Moreover, the author also wants to 

investigate students' opinion on the difficulty of homework. In this question, they 
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will evaluate the homework assigned by the teacher to improve their reading 

skills. There are three options that are normal, easy and difficult. Students’ ability 

to complete homework is also discussed. 

2.4.2.  Questionnaire for teachers 

The purpose of the survey is to investigate methods of assigning homework for 

teachers to third year English major students at Hai Phong Management and 

Technology University. Through this, the author will suggest some methods to 

help teachers assign homework appropriately. The questionnaire for teachers has 

two main parts. The survey includes both multiple choice and short answer  

questions. The teacher will write the methods they have applied to students in 

assigning tasks.  

The first part is aimed at investigating personal information including name, 

gender, age and year of instruction. Because each teacher has different methods, 

the author wants to investigate according to each person's teaching experience. 

The second part consists of seven questions, its main purpose is to investigate the 

method in which the teacher assigns homework to students and the effectiveness 

of those methods.  

Moreover, the author also gives questions about the teacher's goal when 

assigning homework. Teachers respond by writing 2-4 sentences about their 

purpose. Most homeworks have  the main aspects that the teacher focuses on. 

Understanding this problem, teachers gave four main aspects for teachers to 

choose. These are grammar and vocabulary, skills and all of them. It finds out 

teachers’ perception of their students’ reading proficiency and motivation in 

homework. 
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2.5. Data collection and data analysis 

2.5.1. Data collection 

A survey was performed during the break time of the reading lesson at 

Foreign Language Department, Hai Phong Management and Technology 

University.  

It took 20 to 30 minutes for both teachers and students to complete these 

questionnaires. 13 questionnaires were performed online via email  due to the 

period of social distancing under the adverse effects of Coronavirus outbreak. 23 

emails were collected. 

2.5.2. Data analysis  

In order to conclude the homework assignment is reasonable for students, the 

author analyzed each question through average calculation. Then, the collected 

data were also classified according to the research questions based on the 

questionnaire design and illustrated by diagrams or tables according to each 

research question. To find techniques that teachers used to motivate their 

students to overcome homework, the researcher uses a combination of responses 

and gives a summary. 

To sum up, this chapter has clarified the major characteristics of the participants. 

Last but not least, thorough descriptions of the setting of the study, methods, 

instruments, data collection and data analysis were also provided. 
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CHAPTER THREE: FINDINGS AND DISCUSSION 

Based on the results from two questionnaires given in Chapter Two, Chapter 

Three presents the data analysis, the findings of the study and detailed 

discussion of these findings. 

3.1. Questionnaire for students 

3.1.1  Students’ reading proficiency and concerns about homework 

Part 1 of the survey is designed to investigate the attitude of the students 

towards their own reading proficiency and motivation in reading homework. In 

general, students have studied English for at least 3 years and for a maximum of 

17 years. The first question explores their reading proficiency. Here is the result 

of the first question: 

Question 1 

 

 

Figure 1: Students’ reading proficiency 

The pie chart above shows the English reading proficiency of students in 

classes, namely, NA2101 and NA2101N are quite different.  Some students who 

rated their reading English skill at the Pre- intermediate level (32%), 

Intermediate level (45%), Upper- intermediate level (18%)  and Advanced level 
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(5%). However, that's just a very small portion of Foreign Language 

Department. It means that although learning English for many years, the 

students’ reading proficiencies are only intermediate.  

Whereas the percentage of advanced level is too low. Student's reading 

proficiencies will also affect his / her level of motivation in reading homework. 

This is shown by question two. 

Question2 

 

Figure 2:Students’ time for homework 

The pie charts show the time students spend on homework after each reading 

lesson. It can be seen that under 30 minutes  had the highest percentages of 

student's time for doing homework, at nearly 48%.  time from 30 to 60 minutes 

had slightly lower figures for these (39%), but the lowest figure for 60-90 

minutes, at 4%. Meanwhile, the percentage of time more than 2 hours is only 

9%. Over 4 times, it is clearly seen that students seem to pay less attention to 

doing reading homework everyday. The phenomenon of students spending less 

time to do homework as above is being warned. Spending too little time on 

studying reading has a profound influence on students’ efficiency in reading 

homework.  
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Question 3 

 

Figure 3: Students’ homework completion  

The chart compares students' opinions about reading homework completion. 

60,9% students said: “Sometimes”. Most of them complete their homework 

infrequently. While the percentage of students who usually complete homework 

is slightly lower, at 30,4%.  It is worth mentioning that still the number of 

students not completing homework, at 8,7%. This sad figure reflects their 

attitude as well as their motivation for reading homework. They have not really 

realized the importance of doing homework. It directly affects their academic 

performance and the teaching quality of teachers. 
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3.1.2. Student’s attitudes and thoughts about the benefits of homework 

Question 4 

 

Figure 4: Students’ view on the purpose of homework 

“Reading homework helps me to learn” which shows the different views of 

students in the pie chart. As seen, most students agree with the benefits of doing 

reading homework. It  accounted for the highest proportion, at 61% of the total 

students' opinion. The figures strongly disagree and disagree slightly lower, at 

22% and 17% respectively. and no one strongly agreed on this issue. This shows 

that the majority of students have seen the benefits of reading homework but 

still some students do not realize it. This greatly affects the student's  reading 

homework completion. This is shown by question four. 
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Question 5 

 

Figure 5: Students’ viewpoint on doing homework 

The pie chart shows student's inspiration when completing homework. Overal, 

most students feel stressed about it. More than half of students said "Sometimes" 

reach a peak at 56.5%. The remaining percentage is divided equally between the 

two ideas "Yes" and "No" at the same rate of 21.7%. Stress is one of the 

important causes of not doing homework. It may be too close to the deadline, 

the reading homework is too long, or they have too much homework, which 

strongly affects the motivation of students to do homework. Understanding this 

problem, teachers need to have techniques to appropriately assign reading 

homework.  

Question 6: Do you think the amount of reading homework you get is: 

Too Little 8,7% 

Appropriate  60,9% 

Too Much 30,4% 

 

Table 6: Students’ attitude to the amount of homework 
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The table above shows students' thinking about the amount of reading 

homework assigned by the teacher after each lesson. There are a few students 

(8,7%) who think reading homework is too little. The number of students who 

think that it is just right reaches the highest proportion, at 60,9%. The remaining 

30% are students who think it is too much. Based on this result, it can be seen 

that the majority of students feel satisfied with the amount of homework they 

receive. However, there are still many who believe that it is too much. The 

amount of homework also greatly affects the quality when collecting homework 

of students. 

Question 7 

 

Figure 7: Reading task which take students’ great amount of time 

The column chart above shows a surprising result similar to the author's 

thinking. Normally, “Reading article” is the most difficult type because it takes 

a lot of students time. According to the assessment of 3rd year English major 

students at Hai Phong Management and Technology University, this type of 

reading homework accounts for 43.5% of students agreeing with that idea. The 

second type is Paragraph headings, at 30,4%. In this type of reading homework, 
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students have to read a short paragraph and then choose the correct answer for 

the topic of it. The most time-consuming factor is reading the paragraph.  

If the reader understands the content of the paragraph, then they can choose the 

headings for it. 17.4% of the respondents said that short answers questions. And 

only 8,7% of the students think it is Matching and headings. In conclusion, 

students still have a lot of time difficulties completing homework. Teachers 

need to pay more attention to this issue. 

● Question 8:   I always complete homework to the best of my ability 

Strongly agree 13% 

Agree 56,5% 

Disagree 21,7% 

Strongly disagree 8,7% 

Table 8:  Students' ability to complete homework 

From the table, it can be seen that half of the students have done their homework 

to the best of their ability (56,5%). Some students (21,7%) disagree with the 

idea which the author has proposed. Besides, there are also opinions such as 

strongly disagree and strongly agree, at 8,7% and 13%  respectively . The idea 

“Strongly agree” is more than “Strongly disagree”.  Then, why are there still 

students who don't do reading homework to the best of their ability?. It can be 

said that motivation when doing homework seriously affects students' attitude. 

They just skim the reading  homework to oppose the teacher and not care about 

its effect. Therefore, teachers should assign homework appropriately to increase 

motivation for students. 
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Question 9 

 

Figure 9: Students’ opinion on doing assignments 

Students' thinking when doing reading homework is clearly shown on the above 

pie chart. As it can be seen that, reading homework makes students feel time 

consuming, at 39,1%. 27,7% students think they feel it helpful. Besides, there 

are a number of students who feel stress when doing homework (25,4%). The 

rest is useless (7,8%). Students who feel it is time consuming and useless are not 

interested in the benefits of reading homework. Maybe after school students go 

home to work right away and then have the rest of the evening to do whatever 

they want as playing a game and  chatting with their friends on facebook. On the 

contrary, the number of students who realize the usefulness of homework is not 

small but not enough to give students the motivation to complete it. Through 

students' thinking about reading homework, teachers will take measures to help 

them think more positively about it. 
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Question 10 

 

Figure 10: Students’ assessment about reading tasks 

The charts show the impact of extra reading homework on the students’ 

effectiveness in reading skill. Obviously, only a small proportion of students 

found those factors easy (8,7%) and found it normal to learn (43,5%). 47,8% 

students thought that they were difficult. Undoubtedly, if the content is too hard 

to understand, the students will become lazy and not care about it. These factors 

make reading time ineffective and bring many negative thoughts to students in 

homework. 

3.2. Teachers’ homework assignment techniques  

Assigning homework techniques used by teachers to motivate their students 

in reading lessons were collected by using a questionnaire. Two teachers at 

Foreign Language Department, Hai Phong Management and Technology 

University have participated in answering the questionnaire. One teacher has 10 

years teaching English and the one has 6 years. 

Underlying teachers’ different uses of homework is the belief that doing 

homework helps students learn more in school. Both teachers agree with this 

statement. The value teachers place on the relationship between homework and 

learning depends on both the grade level they teach and the teacher’s years of 
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experience. So each teacher has the purpose of assigning homework differently.  

For teachers with 10 years of experience, they think that homework is assigned 

to students to develop a good habit for them. From this habit, they are able to 

review their homework voluntarily and prepare well for the test. The remaining 

teacher (who has 6 years of experience) also gave another opinion. She thinks 

that she assigns reading homework because there was not enough time during 

class to cover all the material. It will help students understand in detail the 

lesson content. 

The next question is about the method the teacher uses to assign reading 

homework. Normally after each lesson, both teachers give a  amount of 

homework then set a deadline for them to complete. It is a type of homework 

related to the knowledge learned in class. After the deadline, the teacher will 

collect notebooks or come to the students' seats to check each one. In some 

cases, the teacher asks any student to answer the question in the board and then 

fixes it. Both teachers have methods to motivate students to do homework. The 

table below compares the way the teacher applies to students 

 Years of 

experience 

 Complete  Incomplete  

Teacher 

1 

6 years  - Give directly a high 

score 

 

- minus 1-2 scores for 

the next test 

 

Teacher 

2 

10 years - Give bonus 1-2 

scores for the next 

test 

- add to the process 

scores 

- ignore the presence 

- expelled from class 
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The table shows that two teachers at Foreign Language Department, Hai Phong 

Management and Technology University have applied different techniques for 

third year English majors. For the first teacher, she mostly focused on students’ 

scores. Third year students are mature enough and aware of what they do, so the 

punishment is like informing parents is useless. 

 In addition, the second teacher applied other methods to motivate the students. 

These methods are also common in universities. 

The teacher hopes these rewards and punishments can give students additional 

motivation to complete the task but according to the survey received from the 

students, the lack of motivation to complete the homework continues. 

The fifth question is Do you think those methods are effective? Both teachers 

said: “Yes”. But the sixth question is What is the percentage of students 

completing homework?. As a result, only 60% of students complete it at the 

beginning of each lesson. It shows that with this average rate, the effectiveness 

of those methods is not really high. Teachers should not focus too much on 

student grades, which will make them feel stressed. It causes students to lose 

interest in learning and will appear to drop out of school. In this situation, 

teachers need to have methods to encourage students to do homework as well as 

assign homework appropriately. 

What do you think about the amount of homework you assign to students?- This 

is the seventh question. Both answers are the same: "Normal". Because teachers 

want homework to be fully knowledgeable in each lesson so that  students can 

practice it at home, it is important to arrange a reasonable amount of homework. 

Normally, homework for the third year English majors at Hai Phong 

Management and Technology University have about 5 pages including different 

types of reading assignments. The content of readings is too long. It can make 

students lazy and gradually skip it. In addition, the eighth question is Which 

aspect of reading do you mainly focus when assigning homework?. Most 

homeworks is related to grammar, vocabulary, and reading skills. This is 
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necessary to have a good reader. The teacher creates useful knowledge through 

reading homework, but it becomes useless when students do not pay attention to 

it. Therefore, timely methods which help teachers motivate students to do 

homework are important. It helps students improve the quality of learning. 

In summary, the author saw the status as well as students' thinking and teachers’ 

method about reading homework through the survey questionnaires. For third-

year English major students at Hai Phong Management and Technology 

University, they are still not really interested in it. They still think that doing 

homework is just a mandatory task that teachers give. 

In this situation, teachers need to have methods to assign homework 

appropriately to make students more interested in doing homework. This is very 

important because when students start entering the third year of a university 

program, it is necessary to do homework to improve their preparation to enter a 

new level. So “How to help students overcome reading homework obstacles?”. 

Fortunately, a number of strategies are known to help overcome the obstacles. 

Used together, these strategies can make homework less stressful, more 

enjoyable, and more meaningful. The tips can also help students master the 

ability to learn independently. 

3.3. Tips for Getting Homework Done 

Based on the survey, it is clearly seen that the third-year students need to be 

aware of doing reading homework, which will help them have a solid English 

background before becoming senior. They have to be well- oriented about the 

importance of reading homework.  

This information is collected by the author from a variety of sources based on 

the right educational research books and the experiences of award-winning 

teachers. In that book, they shared the homework assignments that interest 

students and the best strategies to help students complete homework. It's 

undeniable that homework makes students lose interest, but the information 
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below can help teachers inspire students as well as tips to help teachers assign 

homework appropriately. Understand students' thoughts, Barbara Allen, an 

Illinois high school art teacher, explains:  

“When students think of homework, usually it's a negative thought. But it 

shouldn't be, because learning should be fun. I don't think anybody today can 

become truly educated if they don't learn to work on their own.'' 

3.3.1.  Lay out expectations early in the school year 

Before handing out the first homework assignment, go over the ground rules. 

Determine what your expectations for the class will be. 

You may want to speak to the students and get their help on creating the 

classroom rules that assignments will be completed successfully.  

Let students know that: 

- Importance and meaning of reading homework. 

- Set up your rewards and consequences for following or breaking the rules 

Research shows that students make greater academic gains when teachers set 

and communicate high expectations to them. A clear agreement with the student 

will make the rules effective. Let the students know what the rules and 

expectations are on the first day of class. Teachers can assign penalties for not 

doing homework such as deducting process scores, or subtracting scores directly 

for each final exam. For all of the students, getting a low score for each final 

exam is so scary. It makes them unable to pass the exam and as a result have to 

retake it or relearn  the subject again. 

Be sure to model your expectations for the students. Let them see what you 

expect of them, and provide them with opportunities to practice with them. Ask 

if students have any ideas for expectations that are necessary for the classroom. 

Establishing expectations together is common practice in classrooms where the 

goal is prosocial behavior and creating a high level of student involvement. 

Most students will take their cue and eagerly participate in listing a variety of 

expectations. No matter where students are at the beginning of the year, teachers 
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can set high expectations to help your students achieve them. Of course, 

students are going to try to test teachers. Be consistent, and encourage students 

to do their best and meet teacher's expectations throughout the school year. 

For the rules to be effective, teachers should create a sense of closeness to 

students. For example, get to know your students. Make an effort to remember 

their names within the first day or two of the class. You may want to consider 

seating arrangements to help you with this. Find ways to find out about their 

platforms, likes, dislikes, etc. Regularly register with your students to find out 

how they work in and out of the classroom. When there is a good relationship 

between the students and the teachers, all rules will be applied easily.  

3.3.2.  Create assignments with a purpose 

Homework can have several purposes. Teachers should show students the 

benefits of homework. If students are unclear about the goals or purpose of the 

assignment, they may make unnecessary mistakes. How do educators convince 

students of the importance of completing their reading assignments?And this 

gives them a stronger basis for future learning. There are many purposes of 

reading homework such as: improving reading skill, reinforcing skills, concepts 

and information learned in class,  preparing students for upcoming class topics, 

teaching students to work independently and develop self-discipline, encourages 

students to take initiative and responsibility for completing a task, and helping in 

the practical examination like theses or research papers as well as in theoretical 

examinations.  

So the advantages are endless and the possibilities are many, if one really thinks 

about it. Just as reading regularly offers clear benefits, skipping reading 

assignments can lead to a marked decrease in a student’s overall ability to read, 

participate in class and keep up with fast-moving curricula.  But the problem is 

that students don’t like assignments. In this situation, teachers can articulate to 

students the benefits of homework through each lesson. Repeated information 

will help students remember longer and gradually they will remember it as a 

task.  
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Besides that, the teachers need to provide students with a specific task to 

complete, such as a problem to solve, a question to answer, or an argument to 

support. It helps students understand the tasks they need to accomplish and the 

goals that teachers need. Specific goals will motivate students and they will 

strive to achieve those benefits. This is one of the effective methods to improve 

the quality of homework as well as motivate students when doing assignments. 

First example, teachers choose a lesson to practice "Skimming" skill. They can 

assign students a number of homework related to that skill. There are some 

exercises related to skimming skills such as matching headings, multiple choice 

questions, true false not given ... Here is a matching headings task sample: 
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Defining the purpose of the lesson and providing related exercises helps students 

practice more. They realized what their duty and the teacher's request in the 

lesson that day are to be able to try to accomplish it. This type of homework is 

great for improving students' reading skills.  

Second example, teachers should set a specific topic for the student during a 

lesson. One of the hottest topics today is the environment. The teacher can give 

students new words and related assignments. Because the environment is 

friendly topic to human life, students easily learn about them. It also promotes 

the curiosity of every student. This helps students gain a deeper understanding in 

each topic.   
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3.3.3.  Create assignments that challenge students to think and to integrate.  

This is the fun side of assignment design. Consider how to focus students’ 

thinking in ways that are creative, challenging, and motivating. Think beyond 

the conventional assignment type!. This is also a new kind of homework for 3rd 

year students at Hai Phong Management and Technology University. It will 

stimulate students' curiosity to help them increase their motivation for doing it. 

There are some reading assignments blow: 

- Read a story then write a poem about its content. 

- Read a poem and the next day will present content and meaning to the 

class (maybe in groups). 

- Read some articles then write yourself a short article on a current issue 

like food, the environment or even Corona viruses. 

- Look for tools that help students create, evaluate, and analyze. Often, 

when students see what they can accomplish with particular digital tools, 

they are motivated to push themselves beyond what they thought they 

could do.  

-    Give a passage then complete the flowchart. 

For assignments that challenge students to think and to integrate, here is table 

completion questions. Teachers can refer to the following task sample: 
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3.3.4.  Match assignments to the skills, interests, and needs of students.  

Research shows that students are more likely to complete homework when it is 

appropriate to their interests. They are more apt to complete homework 

successfully when assignments are neither too easy nor too hard. In the same 

class, the level of students is not the same so teachers should consider carefully 

about assigning reading homework. The best way is that teachers should assign 
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reading homework to their proper level. The fact is, teachers with many students 

cannot be expected to customize all homework assignments for each student. 

However,  teachers can provide assignments to a heterogeneous class of students 

that vary in style, format, and content. It makes them more confident to complete 

the homework and more interested in it. This is also a way to create teachers' care 

in their students. 

The teachers should classify students into two different groups to assign 

homework easily. For groups of students with weak reading skills, teachers can 

choose the exercises that are right for them. There is an example in this case: 

 

The second group is for students who have reading proficiency is advanced. In 

this group, teachers should give a harder homework corresponding to their level. 



37 

 

The same exercise type with the first group, teachers can give reading homework 

as follows: 

 

 

The second way is to assign homework in accordance with the students’ 
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preferred learning style. Teachers can accommodate students’ preferred 

perceptual modalities when designing homework assignments. Based on the 

survey, most students do not want to read many article assignments because it's 

too long. This makes them feel it is useless and they can not have time to do 

anything. 18-25 years old are very dynamic, they want to go out to explore the 

world instead of sitting around doing homework. Therefore, teachers can 

combine homework with going places, gathering things, interviewing people, 

building things using material existing at home and doing other creative projects.   

The final suggestion is to allow students to work on materials they really like. 

when they read a document that they are interested in, this is very effective. 

Giving students the freedom to create their assignments from the sources they 

find. It not only helps students complete their homework successfully but also 

stimulates their creativity.  

 

3.3.5.  Assign an appropriate amount of homework 

A survey by the third year English major at Hai Phong Management and 

Technology University in 2020 showed that the number of assignments they 

received was just right but still nearly half of the students thought it was too 

much. In motivating students to do homework, the amount of homework is a 

very important factor. Homework especially in large amounts can lead to 

frustration, exhaustion, and poor mental and physical health in some students.  

The amount of homework has intensified, students are getting less sleep during 

school nights, and the level of stress is at its highest peak.  

In the undergraduate program, a third year English major student must study 6-8 

subjects each term. Among them, almost all subjects have homework except 

physical education. Therefore, teachers need to coordinate their homework 

assignments with those of other teachers so that students aren't getting four 

assignments on a Tuesday night, but no assignments on Wednesday night. This 
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combination will give students more time to do outside things like exercise, 

extra work and entertainment.  

Finally, teachers need to keep alert to how long students take to complete 

assignments. In a classroom, the time each student completes homework is 

different. In the same type of reading homework, some students take 20 

minutes and others take 10 minutes to complete it. Moreover, it is fine that 

some students take longer because they do their homework very carefully. 

Research shows that students who spend less time are likely to score lower 

than those who spend more time.  If an assignment takes too long, however, 

this may signal that a student needs more instruction to complete it 

successfully.  

 

3.3.6.  Giving instructions 

One reason for poor or late assignments is the way teachers introduce it to 

students. At Hai Phong Management and Technology University, reading 

homework is given to students with little instructions on how to do it. 

Normally, teachers only review homework and then guide it one or two times 

before class ends. This makes students forget and don't know how to do it 

when at home alone. When homework or its elements are not clear for 

students, they feel confused, bored, not interested and less motivated to do the 

task. This is an important factor that prevents students from completing their 

homework. Students will think this is a very difficult obligation, so they try to 

postpone it later or perform it in an inefficient manner. Therefore, instruction-

giving has a direct effect on learning. A lesson or activity becomes chaotic and 

fails when students do not understand what they are supposed to do.  

A good assignment must be a little challenging for a student, but it must be 

realistic and achievable, add elements of thinking, analyzing, evaluating and 

creativity. Apart from prompt, the teacher needs to bring more help in the 
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process of homework. Although teachers are very busy , they need to arrange 

time for students in a variety of ways. Teachers can refer to the following steps 

to give reasonable instructions:  

1. Short orientation.  

2. Explanation and demonstration.  

3. Practice stage in which one or more students practice the task accompanied 

by the teacher.  

4. Autonomous processing in which the student works on a task independently.  

5. Conclusion in which the assignment is reviewed 

In this model, the teacher makes a request for the type of reading homework 

followed by instructions which can be a prompt or any other kind of 

explanation or demonstration related to that task. The practice stage  is able to 

present a short presentation or ask related questions while the teacher is 

available to answer the question. For this method, teachers can give specific 

instructions for each type of exercise. This allows students to complete 

homework without direct support from the teacher. Here are a few examples: 

- For matching headings, teachers should give tips on attaching homework to 

help them complete it more easily such as:  

 

- For multiple choice question, there are 7 steps to help students choose the 
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right answer. That is: 

1. Read very carefully 

2. Come up with your own answer 

3. Look for common types of wrong answers 

4. Eliminate answers in two rounds 

5. Do not obsess over your choices 

6.  Manage your time 

7. Answer every question 

Students have the right to express what they do not understand about the task. 

And the fourth stage is that students can finish it individually. During this 

stage, students have received teacher explanations and instructions so they can 

confidently complete homework. Besides that, there are many students who 

don't understand the task but don't dare to ask teachers when they are available 

in class. It is important that they know it is okay to ask for help. Students who 

don't understand an assignment need to know that help is available from the 

teacher or other appropriate person. In this case, teachers can contact the 

student's situation. Some work with them after school. Some do so during free 

periods or part of the lunch period. Some provide phone numbers so they can 

be contacted via social networks. 

3.3.7. Giving Feedbacks 

In this part, we reach the importance of giving feedback for homework and the 

consequences on self, motivation and level of interest. To go back to our 

context in University, teachers collect homework then give the scores. This is 

the most common feedback about student homework.  Normally there is a 

focus on mistakes and it can be the immediate correction of error or just a line 

and a symbol to show students the kind of error they made. There are two types 

of feedback: praise and criticism.  
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 A survey of 1000 students shows that learners want recognition for attempting 

and completing homework (versus just getting the homework correct). Also, 

students desire praise for their homework effort.  Seeing the positive feedback 

and teachers mentioning the solid points in their homework gave them a sense 

of pride and interest. In a study of 180 undergraduate students, almost half of 

the learners agreed that teacher recognition of ‘doing a good job’ was 

important to them. 

Homework feedback provided in class: oral or written praise, criticism, written 

comments (highlighting right and wrong answers), rewards, general review of 

homework in class.  These homework feedback practices are an important 

instructional tool for teachers in their teaching process (e.g., helping identify 

students’ difficulties, errors or misconceptions in homework; approaching the 

learning contents to accommodate students’ lack of prior knowledge, and 

redesigning homework to match students’ needs). 

Some of them didn’t like to see lots of signs and crosses on their homework 

and it made them feel sad, which shows from their eyes and expressions. When 

students read those feedbacks, they will feel less confident in themselves and 

have negative thoughts. To solve this problem, the author gives suggestions 

about teacher feedback in homework: 

-  acknowledge accomplishments and students' strengths  

- identify areas which need further study or 

additional practice  

-  recognize students' efforts towards achievement of goals 

and objectives  

-  suggest learning activities, learning tools and study techniques for 

additional study  

- encourage students to increase 

efforts. 
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The above are some suggestions when giving feedback so that teachers can 

assign reading homework appropriately for the third year English major at Hai 

Phong University of Management and Technology. It includes different ways to 

motivate them. The author hopes these suggestions will be helpful for teachers.  

3.4.  Summary 

Chapter 3 presented data, taken from two survey questionnaires and 

detailed descriptions of data analysis and discovery. Students' attitudes and 

thoughts about homework, techniques used by teachers, and factors that support 

teachers to assign homework appropriately have been discussed in this chapter.    
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PART C: CONCLUSIONS 

This part will deal with the summary of the study and pedagogical implications. 

Furthermore, the study limitations and suggestions for further researchers will 

also be discussed. 

1. Summary of the study 

The study begins with some theoretical information about reading skill 

including its definitions, reading in language teaching and learning. After that, 

the theory of homework, factor affecting, amount of reading homework is also 

presented. In order to assign reading homework appropriately, the survey is 

designed with two questionnaires, one for teachers, and one for students. Then, 

from the data collections and analysis, those methods above have been found 

out.  

This research shows factors that make students lose interest in completing 

homework such as self-perception, growing social life of adolescents, family 

and school. they are the main quality-reducing factors that prevent third-year 

English majors at the Department of Foreign Languages, Hai Phong 

Management and Technology University when doing assignments. 

In terms of teacher techniques, teachers at the Department of Foreign 

Languages, Hai Phong Management and Technology University have used a 

variety of techniques suitable for the third year of English major to motivate 

their students to complete homework. However, teachers need to apply some 

other methods to assign reasonable homework to students 

This study has given tips for teachers to help students complete homework such 

as:  laying out expectations early in the school year, creating assignments with a 

purpose,  creating assignments that challenge students to think and to integrate,  

matching assignments to the skills, interests, and needs of students, assigning an 

appropriate amount of homework, giving instruction, and giving feedback 

Finally, some suggestions for teachers and students have been proposed. 
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The study has been completed with great effort of the author. Hopefully, the 

study will be useful and be of interest for the teachers as well as learners. 

2. Limitations and suggestions 

Despite considerable investment in terms of time and effort, this study could not 

avoid some shortcomings which should be acknowledged as follows. 

Firstly, there was no observation in lessons so that the researcher could obtain 

more reliable data about reading homework. In order to make the obtained 

results more reliable, an observation should be applied. 

Secondly, due to time confined and difficulty in approaching participants, the 

researcher had to restrict the number of participants. The questionnaire was 

conducted among only two teachers and twenty- three students. Hence, the 

survey was not as broad as expected. Therefore, to carry out better and more 

efficient study with large scope, surely the researcher in the coming time with 

her further research should invite more learners at other levels and more teachers 

to participate in the studies. 
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APPENDIX  1 

Reading Task Sample 

Here is a homework suggestion for teachers to be able to assign appropriately 

reading homework to third year English majors at Hai Phong Management and 

Technology University. It includes different types of exercises and the level is 

also suitable for them. The author hopes these materials will be useful for 

teachers.  

Part I: Multiple Choice Questions 1-10 

A. Select the best answer to the following sentences  

1. He has been able to find a job...... with his ability as an accountant  

A. appropriate      B. Suitable       C. Requisite      D. Commensurate  

2. 1. I think most children are creative enough to write ..........poems.  

A. beautiful     B. beautifully   C. beauty         D. beautify  

3. I have sent you a lot of letters but you have never been...........  

A. respond     B. response        C. responsive    D. responsively  

4. The movie was __________ the book.  

A. as              B. as good          C. good as         D. as good as  

5. Unlike the other Asian states, Singapore has hardly any raw materials, 

.............  

A. does it     B. doesn’t it        C. has it              D. hasn’t it  

6. The ___________ polluted atmosphere in some industrial regions is called 

“smog”.  

A. much        B. largely           C. fully               D. heavily  

7. This house is really old- It must ... hundreds of years ago.  

A. have been built      B. be built        C. have built         D. be being buit  
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8. The next stage in the development of television is ...............TV.  

A. interact                   B. interaction     C. interactive      D. interactively  

9. - “How kind, you really shouldn’t have bothered."  

- “______”  

A. It was a very good thing.  

      B. Why not? I was happy.  

C. It was nothing, really  

D. Don't worry, I didn’t bother.  

10. ______ our pre-paid order, they failed to send us the items in time.  

A. Regardless of  

B. Without any notice of  

C. With respect to 

D. On behalf of  

 B. Read the following text, and choose the best answer to the questions below.  

 

                                  

 

A.  Popular interest in Mars, the ‘Red Planet’, is long-established, but has 

enjoyed two dramatic flowerings, one in the 1890s and the other a century later. 
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B.  Any speculation about life on Mars, then or now, is part of a long discussion 

on ‘the plurality of worlds’. Pluralists believe that there are other worlds apart 

from ours which contain life — an idea that had its origins in classical Greece. 

In the 19th century, the new science of astrophysics suggested that large 

numbers of stars in the sky were similar to the sun in their composition — 

perhaps they too were circled by planetary systems. Nearer to home Mars, our 

neighbor in the solar system, seemed to offer the evidence the pluralists had 

lacked until then. 

C.  The characteristics of Mars’ orbit are such that its distance from Earth varies 

considerably — from 34.5 to 234.5 million miles. From an astronomer’s 

standpoint it was particularly well-placed for observation in 1877, 1892 and 

1909. Observations in each of these years intensified discussion about possible 

life on Mars. 

D.  If life, intelligent or otherwise, were to be found on Mars then life on Earth 

would not be unique. The scientific, theological and cultural outcomes of such a 

discovery could be stupendous. In 1859, Fr. Angelo Secchi, director of the 

Vatican observatory and a confirmed pluralist, observed markings on the surface 

of Mars which he described as canali, ‘channels’. The fateful word had been 

launched on its career, although there was little immediate development from 

Secchi’s work. 

E.  In 1877 another Italian, Giovanni Schiaparelli, one of Europe’s most 

distinguished astronomers, also observed the canali, but he added the refinement 

that they appeared to be constituents of a system. Other astronomers observed 

features that might he continents or seas; Schiaparelli confirmed these findings 

and gave them finely sonorous classical names such as Hellas, Mare 

Etythraeum, Promethei Sinus. 

F.  Although Schiaparelli was cautious in his public statements, recent research 

suggests that he was a pluralist. Certainly his choice of familiar place names for 

the planet, and his publicising of the calla network, encouraged pluralist 
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speculation. Inevitably, cumuli was soon being translated into English as 

‘canals’ rather than ‘channels’. In 1882 Schiaparelli further fuelled speculation 

by discovering twin canals; a configuration which he named ‘gemination’; he 

described no fewer than sixty canals and twenty geminations. 

G.  Some of Schiaparellrs findings were confirmed by the astronomers Perrotin 

and Thollon at Nice Observatory in 1886. In 1888, however, Perrotin confused 

matters by announcing that the Martian continent of ‘Libya’ observed by 

Schiaparelli in 1886 ‘no longer exists today’. The confusion grew; two 

prestigious observatories in the US found in one case no canals, in another a few 

of them but no geminations, and no changes to Libya. 

H.  While the observers exchanged reports and papers, the popularisers got to 

work. They were generally restrained at first. The British commentator Richard 

Proctor thought that the canals might be rivers; he was among the first to 

suggest that a Martian canal would have to be ‘fifteen or twenty miles broad’ to 

be seen from Earth. The leading French pluralist, Camille Flammarion, 

published his definitive La Planete Mars in 1892: ‘the canals may be due ... to 

the rectification of old rivers by the inhabitants for the purpose of the general 

distribution of water ...’. Other commentators supposed the ‘canals’ might be an 

optical illusion, a line first advanced by the English artist Nathaniel Green, 

teacher of painting to Queen Victoria and an amateur astronomer. 

I.  The canals debate might have levelled off at this point had it not been for the 

incursion of its most prominent controversialist — and convinced pluralist — 

Percival Lowell. Lowell, an eminent Bostonian, entered the astronomical 

argument after a career in business and diplomacy, mainly in the Orient. He may 

not have brought an entirely objective mind to the task. Even before he started 

observing he had announced that the canals were probably ‘the work of some 

sort of intelligent beings’. 

J.  The newly-arrived popular press was very willing to report Lowell’s findings 

and views; canal mania grew apace. By 1910 Lowell had reported over 400 



50 

 

canals with.an average length of 1,500 miles. He wrote plausibly about the 

Martian atmosphere and the means by which the canals distributed water from 

Mars polar caps to irrigate the planet before evaporation returned moisture to the 

poles. This water cycle appealed to popular evolutionism which perceived Mars 

as an old, dying world trying to avert its fate by rational and large-scale 

engineering — this was, after all, an age of great canals: Panama, Dortmund-

Ems, Manchester, Corinth. 

 

Questions 3-8 

Look at the following lists of astronomers and thinkers (Questions 3-8) and 

ideas about Mars (A-I). 

Match each astronomer with the idea or ideas he expressed. 

NB There are more ideas than astronomers and thinkers, so you will not need to 

use them all. 
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Exercise 2 : Multiple Choice Questions  
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Part II. [Main and supporting ideas] Read the text and answer the 

questions. 

A. Read paragraph 1 of the passage on the next page. Underline the sentence 

that best describes the main idea. Circle at least one supporting idea in the 

paragraph.  

B. Skim the rest of the passage, then read the following sentences. Choose the 

sentence that best describes the main idea of each paragraph. 

Paragraph 2 

a. Multiple-choice style tests are not very effective. 
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b. Tests are easy to grade but the scores might not be useful. 

Paragraph 3 

a. Reformers say that other assessment methods are better than tests. 

b. Group interviews and portfolios are two ways to assess a person’s abilities. 

Paragraph 4 

a. Some schools do not focus on giving tests to their students. 

b. Students can learn from other students as well their teachers. 

Paragraph 5 

a. New test methods will continue to develop. 

b. There is no one best way to test learners. 
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Part III  [Paraphrasing] Paraphrase each sentence. There may be more 

than one way to rewrite each one. Remember to change vocabulary, 

phrases and sentence structure wherever you can. 
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 Exercise 2 . [ Paraphrasing]. 
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Exercise 3: :[ Paraphrasing] Match the words highlighted in yellow in the 

text with the synonyms/ paraphrases below, then check your answers. 

 

- through 

- amounts 

- competitors 

- the way of living 

- kept it under wraps 

- buy their stock of 

Part IV. [ Matching headings] Read the information. Then skim the 

paragraph and choose the correct heading. 

Paragraph A 

Up until relatively recently, English school children were often obliged to learn 

the names of the kings and queens that ruled the country from the 8th century to 

the 18th, and understand how they were related. This was no easy task. 

Sometimes a king would pass his kingdom to his son, but very often it would be 

a much more distant relative that took over. To become king, you would have to 

show you had royal blood in the family tree, and to do this, you would need to 

know exactly who all your ancestors were. 
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It was also necessary for landowners to know their family background – so they 

could prove that a large castle or manor house really belonged to them, and not 

to another person further along a branch of the family tree who wanted it for 

themselves. 

Paragraph B 

An interest in knowing who your ancestors were and what they did is, of course, 

something which is common in all cultures. Not all cultures, however, have a 

phrase which translates as family tree for when they want to describe earlier 

generations of the same family. We use this particular phrase because it was 

traditional in the past in some countries to put the oldest generations at the top of 

a drawing and the youngest generation at the bottom – sometimes just the child 

of a recently married couple. This meant the image would be wider at the top 

and narrower at the bottom – just like a tree. 

Paragraph C   

While some people are still interested in family trees as a way of making sure 

they can receive money or valuable items from a great-uncle or great-great 

grandparent, others have different motivations. Some people choose to research 

their family tree because they are simply curious about their origins. Or perhaps 

they have heard an unusual story about an ancestor and wish to discover the 

truth. They may even have a more serious and useful purpose, for example 

wanting to find out about a medical condition which runs in the family. 

Paragraph D 

Part of what makes family-tree research so fascinating is the sense of 

uncovering a mystery as you find more clues – just like a detective would. This 

kind of process was shown in the hugely popular program ‘Who Do You Think 

You Are?’, which featured well-known TV personalities exploring their family 

origins. The show’s researchers often found surprising information. One person, 

interviewer Jeremy Paxman, was disinterested at first. He believed it was more 
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important to be ‘forward-looking’ – and think about the future rather than the 

past. Then he learnt that his great-grandmother had managed to raise nine 

children by herself after her husband died, even though she was extremely poor. 

He soon wanted to know more. Certainly this kind of program has encouraged 

people to look for their own ancestors. 

Paragraph E 

Before the age of the internet, if you wanted to find out about your family 

history, you would have needed to travel to different locations. People used to 

visit churches to look at their records, for example of the names of people who 

were born and died in the area. Another way to investigate family history would 

be to look through old newspapers that were stored in the basements of libraries, 

or to search through birth and marriage certificates at the local town-council 

building. Not all of these visits, of course, would be successful. You needed to 

be very patient and have a lot of spare time to find out about your past. 

Choose the correct heading for Paragraph A-E from the list of headings (i-

vi) below. 

1. Paragraph A______   

2. Paragraph B ______ 

3. Paragraph C______   

4. Paragraph D______   

5. Paragraph E______   

          

          

          

i. Practical and personal reasons for finding out 

about ancestors 

ii. The appeal of making unexpected discoveries 

iii. The problems people face in carrying out family-

tree research 

iv. Why we use ‘family tree’ to refer to our family 

background 

v. Traditional ways of researching family tree 

vi. How knowing your family tree could bring 

power and property 

vii. Creating family tree for future generations 
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APPENDIX 2 

Questionnaire for students 

This survey questionnaire was designed for my thesis “ How to appropriately 

assign reading homework to third year English majors at Hai Phong 

Management and Technology University”. Hope you will answer the following 

questions, but please do not discuss with your friends. The researcher sincerely 

thanks for taking the time to answer the question honestly. All your information 

is used for research purposes and you can be confident that all information will 

be kept confidential. Thank you so much for your cooperation! 

Name: 

………………………………………………………………………………….. 

Class: 

……………………………………………………………………………………

Part I: Please circle the capital letter (A, B, C, D) in front of the answers  

1. Compared to other students in your class, what do you think of your 

English READING proficiency? 

A. Pre Intermediate Level 

B. Intermediate Level 

C. Upper-intermediate Level 

D. Advanced Level 

2. How much time do you spend on homework  after each reading lesson in 

class? 

A. Under 30 minutes 

B. 30-60 minutes 

C. 60-90 minutes 
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D. More than 2 hours 

Part I: Please circle the capital letter (A, B, C, D) in front of the answers to 

show your opinion 

3. Do you agree with this opinion “Reading homework help me to learn” 

A. Strongly agree    B. Agree    C. Strongly disagree    D. Disagree  

4. How often do you complete reading homework? 

A. Yes                                 B. No                                C. Sometimes 

5. Do you feel stressed when doing reading homework? 

A. Yes                                    B. No                                C. Sometimes 

6. Do you think the amount of reading homework you get is: 

A. Too little                           B. Appropriate                       C. Too much 

7. What types of reading homework takes the most time to complete? 

A. Matching headings 

B. Paragraph headings 

C. Short answer questions 

D. Reading many articles 

8.  Do you agree with this opinion “I always complete homework to the best 

of my ability” 

A. Strongly agree    B. Agree    C. Strongly disagree    D. Disagree  

9. What do you think about doing reading homework? 

A. Time- consuming  

B. Stress 

C. Useless 

D. Helpful 
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10. What do you think about extra reading homework given by your teacher 

with a view to improving your reading skills at home? 

A. Normal                       B. Difficult                            C. Easy 

Thank you for your help! 
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APPENDIX 3 

Questionnaire for teachers 

This survey questionnaire was designed for my thesis “”. Please answer the 

following questions. It is highly appreciated if you could spend your time 

completing the questionnaire truthfully. All your own information is only used for 

the thesis purpose, and you can be confident that you will not be identified in any 

discussion of the data. Thank you very much for your cooperation! 

Part I:  Please write your responses in given blanks. 

Name: 

………………………………………………………………………………….. 

Age: 

……………………………………….Gender:…………………………………. 

1. How many years have you been teaching English? 

…………………………………………………………………………… 

Part II: Please circle the capital letter (A, B, C, D…) in front of the answers 

write your responses in given blanks. 

 

2. Do you agree with this opinion “Doing homework helps students learn 

more in school” 

A. Yes                                           B. No 

3. Teacher’s Goal when assigning homework? 

……………………………………………………………………………………

……………………………………………………………………………………

……………………………………………………………………………………. 
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4. What methods have you used to motivate students to do reading 

homework?  

……………………………………………………………………………………

……………………………………………………………………………………

…………………………………………………………………………………… 

5. Do you think those methods are effective? 

A. Yes                                              B. No 

    6. What is the percentage of students completing homework? 

………………………………………………………………………………… 

7. What do you think about the amount of homework you assign to students? 

………………………………………………………………………………… 

8. Which aspect of reading do you mainly focus when assigning homework?.  

A. Grammar 

B. Vocabulary 

C. Skills 

D. A, B and C 

Thank you for your help! 
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