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PART 1: INTRODUCTION 

1. Rationale 

It is canknotkbekdeniedkthatkEnglishklanguagekinkthekwholekworldkhas become 

more and morekimportantkinkourklives. Englishkiskankessentialktool to broaden 

andklightkupkourkoutlookkonkthe world. Englishkmayknotkbekthe most popular 

languagejinjthe world, butjitjisjthejofficialjlanguagejofj53jcountriesjandjspoken by 

morejthanj400jmillionjpeoplejinjthejworld. Accordingjjto thejjBritish Council, by 

2020jaboutjtwojbilionjpeoplejinjthejworldjwill bejstudyingjEnglish. Englishjis the 

mostjwidelyjusedjlanguagejinjthejworldjinjmanyjdifferent fields such as economics, 

international telecommunications, science, foreign trade, entertainment and 

diplomacy. StudyingjjEnglishjjcanjjhelpjjyoujjprogressjin jlifejjboth personally and 

professionally. Youjcanjcompletejinjthejglobaljjobjmarket, increasejjyourjjcareer 

opportunitiesjandjstartjtojmeetjpeoplejaroundjthejworld.  

 

In Vietnam as well as injotherjcountries, learningjEnglish isjbecoming morejand 

morejpopular. Therefore, itjisjbeingjtaughtjjatjeveryjeducationaljleveljjandjjitjhas 

becomejajcompulsoryjsubjectjinjalmostjschools. It has been, in fact said that 

languagejwasjajhouse,jjjvocabularyjjwouldjjbejjasjjconstructionjjmaterialjjtojjbuild

up thatjhouse. Thereforejwhenjlearningjajnewjlanguage,jvocabularyjmustjbejthe 

backgroundjto developjlike buildingja house, if jthejfoundationjis strongjthejhouse 

willjbejfirm. 

 

Therefore, tojjlearnjjajjnewjjlanguagejjwelljjstudyingjvocabularyjisjveryjimportant. 

Vocabularyjplays an importantjrole because itjjappears in jalljjfourjjlanguagejjskill: 

Listening – Speaking – Reading – Writing. Itjcan bejseen thatjvocabulary isjreally 

importantjin any languagejlearning. Vocabulary isjjat the corejofjjlearning ajnew 

languagejjbut manyjjstudents as well as manyjlearners today oftenjjskip learning 

vocabulary. However, it is notjeasy tojstudyjEnglishjvocabulary, mostjpeople learn 

vocabulary and then quicklyjjforgetjjthejjvocabularyjthey havejjlearned. A new 

vocabularyjincludes itsjmeaning, pronunciationjand wordjtype, so it isjdifficult for 

studentsjto memorizeja newjword. Futhermore, most ofjvocabulary is notjtaught at 

university, andjstudents takejcare of learningjnew wordsjon their own. Accordingly, 
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it is veryjjdifficult for them to expertjjvocabularyjjlearning.jThus, interesting 

strategiesjjtojjvocabularyjjlearning is jnecessaryjtojjhelpjjfirstjyearjstudentjEnglish 

majorjlearnjEnglishjvocabularyjbetter. 

All these abovejreasons havejinspired I to dojresearch on vocabularyjlearning and 

as ajjresult, a researchjtitlejgoesjas “Vocabularyjjlearningjjstrategies of jfirstjjyear 

EnglishjmajorjatjHaijPhongjTechnologyjandjManagementjUniversity”. 

2. Aimsjofjthejstudy 

Thejstudyjhasjthreejmainjpurposesjasjfollow: 

1, What is thejstudents’ awarenessjof the importancejof vocabularyjlearning. 

2, To findjout what factorsjaffecting encounteredjby firstjyear Englishjmajor at Hai 

PhongjTechnologyjandjManagementjUniversityjinjvocabularyjlearning. 

3, To findjjout and givejjsomejjsolutionsjjand improvejjefficiency ofjjvocabulary 

learning. 

3. Thejsignificancejofjthejstudy 

Language was ajhouse, vocabularyjwould be asjconstruction materialjto buildjup 

thatjhouse. Although, jvocabularyjjlearning is jonejjof jthe mostjimportant skilljof 

learning Englishjjthere are veryjjfew studiesjjthat pointjjout thejjstrategies of 

vocabularyjlearning. This researchjis design tojfind outjfactor affectingjvocabulary 

learning andjjgivejjsomejjstrategiesjjforjjfirst yearjjEnglish majorjjat HaijjPhong 

TechnologyjandjManagementjUniversity. 

4. Researchjquestions 

 What arejthe jfactor jaffectingjjlearning jvocabularyjfor the first yearjEnglish 

majorjatjHaijPhongjTechnologyjandjManagementjUniversity. 

 What arejsomejstrategies to improvejefficiency vocabularyjlearning. 

5. Scopejofjthejstudy 

Within thisjstudy, I only focusesjon the HaijPhongjTechnology andjjManagement 

University firstjjyear jEnglishjjmajorjjto jfindjjout the factorsjjaffectingjvocabulary 

learning thatjjstudents atjjthis universityjjusually encounterjjand thenjjgivejjsome 

strategies tojovercomejdifficulties and tojimprove efficiencyjstudent’sjvocabulary 

learning. 

6.  Methodjofjthejstudy 

Tojcompletejthis graduationjpaper, thejfollowingjmethodsjhasjbeenjadopted: 
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6.1. Datajcollection 

I have alreadyjcollected data andjread documentsjfrom informationjin the internet 

to completejthis study. In addition, somejof documentsjthat I wasjrecommendedjby 

my friendsjand providedjare greatly usefuljfor myjresearch. 

6.2. Surveyjquestionnaires 

In termsjjof the methods, the jsurveyjjquestionnaire jis jajjtype jof jjdatajjgathering 

method thatjis used tojcollect, analysejand explain thejdifferentjviews of ajgroupjof 

people. Surveyjjquestionnaires jis jveryjjconvenient, take lessjtime, cheap andjeasy 

for studentsjjand peoplejjto answer. Moreover, thejsurveyjisjusedjveryjjhonestly 

because it doesjnotjjrevealjthe aliasesjof the surveyjparticipants. There arejmany 

types ofjjquestionnaires but therejare two mainjtypes of questionjincluded closed 

and open-endedjquestions.  

The surveyjjquestionnaire is givenjto first yearjjstudents ofjjforeignjjlanguage 

departmentjwithjthe hopejjto findjjout their factorjjaffecting asjwelljasjjattitudes 

towards injvocabularyjlearning and theirjexpectations to theirjteacher. Thejhelpjof 

freshmanjjasjjthey participatejjin answerjjsurvey questions canjjeasily findjjout 

strategies becausejthey are directlyjfacing this difficultjproblem. After gettingjthe 

result of surveyjquestionnaire, I jwill usejjthe jtables andjcharts for jpresentingjjthe 

collectjdata. Basing on thejstatisticjnumber, I willjfind out thejsituation, thejfactors 

affecting injorder to suggestjresonable and effectivejstrategies for thejproblem. 

7. Thejorganizationjofjthejstudy 

Thejjjstudyjjjincludes 3 mainjjjpart: ThejjIntroduction, ThejjDevelopment, The 

Conclusion. 

Part 1: Introduction 

 Rationale 

 Aimsjofjthejstudy 

 Thejsignificancejof thejstudy  

 Researchjquestions 

 Scopejofjthejstudy 

 Methodjofjthejstudy 

 Thejorganizationjofjthejstudy 
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Part 2: Development 

Developmentjincludesj4jmainjchapter: 

Chapter 1: Theoreticaljbackground 

It includes 3 sections:  

 The section 1 is about the definitionjof vocabularyjas well as importancejof 

vocabulary. 

 The section 2 is about the definitionjjof jlanguagejjlearningjjstrategies, the 

importancejof language learningjstrategies in languagejlearning, and classification 

of learningjstrategies. 

 The last section is about the jdefinitionjjofjjvocabulary learning jstrategies, 

classification of vocabularyjjlearningjjstrategies, and overviewjjof vocabulary 

learningjstrategiesjresearches. 

Chapter 2: Researchjmethodology 

Thisjpartjisjgivenjthejresearchjdesign,jdatajcollectionjinstruments. 

Chapter 3: Datajanalysis 

Showjthejdetailedjresultjofjthejsurvey. 

Chapter 4: Finding,jDiscussionjandjRecommendation 

Describe to majorjjfindings, discuss andjjprovide somejjstrategies forjjimproving 

student’sjvocabularyjlearning. 

Part 3: Conclusion 

 Summaryjofjthejstudy 

 Thejlimitationsjofjthejstudy 

 Suggestionsjfor furtherjresearch 

To sum up,  Part 1 jhasjjrefered jtojrationale,jaim,jsignificance,jscope,jmethod and 

organization of thejjgraduationjjpaper. In Part 2, studyjjreferedjjtheoretical 

background ofjjvocabulary learningjjand vocabularyjlearning strategiesjas well as 

provide somejstrategies for improvingjstudent’s vocabularyjlearning. Part 3 is the 
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conclusionjpresenting an overviewjof the study, suggestions forjfutherjresearch and 

limitationsjof thejstudy. 
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PART 2: DEVELOPMENT 

CHAPTER 1: THEORETICALjBACKGROUND 

 

In thisjchapter, a briefjreview of learningjstrategy researchjis given; some basic 

conceptsjrelated to learningjstrategies and vocabularyjlearning are alsojpresented. 

In addition, thejjclassification ofjjlearning strategiesjjin general andjvocabulary 

learningjstrategies injparticular are reviewedjto set up thejtheoretical framework 

for thejinvestigation injthe nextjchapter. 

 

1. Overview ofjvocabulary 

1.1. Definitions ofjvocabulary 

The jvocabularyjjlearning jis jconsideredjjone of the jimportantj skills jinjjlearning 

English. However, manyjstudents do not payjmuch attentionjto this wordjlearning, 

which leadsjto learners oftenjthink thatjvocabulary learningjis the mostjbored while 

learning foreignjlanguage. However vocabularyjlearning is reallyjimportant to be 

able tojunderstand whatjothers arejsayings, as well asjbeing able tojcommunicate 

well withjother. Therefore, there havejbeen number ofjdefinitions of vocabularyjby 

differentjlinguists. 

 

According to (Neuman & Dwyer, 2009, p.385), vocabularyjcan be defined as 

“words wejmust know to communicatejeffectively; words injspeaking (expressive 

vocabulary) and wordsjin listening (receptivejvocabulary)”. 

 

Ur (1998) gave anotherjjdefinition, vocabulary can bejjdefined, roughly, as the 

words wejteach in the foreignjlanguage. However, a newjitem of vocabularyjmaybe 

more thanjjust a singlejword. For example: postjoffice, andjmother-in-law, which are 

madejup of two orjthree wordsjbut express a singlejidea. A usefuljconvention is to 

coverjall such casesjby talking aboutjvocabulary “item” ratherjthan “word”. 

 

According to Zimmermanjcited in Coady andjHuckin (1998), vocabularyjisjcentral 

to languagejand of criticaljimportance to thejtypical languagejlerning. In addition, 

Burns (1972) definesjvocabulary as thejstock of wordsjwhich is usedjby a person, 
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class orjprofession. Futhermore, Diamond andjGutlohn (2006) state thatjvocabulary 

is the knowledgejof words and wordjmeanings. Hornby (1995) definesjvocabulary 

as “the totaljnumber of wordsjin a language, vocabularyjis a list of wordsjwithjtheir 

meanings”. Hebert andjjKamil (2005:3) definejjvocabulary is thejjknowledge of 

meanings ofjwords. The termjvocabulary has a rangejof meanings. 

 

Nguyen Bang and NguyenjBajHoc (2002) consideredjtheir followingjdefinition of 

vocabularyjjas “logical”. According tojjthem, whenjjthe termj“vocabulary” of a 

language wasjjmentioned, it should bejmentioned as consistingjof all thejwords, 

compoundsjand idiomsjusedjtojtransmitjinformation on jbothjj“oral jandjjwritten 

communication”. 

 

It can be saidjthat vocabulary is ajword orjlist with meaningjand which is known by 

thejspeakers and which isjused to communicatejamong thosejspeakers and usedjby 

a groupjorjindividual. 

 

In conclusion, therejjare many waysjjto definejjvocabulary asjjwell as fromjjthe 

definition ofjvocabulary, we can seejthat vocabularyjis all thejwords in ajlanguage 

that arejfamiliar and usedjby a person tojcommunicate withjeach other. 

 

1.2. Importancejofjvocabulary 

Vocabularyjlearning is veryjimportant forjpeople who learnjEnglish. Vocabularyjare 

usedjjnotjjonlyjjbyjjstudentsjjwhilejjstudyingjjinjjthejjschooljbutjalsojinjthejsociety. 

Vocabulary arejessential injorder tojfully understandjwhat othersjwants tojsay and 

tojbejable tojcommunicate well. Vocabularyjjlearning isjjalso veryjjimportant for 

studentsjjbecausejjvocabularyjjarejjjusedjjjasjjthejjfirstjjstepjjjinjjjlearningjjEnglish. 

Vocabularyjjmeaningjjasj“alljjthejwordsjknownjjandjjusedjjbyjajparticularjperson”. 

However, vocabularyjlearning requiresjconcentration to be ablejto rememberingjin 

ajjlongjjtimejjandjjsometimesjjitjjbringsjjtroublejjtojthejlearner because theyjoften 

quicklyjjforget the wordsjjthey havejjlearned. Moreover, if wejdo not havejgood 

vocabulary, wejwill not bejable to speakjwell. The keyjto learning ajlanguage is 

perceived inputjof a language andjof course vocabularyjlearning is thejkey of that 
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door. Why isjjvocabulary important? Vocabularyjjis veryjjimportant becausejjit 

conveysjjyour pointjof viewjandjthoughts. Grammarjcombines wordsjbut most of 

thejmeaningjisjinjwords.  

Herejarejthejtop 4jreasonsjwhyjvocabularyjisjsojimportant. 

 Communicatingjideas 

Successfuljjcommunication orjjsaying what youjmean is dependentjjupon ajgood 

vocabularyjbase. Usingjthejrightjwordsjwhenjtalking, makejyoujajmorejeffective 

communicator. 

 

 It improvesjListeningjcomprehension 

Onejjofjjthejjreasons studentsjjcan’tjjunderstandjwhat othersjare saying isjthat they 

don’tjjhave vocabulary. When studentsjjhave neverjjknow thejjvocabulary andjits 

pronunciation, they cannotjjhear andjjunderstand thejcontent. Sometimesjlistening 

skillsjdepend notjonly on pronunciationjbut also depend onjvocabulary. 

 

 It improvesjWritingjcomprehension 

Vocabularyjlearning also helpjstudents improvejtheir writingjskill. Wrtingjskill are 

one ofjthe mostjdifficult skillsjin English. Writingjskills requirejlearners to have a 

largejvocabulary. Therefore, havingjgood vocabularyjcan helpjstudents writejmore 

effectively. Whenjjwriting, studentsjjjneed to usejja more formaljjjtone than 

conversationaljlanguage, and in order tojdo that theyjneed a richjvocabulary. 

 

 It improvesjReadingjcomprehension 

Researchjjhas shownjjthat peoplejjneed to knowjj98 percentjjof thejjwords to 

understandjjwhatjjjwejjjarejjreading. Improvingjjvocabularyjjandjjtryingjjtojjlearn 

vocabularyjwilljincreasejyourjknowledge. 

In short, learningjjvocabulary helpsjjstudent to understandjjand communicatejjwith 

nativejjeasily as well asjjvocabulary knowledgejjhelps to improvejjother skills. 

Therefore, vocabularyjlearning have a specialjrole and learningjvocabulary is the 

keyjtojimprove jlanguagejskills. 

1.3. Languagejlearningjstrategies 

1.3.1. Definitionjofjlearningjstrategies 
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What are learningjstrategies? In my opinion, a learningjstrategies is anjindividual’s 

approachjto complete a task. Obviously, it isjbelieved that learningjstrategies is a 

significantjand essentialjarea of development in a nativejlanguage and in ajsecond 

language, therefore, there have beenjnumber definitionsjof learningjstrategies. 

 

Ever sincejNaiman (1976) noted that “good”jlanguage learnersjappeared to use a 

largerjjnumber and range ofjjstrategies than “poor” languagejjlearners, the 

implicationsjof understandingjjstrategy juse jhavejjseemed jincreasinglyjjimportant. 

However, there are stilljmany questions tojresolve. Does strategyjuse actuallyjaid 

languagejlearning, or it is justjsomething that goodjlearners do. Are somejstrategies 

better thanjothers, or is it thejnumber and range ofjstrategies usedjthat counts. Are 

there badjstrategies that actuallyjmaking learning or performance worse? Can “poor” 

languagejlearners benefit from beingjtaught the strategies thatj“good” learnersjuse, 

or do you needjto be a goodjlearner already tojuse some of thejstrategies. Does 

strategyjtraining affect languagejlearning, and if so is the effectjdirect, or doesjsuch 

training servejmainly to raisejmotivation andjawareness. Ifjlearners arejencouraged 

to usejjstrategies tojjorganize their ownjjlearning, for example, what arejjthe 

implicationsjjfor the role of the classroomjjteacher. Suchjjissues havejjalready 

prompted ajconsiderable volumejof research andjwriting, and directly orjindirectly 

made ajjsignificant impact on languagejjlearning, at least injsome places. For 

example, thejestablishment of self-accessjcenters and thejencouragement of learner 

independencejare essentially based onjthe assumptionjthat students willjbe able to 

use viablejjmetacognitive learningjjstrategies. Ellis (1994)jwrites: “Thejjstudy of 

learningjstrategies holds considerablejpromise, both for languagejpedagogy and for 

explainingjindividual differences in secondjlanguagejlearning. It is probablyjtrue to 

say, however, that it isjstill in itsjinfancy. For thisjreason, perhaps, discussionsjof 

learningjstrategies typicallyjconclude with thejproblems that havejsurfaced andjthat 

need to bejaddressed beforejprogress can bejmade” (p.558). 

 

Faerch andjjCasper (1983:67) stressjjthat a learningjjstrategy is “anjattempt to 

developjlinguisticjandjsociolinguisticjcompetencejinjthejtargetjlanguage”. 
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According tojStern (1992:261), “thejjconcept of jlearningjstrategy is dependentjon 

the assumptionjthat learners consciouslyjjengage in activities tojjachieve certain 

goals andjjlearning strategies can bejjregarded as broadly conceivedjjintentional 

directions andjlearning techniques”. Oxford (1990:8) defines learningjstrategies as 

“specificjjactions taken by thejjlearner to make learningjjeasier, faster, more 

enjoyable, morejjself directed, morejjeffective, and morejjtransferable tojjnew 

situation.” 

 

According tojNunan (1991:168), “Learningjstrategies […] are the mentaljprocesses 

whichjjlearners employ tojlearn and usejthe targetjlanguage”. Nunan’sjjdefinition 

retrictsjjlearningjjstrategiesjjonlyjjtojj“mentaljprocesses”. Richardjet al (1992:209), 

offers a broaderjjdefinition of learningjjstrategies, that is, learningjstrategies are 

intentional behaviorjand thoughts that learnersjmake use of duringjlearning in order 

to betterjhelp themjunderstand, learn andjremember newjinformation”. Similarly, 

Weinstein andjMayer (1986) (in O’Malley andjCharmot 1990:43) havejlearning 

facilitationjjasjjajjgoaljjandjjarejjintentionaljjonjjthejjpartjjof jthejjlearner. Thejgoal 

of strategyjuse is to affect thejlearner’sjmotivational or a affectivejstate, or thejway 

in which thejlearner selects,jacquires,jorganizes, orjintegrates newjknowledge”. 

 

Ellis (1997:76) defines learningjjstrategies as “the particularjjapproaches or 

techniquesjthat learnerjemploys to try to learn anjsecond language”. He furthers 

explains thatjjlearning strategiesjcan be behaviouraljjor mentaljand are typically 

problemjoriented. 

 

Rubin (in WendenjandjRubin 1987:19) is evenjjmore explicitjjwhen he defines 

learningjjstrategies as “anyjjset ofjjoperations,jsteps,jplans,jrountines usedjjby the 

learnerjto facilitatejthe obtaining,jstorage,jretrieval and use ofjinformation, that is, 

whatjlearner do tojlearn and do tojregulate theirjlearning”. 

 

According to O’MalleyjandjCharmot (1990:1), learningjstrategies are specialjways 

of processingjinformation that enhancejcomprehension,jlearning, orjretention ofjthe 

information or in theirjother wordsjlearning strategiesjare the “specialjthoughts or 
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behaviours thatjjindividuals use to helpjjthem comprehend,jjlearn, or retainjjnew 

information”. 

 

Obviously, learningjjstrategies arejjdefined in differentjwords and fromjdifferent 

perspectives such asjjcognitive,jjsocial orjjpragmatic. Alljjlanguage learnersjjuse 

learningjjstrategies citherjjconsciously or unconsciouslyjjwhen processingjjnew 

informationjand performingjtasks in the languagejclassromm. Therefore, it can be 

seen that importantjof learningjstrategies and this can bejseen in the followingjpart. 

 

1.3.2. Thejimportancejofjlanguagejlearningjstrategiesjinjlanguagjlearning 

A languagejjlearning strategyjjis the wayjjlearners approachjjtasks or problems 

encounteredjduring the processjof languagejlearning. Languagejlearningjstrategies 

in languagejjlearning play anjjimportant rolejjin helpingjjlearners tojjassess the 

situations,jplan,jselect jappropriatejskills so as tojunderstand,jlearn orjmemorize in 

the processjlearning. 

 

Forjlearners of English, languagejlearningjstrategies plays an extremelyjimportant 

role in helpingjjlearners improve vocabularyjjlearning and communicationjjskills. 

Almost thejjlearners ofjjEnglish, they will facejmany situationsjwhile learningjso 

languagejlearningjstrategies can helpjlearners solvejthe problemjin thejclassroom 

or in real-lifejjsituations. Almostj all languagejjlearners use languagejjlearning 

strategiesjin the learningjjprocess. However, eachjjlearner use differentjjlanguage 

learningjstrategies to implementjjthe languagejlearning plans andjtasks theyjface. 

Using a languagejlearningjstrategy that can helpjlearners developjcommunication 

skills as well asjhelp them become a betterjlanguagejlearner. 

 

According tojFedderholdt (1997:1), thejlanguage learnerjcapable of using ajwide 

variety of languagejjlearningjjstrategiesjjappropriately canjjimprove hisjjlanguage 

skillsjjin a betterjjway. Metacognitivejstrategies improvejorganization ofjlearning 

time,jjself-monitoring, andjjself-evaluation. Cognitivejjjstrategiesjjjincludejjjusing 

previousjjknowledge to helpjsolve newjproblems. Socioaffectivejstrategies include 

asking nativejspeakers to correct theirjpronunciation, or asking ajclassmate tojwork 
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togetherjon a particular languagejproblem. Developingjskills in threejareas, suchjas 

metacognitive,jcognitive, andjsocioaffective can help the languagejlearner buildjup 

learnerjindependence and autonomyjjwhereby he can takejjcontrol of hisjjown 

learning. Lessard-Clouston (1997:3) states that languagejjlearningjjstrategies 

contribute to the developmentjof the communicativejcompetence of thejstudents. 

Being a broadjjconcept, languagejjlearningjjstrategies arejjused to refer tojjall 

strategiesjjforeignjjlanguage learners use in learningjjthe targetjjlanguage and 

communicationjjstrategies are one type of languagejjlearningjjstrategies. Oxford 

(1990:1) states, languagejlearningjstrategies “are especiallyjimportant forjlanguage 

learningjjbecause they arejjtools for active, self-directed movement, which is 

essentialjfor developingjcommunicativejcompetence”.  

 

It’sjjundeniable that languagejlearningjstratigies are thejjmostjjimportant andjjoften 

used injstudying. Learningjstrategies arejessential in orderjto fullyjunderstand the 

languagejyou learn and  to be able tojcommunicate as well as tojlearn it well. 

 

1.3.3. Classificationjofjlearningjstrategies. 

Like thejjjdefinition of learningjjjstrategies, learningjjstrategies arejjclassified 

differently by differentjjscholars. However, most of thesejjattempts tojjclassify 

languagejjlearningjjstrategies reflect more or less the samejjcategorizations of 

languagejlearningjstrategies withoutjany radicaljchanges. 

 

Wendenj(1991:18) divides learningjstrategies into two broadjgroups as follows: 

 Cognitivejstrategies 

 Self-managementjstrategies 

In herjexplanation, cognitivejstrategies are mentaljsteps or operationsjlearners use 

tojprocessjbothjjlinguisticjjandjjsociolingusticjcontent. Self-managementjstrategies 

are usedjto overseejand manage the learner’sjlearning. She notesjthat injcognitive 

psychologyjjself-managementjjstrategiesjjarejjcalledjjmetacognitivejjorjjregulatory 

strategies. 
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Rubin, whojjpioneered much of thejjwork in thejjfield ofjjstrategies, makejjthe 

distinctionjjjbetween strategiesjjjcontributing directly tojjjlearning andjjthose 

contributingjindirectly tojlearning. Accoring tojRubinj(1987), there are threejtypes 

of strategiesjjused by learnerjjthat contributejjdirectly and indirectlyjtojlanguage 

learning. Thesejare: 

 Learningjstrategies 

 Communicationjstrategies 

 Socialjstrategies 

Learningjjstrategies include twojjmainjjtypes: cognitivejjlearningjjstrategies and 

metacognitivejlearningjstrategies. Cognitivejlearningjstrategies refer to thejsteps or 

operationsjjusedjjinjjlearningjjorjjproblemjjsolvingjjthatjjjrequirejjjdirectjjjanalysis, 

transformationjor synthesis of learningjmaterials. Rubinjidentifies 6 mainjcognitive 

learningjstrategiesjcontributing directly to languagejlearning. They arejclarification 

verification,jmonitoring,jmemorization,jguessing jinductivejjinferencing, deductive 

reasoningjandjpractice. The indirectjjstrategies include creatingjjopportunities for 

practicejandjproductionsjtricks. 

 

According tojSternj(1975) investigatedjjstrategies used by goodjlanguagejlearners, 

and thejidentifiedjstrategies include (p.309) : 

 Planningjstrategy: a personaljlearning style or positivejlearningjstrategies. 

 Activejstrategy: an activejapproach to thejlearningjtask. 

 Empathicjstrategy: ajjtolerant and joutgoingjjapproach to thejjtargetjlanguage 

andjempathyjwithjitsjspeakers. 

 Formaljstrategy: technicaljknow-howjabout how tojtacklejajlanguage. 

 Experimentaljstrategy: ajjmethodical but flexiblejjapproach, developingjjthe 

newjlanguagejintojanjorderedjsystemjandjconstantlyjrevising it. 

 Semanticjstrategy: constantjsearchingjforjmeaning. 

 Practicejstrategy: willingnessjtojpractice. 

 Communicationjstrategy: willingnessjjjto use thejjjlanguage injjjjreal 

communication. 

 Monitoringjstrategy:jself-monitoringjjandjjcriticaljsensitivity to languagejuse. 
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 Internalizationjstrategy: developing a secondjjjlanguage as ajjjseparate 

referencejsystem and learningjto thinkjinjit. 

According tojSternj(1992), there are five mainjlanguagejlearningjstrategies. These 

are as follows: 

 Managementjandjplanningjstrategies 

 Cognitivejstrategies 

 Communicativej–jExperientialjstrategies 

 Interpersonaljstrategies 

 Affectivejstrategies 

 

Naimanjetjal. (in O’MalleyjandjCharmot 1990:4) offers ajclassification schemajof 

5 broadjcategories of learningjjstrategies and ajnumber of secondaryjjcategories.  

Theirjjbroadjjcategories of learningjjstrategies include: anjjactive taskjjapproach, 

realizationjjof language as ajsystem,jjrealization of languagejjas a meansjjof 

communicationjandjinteraction,jmanagement of affectivejdemands, andjmonitoring 

of L2jperformance. 

Oxfordj(1990:9)jsee the aims of languagejjlearningjjstraegies as beingjjoriented 

towards thejjdevelopment of communicativejjcompetence. Oxfordjjdividesjjthe 

languagejlearningjstrategies intojmainjclasses, directjandjindirect, which are further 

dividedjinto 6jsubgroups. In Oxfordjsystems,jmetacognitivejstrategies helpjlearners 

regulatejjtheirjjlearning.jAffectivejjjstrategies arejjconcerned with thejjlearner’s 

emotionaljjrequirements such asjjjconfidence, while socialjjjstrategies lead to 

increasedjinteraction with the targetjlanguage. Cognitivejstrategies are thejmental 

strategies thejlearners use to makejsense of theirjlearning, memoryjstrategies are 

thosejused to thejstorage ofjinformation, andjcompensationjstrategies helpjlearners 

overcomejtheir knowledgejgaps tojcontinue thejcommunication. 

Oxford’sjj(1990:17)jjtaxonomy  ofjjlanguagejjlearningjjstrategies is jshownjjinjjthe 

following: 
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Group Strategiesjgroup Specificjstrategies 

Memoryjstrategies 

 

 

 

 

 

 

 

 

 

 

 

1, 

Creatingjmentaljlinkage 

 

a.Groupingjj 

b. Associating/Elaborating 

c. Placing newjwords into 

a context 

2, Applyingjimagesjand 

sounds 

a.Usingjimaginary 

b.Semanticjmapping 

c.Usingjkeyjwords 

d.Representingjsoundsjin 

memory 

3, Reviewingjwell a.Structuredjreviewed 

4, Employingjaction 

 

a.Usingjphysicaljresponse 

orjsensation 

b.Usingjmechanical 

technique 

Cognitivejstrategies 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

1, Practicing 

a. Repeating 

b.Formallyjpracticing 

withjsounds andjwriting 

systems 

c. Recognizingjandjusing 

formulasjandjpatterns 

d. Recombining 

e. Practicing 

naturalistically 

2, Receivingjandjsending 

messages 

a. Gettingjthe ideajquickly 

b. Usingjresources for 

receivingjandjsending 

messages 

 

3, Analyzingjand 

reasoning 

 

a. Reasoningjdeductively 

b. Analyzingjexpressions 



16 
 

 

 

 

 

 

 

 

 

 

c.Analyzingjcontrastively 

(acrossjlanguages) 

d. Translatingjj 

e. Transferringjj 

4, Creatingjstructurejfor 

inputjandjoutput 

a. Takingjnotes 

b. Summarizingjj 

c. Highlightingjj 

CompensationjStrategies 

 

 

 

 

 

 

1, Guessingjintelligently 
a. Usingjlinguisticjclues 

b. Usingjotherjclues 

2,Overcomingjlimitations 

injspeakingjandjwriting 

 

 

 

a. Switchingjtojthejmother 

tongue 

b. Gettingjhelp 

c. Usingjmimejorjgestures 

d. Avoiding 

communicationjpartially 

ofjtotally 

e. Selectingjthejtopic 

f. Adjustingjor 

approximatingjthe message 

g. Coiningjwords 

h. Usingjajcircumlocution  

j. Using a circumlocution 

synonym 

Table 1:  Directjlearningjstrategies “SourcejOxford (1990:18)” 

Group Strategiesjgroup Specificjstrategies 

Metacognitivejstrategies 

 

 

 

 

1, Centeringjyour learning a.Overviewingjandjlining 

withjalreadyjknown 

material 

b. Payingjattention 

c. Delayingjspeech 
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2, Arrangingjandjplanning 

yourjlearning 

 

a. Findingjoutjabout 

languagejlearning 

b. Organizingjj 

c. Settingjgoalsjand 

objectives 

d. Identifyingjthejpurpose 

of languagejtask 

(purposefuljlistening / 

reading/speaking/writing) 

e. Planningjyourjtask 

f.jSeekingjpractice 

opportunities 

 3, Evaluatingjyour 

learning 

a. Self-monitoringjjj 

b. Self-evaluatingjjj 

Affectivejstrategies 

1, Loweringjyourjanxiety 

a. Usingjjprogressive 

relaxation,jdeep 

breathing, orjmediation 

b. Usingjmusic 

c.Usingjlaughter 

2, Encouragingjyourself 

a. Makingjpositive 

statementsjj 

b. Takingjrisksjwisely 

c. Rewardingjyourself 

3, Takingjyourjemotional 

temperature 

a. Listeningjtojyour 

bodyj 

b. Usingjchecklist 

c. Writing ajlanguage 

learningjdiary 

d. Discussingjyour 

feelingsjwithjsomeone 

else. 
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Socialjstrategies 

 

 

 

 

1, Askingjquestions 

 

a. Askingjforjclarification 

orjverification 

b. Askingjforjcorrection 

2, Cooperating with others 

a. Cooperatingjwithjpeers 

b. Cooperatingjwith 

proficientjusers of the 

newjlanguage 

3, Empathizingjwith 

others 

a. Developingjcultural 

understanding 

b. Becomingjawarejof 

others’jthoughtsjand 

feelings 

Table 1: Indirectjlearningjstrategies “Source: Oxfordj(1990:20)” 

1.4. Vocabularyjlearningjstrategies 

1.4.1. Definitionjofjvocabularyjlearningjstrategies 

Vocabularyjjlearningjjstrategies can bejconsidered as a part of generaljjlearning 

strategiesjin secondjlanguage acquisition. It should be noted that there have been 

many thejjdefinitions of languagejjlearningjjstrategies. Meanwhile, there is no 

official definitionjjfor vocabularyjjlearningjjstrategies. Perhaps it’s becausejthat 

vocabularyjjlearningjjstrategiesjjarejpart of jlanguagejjlearningjjstrategies and  part 

of learningjjstrategies as well. Obviously, it is believedjjthat vocabularyjjlearning 

strategiesjjis a significantjandjessential area ofjdevelopment in a nativejjlanguage 

and in a secondjjlanguage, therefore, therejjhavejjbeen numerousjjdefinitions of 

vocabularyjlearningjstrategies. 

 

An often-quotedjjdefinition of learningjjstrategy is givenjjbyjjOxford.jLearning 

strategiesjjarejjbehaviorsjjorjjactions whichjstudents use to makejlanguagejlearning 

morejsuccessful,jjself-directedjjandjjenjoyable. In this chapterjjthejjdefinition from 

WenjQiufangj(2003) isjjadopted. Shejjdefined learningjjstrategies asj“behaviors or 

actions whichjlearners use to makejlearning morejaffective. Thejdefinition stresses 

thatjjthejjaimjjtojjusejjstrategies is to makejjlearningjmorejeffective,jstrategiesjjare 
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learnersjjbehaviorsjjorjjactions, not thoughts. In this way, vocabularyjjlearning 

strategiesjcan be defined asj“behaviors orjjactions whichjjlearners use tojjmake 

vocabularyjlearningjmorejeffective”. 

 

Cameronj(2001)jdefines vocabularyjlearningjstrategies asj“the action thatjlearners 

take tojhelp themselvesjunderstand andjremember vocabularyjitems”. 

 

Catalanj(2003)jexplains her workingjdefinition for vocabularyjlearningjstrategies 

asj“knowledge about thejmechanisms (processesjandjstrategies) usedjjin order to 

learnjjvocabulary as well asjjsteps orjjactions taken byjjstudents to findjjout the 

meaningjof unknownjwords, to retainjthem in long-termjmemory, to recalljthem at 

will, and tojuse them injoral or writtenjmode”. 

 

Intaraprasertj(2004)jsees vocabularyjlearningjstrategies asj“any set ofjtechniques or 

learningjbehaviors,jwhichjlanguagejlearners reportedjusing in order tojdiscover the 

meaningjof a newjword, tojjretain thejjknowledge ofjnewly-learnedjwords, and to 

expandjtheirjknowledgejofjvocabulary”. 

 

Hamzah,jKafipourjandjAbdullah (2009) view vocabularyjlearningjstrategies from 

threejdifferentjangles. First, it can be anyjjactions thejjlearners take tojjaidjjthe 

learningjprocess of newjvocabulary. Second, thesejactions must be able tojimprove 

thejjefficieny of vocabularyjjlearning. Third, vocabularyjjlearningjjstrategies are 

consciousjactionsjtakenjbyjthejlearnerjinjorderjtojstudyjnewjwords. 

 

The workingjdefinition ofjvocabularyjlearningjstrategies in thisjresearch isjadapted 

fromjRubin (1987), cited injSchmittj(1997:203) thatjlearningjstrategies arejdefined 

asj“thejprocess by whichjinformation isjobtained,jstored,jretrieved, andjused” and 

“therefore vocabularyjlearningjstrategies could be any whichjaffect thisjbroadly-

definedjprocess”. 

In brief, thejdefinitions above of vocabularyjlearningjstrategies arejvarious tojsome 

extentjjandjjvocabularyjjlearningjjstrategiesjjarejjajjsubsetjjofjjjlanguagejjjlearning 

strategies. 
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1.4.2. Classificationjof vocabularyjlearningjstrategies 

 Wordjjjknowledge is an essentialjjjcomponent of communicativejjjcompetence 

(Seal:1991), and it isjimportant for bothjproduction andjcomprehension in ajforeign. 

Knowingja word involvesjknowing: 

 A greatjdeal about its generaljjfrequency of use, syntacticjandjsituational 

limitationsjon itsjuse. 

 Its underlyingjform and thejform that can bejderived from it. 

 Thejjnetwork ofjjitsjjsemanticjjfeatures and thejvarious meaningjassociated 

with the item. 

(Richards, 1997:6) 

Knowing ajjword is alsojjjdefined as knowing itsjjjspelling,jjpronunciation, 

collocationsj(i.e.words it occurs with), appropriatenessj(Nation:1990).jTherefore, 

lexicaljcompetence is farjmore than thejability tojdefine a givenjnumber ofjwords 

and coversja widejrange of knowledgejwhich in turnjrequires a varietyjofjstrategies 

to gain thejknowledge. Foreignjlanguagejlearners may thenjuse variousjstrategies 

tojjacquire the targetjjlanguage wordjjknowledge. Takingjjthis jintojjconsideration, 

languagejjresearchers have madejvarious attemptsjto classify vocabularyjlearning 

strategiesjemployed byjforeign and secondjjlanguagejjlearners. Instancesjofjsuch 

classificationsjare the taxonomiesjjproposed by GujandjJohnsonj(1996),jSchmitt 

(1997)jandjNationj(2001)jwhich arejbriefly discussedjbelow. 

 

In a morejrecentjattempt, Nationj(2001)jproposesjjtaxonomy of variousjvocabulary 

learningjstrategies. Thejjstrategies in thejjtaxonomy arejdivided intojthreejgeneral 

classesjof “planning”,j“source”jandj“processes”,jeach of whichjgeneration, such as, 

creatingjcontext,jcollocationsjandjsentences containingjthe newjword. Besides, the 

mnemonicjstrategies (memoryjstrategies) and usingjjthejjword in differentjcontext 

throughjfour skills are alsojdefined as generatingjstrategies. 

 

Oxfordjjcategorizes learningjstrategies into twojmajor group: directjstrategies and 

indirectjstrategies. Thejformer refers to thosejjstrategies directlyjinvolved in the 

targetjjlanguage in thejsense that theyjrequire mentaljjprocessing of thejlanguage 

whichjconsist of memoryjstrategies and compensationjstrategies. Thejlater refersjto 
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thejjjstrategies that jprovidejjjindirect support for languagejjjlearning through 

opportunities,jcontrollingjanxiety,jincreasingjcooperation and otherjways including 

metjcognitivejstrategies, affectivejstrategies and socialjstrategies. 

 

O’MalleyjjandjjChamot (1986) havejjcarried out extensivejjresearchesjjproviding 

deeperjinsight into learningjjstrategies. They havejanalyzed learningjstrategies on 

thejbasis of thejfinding of cognitivejpsychology, and consideredjthem asjcognitive 

skills. In theirjjjframework, three majorjjjtypes ofjjjstrategy (met,jcognitive, 

social/affectivejstrategies) are distinguishedjjdepending on thejlevel or typejof 

processingjjinvolved within thejjinformation-processingjjmodel ofjjlearning. Met 

cognitivejjstrategies are higherjjorder executivejjskills and usedjjfor learnersjjto 

oversee,jjregulate, orjself-directjjjtheir jlanguagejjjlearning. To bejjspecific, met 

cognitivejstrategies are futherjdivided in to advancejorganizers,jdirectedjattention, 

selectivejjjattention,jjself-management, jdelayedjjjproduction andjjjself-evaluation. 

While metjjcognitivejjstrategies refer tojlearners’jmanagementjof theirjlearning, 

cognitivejjstrategies referjjto the mentaljjjprocesses they use tojjacquire,jsort, 

remember, and usejinformation. Theyjjoperatejjdirectlyjon jincomingjjinformation, 

manipulatingjjit in ways that enhancejjlearning. Cognitivejjstrategies include 

repetition,jresourcing,jdirectedjphysical response, translation, grouping, note-taking, 

educationjrecombination,jimagery, auditoryjrepresentation,jkey word, transfer and 

guessing. Socialjjstrategies are theyjways in whichjjstudents cooperatejor interact 

with otherjjpeoplejin the learningjjprocess. Theyjjinclude askingjjfor thejhelp of 

teacherjjor peersjand asking forjjclarification. Finally, affectingjstrategies referjto 

controllingjjover emotionsjor negativejjthoughts in order tojcontinue tojjstudy. The 

examplesjincludejself-taskjandjself-encouragement. 

1.4.3. Gujand Johnson’sjvocabularyjlearningjstrategies. 

GujandjJohnsonj(1996)jlist secondjlanguage (L2) vocabularyjlearningjstrategies as 

follows:jjjjjjjjmetacognitivejjjstrategies,jjcognitivejjstrategiess,jjmemoryjjstrategies, 

activationjstrategies 

 Metacognitivejjstrategies consist of selectivejjattention andjjself-initiation 

strategies. Learnersjjwho employ selectivejjattentionjjstrategies know whichjwords 

arejjimportant for them tojlearn and essentialjfor adequatejcomprehension of a 
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passage. Learnersjjemploying self-initiationjjstrategies use a varietyjof means to 

makejthe meaningjof vocabularyjitemsjclear. 

 Cognitivejstrategies in Gujand Johnson’s taxonomy entail guessingjstrategies, 

skillful use ofjjjdictionaries andjjnote-takingjjstrategies. Learnersjusingjguessing 

strategiesjjdraw upon theirjjbackground knowledgejand use linguisticjclues like 

grammaticaljstructures of a sentencejto guess thejmeaning of ajword. 

 Memoryjjstrategies arejjclassified into rehearsaljjand encodingjjcategories. 

Wordjlists and repetitionjare instancesjof rehearsaljstrategies. Encodingjstrategies 

encompass suchjjstrategies asjassociation,jimagery,jvisual,jauditory,jsemantic, and 

contextualjjencoding as well asjword-structurej(i.e.analyzing a wordjin terms of 

prefixes,jstems, andjsuffixes.) 

 Activationjjstrategies include thosejjstrategies throughjjwhich thejjlearners 

actuallyjjuse newjjwords in differentjjcontexts. For instance, learnersjjmay set 

sentencesjusing thejwords they have justjlearned.  

All thesejsuggested strategiesjcan be summarizedjin a tablejasjfollows: 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Vocabularyjlearningjstrategies 

jMetacognitivej jCognitivej jMemoryj jActivationj 

SelectivejAttention

:jjidentifyingjjjjjjjj

essential words 

forjcomprehension 

Self-

initiation:jusing 

variousjmethods to 

interpretjthe 

meaningsjofjwords 

Guessing:jactivating 

backgroundjjjjjjjjjjjj

knowledge,jusing 

linguisticjitems 

Usingjdictionaries 

Notejtaking 

Rehearsal:jword 

lists, jrepetition, 

etc. 

Encodingj:jjjjjjjjjjj

association 

(imagery,jvisual, 

auditory, etc.) 

Usingjnewj 

words 

injdifferent 

contexts 

Table 2: Vocabularyjstrategiesj“Source: GujandjJohnsonj(1996)” 
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1.4.4. Schmitt’sjvocabularyjlearningjstrategies. 

A comprehensivejjinventory of vocabularyjjlearningjjstrategies isjdevelopedjjby 

Schmittj(1997). Hejjdistinguishes thejjstrategies into twojjgroups: Thejjones to 

determinejjthe meaningjofjjnewjjwords whenjjencountered forjthe firstjtime, and 

thejjonesjtojconsolidatejjmeaningjjwhen encounteredjjagain. Thejjformerjjcontains 

determinationjand socialjstrategies and thejlatter containsjcognitive,jmetacognitive, 

memoryjandjsocialjstrategies.jSchmitt includesjjsocialjstrategies in bothjcategories 

sincejthey can bejused for bothjpurposes. Thisjcategorization isjbased, injpart, on 

Oxford’sj(1990) classificationjscheme. Thejdetails canjbe seen on thejtablejbelow: 

 

Strategiesjforjthejdiscoveryjofjajnewjword’sjmeaning 

Strategyjgroup Strategy 

DET 

 

 

 

 

 

 

Analyzejpartsjofjspeech 

Analyzejaffixesjandjroots 

CheckjforjL1jcognate 

Analyzejanyjavailablejpicturesjor 

gestures 

Guessjthejmeaningjfromjtextualjcontext 

Bilingualjdictionary 

Wordjlists 

Flashjcards 

SOC 

AskjteacherjforjanjL1jtranslation 

Askjteacherjforjparaphrasejorjsynonym 

of a newjword 

Askjteacher for ajsentencejincluding the 

newjword 

Askjclassmate forjmeaning 

Discoverjnewjjmeaning throughjjjjgroup 

workjactivities 

Strategiesjforjconsolidatingjajwordjoncejitjhasjbeenjencountered 

SOC Studyjandjpracticejmeaningjinjajgroup 
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 Teacherjchecksjstudent’s flashjcards or 

wordjlists forjaccuracy 

Interactjwithjnativejspeaker 

MEM 

 

 

 

 

 

Studyjword with ajpictorialjpresentation 

of itsjmeaning 

Imagejword’sjmeaning 

Connectjword to ajpersonaljexperience 

Associatejjthejword with itsjcoordinates 

Associatejjthejword withjitsjsynonyms 

andjantonyms 

Usejsemanticjmaps 

Usej‘scales’jforjgradablejadjectives 

Pegjmethod 

Locijmethod 

Groupjwordsjtogetherjtojstudyjthem 

Groupjwordsjtogetherjspatially onja 

page 

Usejnewjwordjinjsentences 

Groupjwordsjtogetherjwithinjajstoryline 

 

 

 

 

 

 

 

 

 

 

 

 

Studyjthejspellingjofjajword 

Studyjthejsoundjofjajword 

Sayjnewjwordjaloudjwhenjstudying 

Imagejwordjform 

Underlinejinitialjletterjofjthejword 

Configurationjj 

Usejkeywordjmethod 

Affixesjandjrootsj(remembering) 

Partsjofjspeechj(remembering) 

Paraphrasejthejword’sjmeaning 

Usejcognatesjinjstudy 

Learnjthejwordsjofjanjidiomjtogether 
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 Usejphysicaljactionjwhenjlearningja 

word 

Usejsemanticjfeaturejgrids 

Verbaljrepetition 

Writtenjrepetition 

COG 

Wordjlists 

Flashcardsjj 

Takejnotejinjclass 

Usejthejvocabularyjsectionjinjyour 

textbook 

Listenjtojtapejofjwordjlists 

PutjEnglishjlabelsjonjphysicaljobjects 

Keepjajvocabularyjnotebook 

UsejEnglish-languagejmediaj(songs, 

movies,jnewscasts,etc.) 

Testingjoneselfjwithjwordjtests 

MET Usejspacedjwordjpractice 

Skipjorjpassjnewjword 

Continuejtojstudyjwordjoverjtime 

 

Table 3: Taxonomyjofjvocabularyjlearningjstrategies 

 

Injjgeneral,jjalthough thejjtaxonomiesjcitedjjabovejmayjslightly differjjin termsjof 

strategiesjtheyjcategorize, they alljjprovide a list ofjwidely applicablejvocabulary 

learningjstrategies. 

 

Vocabularyjlearningjstrategyjclassification systemjproposed byjSchmittj(1997) will 

bejusedjasjjthejjtheoreticaljjframeworkjof thejinvestigation in thisjthesis. Therefore, 

thejjjclarificationjjjandjjexemplificationjjofjjthosejjvocabularyjjlearningjjstrategies 

thatjare used in thejquestionnaire will bejpresented below as ajsource ofjreference. 
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 Determinationjstrategies (DET) 

Determinationjstrategies arejused whenjstudents arejfaced withjdiscovering ajnew 

word’sjjmeaning withoutjresource to anotherjperson’sjexpertise. Theyjcan havejthe 

meaningjof a newjword from the followingjtechniques: 

Guessingjfrom theirjstructural knowledgejof thejlanguage:jlearners mayjbe ablejto 

discernjjthe newjword’sjpart ofjspeech, which canjhelp in guessingjprocess. Hints 

aboutjmeaningjcanjbejalsojobtainedjfromjitsjrootsjorjaffixes. 

 

Usingjreferencejmaterial:jDictionariesjarejprimaryjinjthisjtechnique. 

 

Wordjlistsjandjflashcards are thosejsuggested to be usefuljfor initialjexposures to a 

newjword. 

 

 Socialjstrategies (SOC) 

Guessingjjfrom an L1jcognate:jcognates arejwords in differentjjlanguages which 

descendedjfrom a commonjparent word. If thejtargetjlanguage is closelyjrelated to 

learner’sjjfirstjjlanguage,jcognates canjbe excellentjresource for bothjguessing the 

meaningjof andjrememberingjnewjwords. 

Guessingjfromjcontext:janjunknown word’sjmeaning can bejguessed fromjcontext. 

However,jlearners mustjjhave a certainjlevel ofjlanguagejproficiency as well as 

adequatejbackgroundjknowledge of thejsubject and thejstrategicjknowledge of how 

tojeffectivelyjgojthroughjinferencingjprocess. 

 

Socialjjstrategies are usedjjto bothjjdiscover thejjmeaning of a newjjword and 

consolidateja wordjonce it has beenjencountered. They can bejdefined as thosejare 

usedjtojunderstand ajword by askingjsomeone whojknows it.jTeachers arejsaid to 

bejoften in thisjposition.jTheyjcan bejexpected to givejhelp in a number of different 

waysjjsuch as givingjjL1jjtranslation,jjgiving ajjsynonym,jjgiving ajdefinition by 

paraphrase,jusing a newjword in ajsentence,jcheckingjlearners’jwork forjaccuracy, 

or anyjcombination ofjthese.jLearners canjjalso getjjhelp fromjtheirjclassmates or 



27 
 

benefitjjfromjjinteractionsjwith others suchjas groupjwork activitiesjor interaction 

withjnativejspeakers.    

 Memoryjstrategies (MEM) 

Memoryjjjstrategies are approachesjjwhich relate newjjmaterials to existing 

knowledgejusing somejform ofjimaginary,jorjgrouping.jThejstrategies can bejlisted 

asjfollows: 

 

Picture/imaginary:jstudents canjlearn newjwords byjstudying themjwith picturesjof 

theirjmeaning insteadjof theirjdefinition, byjcreating theirjown mentaljimages of a 

word’sjjmeaning, or byjassociating newjwords with ajjparticularly vividjpersonal 

experiencejof thejunderlyingjconcept. 

 

Relatedjwords:jnewjjwords can bejjlinked tojjL2jwordsjwhich thejstudent already 

knows. Thisjusually involvesjsome types of sensejrelationship such asjcoordination, 

synonymy,jantonymy,jhyponymy, orjjmetonymy whichjjcan be illustratedjjwith 

semanticjjmaps-onejway  usedjoften  to consolidatejvocabulary.j“Oxfordj(1990)”. 

Unrelatedjwords:jwords that have nojjsense relationshipjjcan be linkedjjtogether 

whilejtheyjarejlearnt. 

 

Grouping:jwords can be groupedjtogether so that they arejeasier tojmemorize, store 

andjjrecall.jWords can bejgrouped mentallyjor in writingjjaccording to theirjtopic, 

function,jinjajstoryjandjsojon. 

 

Word’sjjorthographical or phonologicaljjform:jwords can bejlearnt byjjexplicitly 

studyingjtheir spellingjandjpronunciation,jremembering itsjorthographicaljform, or 

makingja mental representationjof itsjsound. 

 

Other memoryjstrategies are alsojsuggested in thisjgroup.jAjstructuraljanalysis of 

wordsjcan be usefuljfor determiningjtheirjmeaning.jStudying ajword’sjaffixes,jroot, 

and wordjjclass isjjpotentially useful as a way ofjjconsolidating itsjjmeaning. 

Paraphrasingjjcan be usedjjas a strategyjto compensatejjfor limitedjjproductive 

vocabulary.jLearning a newjword in itsjchunk oftenjasjphrases,jidioms,jor proverbs 
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is ajmnemonic device forjjremembering thejjindividualjjwordjjmeanings.jPhysical 

actionsjjor semanticjjfeature grids are two otherjjsuggested ways ofjvocabulary 

learning. 

 

 Cognitivejstrategies (COG) 

Cognitivejstrategies are thosejjsomewhat similar to memoryjstrategies but the 

differencejis that they are notjjfocused sojspecifically on manipulativejmental 

processj(Schmitt, 1997:215). Thisjgroup includesjrepetition andjmechanical means 

ofjlearningjvocabularyjsuchjas: 

 

Verbaljandjwrittenjrepetition:jjwordsjjarejjrepeatedlyjjwritten or spokenjjagain and 

again. 

 

Wordjlistsjandjflashcards:jjwords are reviewedjbyjusingjwordjlists andjflashcards. 

(notjforjinitialjexposure). 

 

Studyingjaidjusing:jjwords are learntjjthrough suchjjstudy aids as: notejtaking in 

class,jusingjjvocabularyjjsectionsjjinjjtextbooks, or tapingjjL2jjlabels onto their 

respectivejphysicaljobjects. 

 

Vocabularyjnotebooks:jwordsjcanjbejlearnt byjwrittenjdown in ajnotebook. 

 

 Metacognitivejstrategies (MET) 

Metacognitivejstrategies are thosejused to control andjevaluate their ownjlearning 

by having ajconscious overviewjof thejlearningjprocess.jStudents canjemploy such 

strategiesjas: 

 

UsingjEnglish-languagejmedia: to get thejaim of efficientjacquisition of anjL2, it is 

importantjto maximizejexposure to it. In case thatjEnglish isjchosen asjL2,jEnglish 

languagejjmedia such as:jbooks,jmagazines,jnewspapers,jmovies,jwebsites,jetc… 

offersjanjalmostjendlessjresource. 
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Skippingjorjpassing newjwords: according tojNation &jReadj(1990), evenjEnglish 

nativejspeakers knowjonly a fractionjofjthe vastjtotal ofjwords. Sojrealization that 

learningjjall thejjwords isjjimpossiblejandjconcentration theirjlimitedjresource on 

learningjjmostjjusefuljone is reallyjimportant to everyjlearner. Part of thisjinvolves 

knowingjwhenjtojskipjorjpassjajword. 

 

Continuingjto studyjover time: a partjfrom makingjfull use of abovejstrategies, one 

canjmaximize thejeffectiveness of hisjpracticejtime if it isjscheduled andjorganized. 

Testingjoneself withjtest and usingjjspaced wordjjpractice can bejconsidered as 

organizedjactivities by studentsjthemselves.  

1.5. Overviewjofjvocabularyjlearningjstrategiesjresearches 

Guessingjjstrategiesjbelongs to determinationjstrategies. A studyjof EFLjstudents 

wasjjconductedjjbyjjDay,jjOmura, andjjjHiramatsujj(1991). Theyjjdividedjj181 

highjjschool and 397jjuniversity EFLjjstudents injjJapan into anjjexperimental 

groupjjand a control groupjjrespectively, andjjasked the experimentaljjgroupsjjto 

readjjsilently a shortjjstory in classjjfor roughly 30jjminutes. Ajjmultiple-

choicejjjjvocabularyjjjjtestjjjjofjjjj17jjjjitemsjjjjwasjjjjadministeredjjjjjimmediately 

followingjjthejjreading. Both thejjhighjjschool and the universityjjexperimental 

groupsjjsignificantly outperformedjjtheir controljjgroup counterparts. 

Anotherjjresearch which studied thejjeffects of thejjteaching ofjjcognitive and 

metacognitvejstrategies on readingjcomprehension in thejclassroom wasjconducted 

byjjTang andjjMoore (1992). It wasjjconcluded thatjjwhilejjcognitivejjstrategy 

instructionjjimproves comprehensionjjscores, thejjjperformance gainsjjwere not 

maintainedjupon thejwithdrawal of thejtreatment. Metacognitivejstrategy appeared 

to leadjto improvementjin comprehensionjability which wasjmaintained beyond the 

endjof thejtreatment. This findingjaccords with thatjof O’Malleyjet alj(1985) who 

discoveredjjthat highjjlevel studentsjjare more able thanjlower leveljjstudents to 

exercisejmetacognitivejcontroljoverjtheirjlearning. 

Ertenj(1998)janalyzes hisjqualitative datajjandjjrevealedjthat thejparticipants often 

tendedjjto use morejjthan onejjstrategy togetherjjon the samejjvocabularyjjitem. 
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Learnersjtend to usejseveral strategiesjatjone. Thejjparticipants used anjaverage of 

2.1jjstrategies on eachjjword theyjjwerejsupposed tojstudy. Forjjexample, some 

studentsjused soundjassociations and repetitionjtogether. 

EhrmanjandjOxford (1989) discoveredjjdistinct genderjdifferences in strategyjuse. 

Thejstudy of GreenjandjOxfordj(1995)jcamejtojthejsamejconclusion. 

Injjother studyjjby OxfordjjandjjNykiosj(1989), 1.200jjstudents studyingjjvarious 

languagesjin a MidwesternjAmericanjuniversity werejsurveyed in order tojexamine 

thejkindsjofjjlanguagejjlearningjjstrategiesjjthejjstudents reportedjusing. Thejresult 

showsjthatjthejdegreejofjexpressedjjmotivation to be the mostjjinfluential of the 

variablesjaffectingjchoicejexamined. 

Somejjstudies related to academicjjvocabularyjjlearningjjstrategies have been 

conducted.jjjLessard-Cloustonj(2008), forjjexample, explored whatjjjjkinds of 

academicjjvocabularyjjlearningjjstrategies were usedjjby nativejjandjjnon-native 

Englishjjstudents of ChristianjjGraduatejjSchool of Theologyjjin Canada. The 

findingsjpointed out thatjthejparticipants used suchjvocabularyjlearningjstrategies 

suchjas consultingjjtojjdictionaryjjandjjglossary, practicingjjnewjjwords injjpaper, 

takingjwritten notesjinjclass, writingjwordjlists, listingjwords in computerjfiles, and 

makingjindex andjflashcards. They alsojlistened to recordingsjorjteachers, repeated 

thejwordsjorallyjandjwritten,jquizzing,jandjaskedjthejnewjwordsjtojothers. 

1.6. Summaryjjjj 

In thisjchapter, somejjinformation aboutjjhistory ofjjresearch on thejissue has been 

introduced: suchjjconcepts as learningjjstrategies, andjjjknowledge ofjjlearning 

strategyjjclassificationsjjhavejjbeenjjpresented. Ajjtheoreticaljjframework has been 

preparedjforjthejinvestigationjinjthejnextjchapter. 

Injjgeneral, although thejjtaxonomies citedjjabove mayjjslightly differjinjterms of 

strategiesjjtheyjcategorize, theyjalljprovide a list ofjwidelyjjapplicablejjvocabulary 

learningjstrategies. 

Injsummary, the reviewedjjliterature has also madejjimmensejjcontribution to the 

learningjjofjjvocabulary in thejworld. Ajjnumber ofjjresearchers havejattempted to 

studyjabout thejdifferent aspects of vocabularyjlearningjstrategies so as to findjout 
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thejeffectivejmethodsjofjlearningjforjlearners. However,jjinjjVietnamjjvocabulary 

learningjjstrategies wasjjstill a ratherjjunexplored researchjjarea. At HaijjPhong 

TechnologyjandjManagementjUniversity,jlearningjjvocabularyjwasjjonejjimportant 

requirement. Nevertheless, there has been nojjresearchjjconducted to findjjout 

student’sjmethod ofjgetting andjrevisingjnewjwords. Thoughjthe twojstudies byjGu 

andjjJohnsonjj(1996) andjjjSchmittjj(1997) jjshowedjjjtaxonomiesjjofjjjvocabulary 

learningjjstrategies, nojstudy hasjdealt with firstjyear Englishjmajor at HaijPhong 

TechnologyjandjManagementjUniversity. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



32 
 

CHAPTER 2:jRESEARCHjMETHODOLODY 

2. Introduction 

Among thejjresearchjjmethods, surveyjjresearch is onejof thejmostjimportant and 

usefuljareas ofjmeasurement injapplied socialjresearch. Ajsurvey can bejanything 

from a shortjjpaper-and-penciljjfeedback form to anjintensivejone-on-one onjin-

depthjjinterview.jjAccording tojjKathleenjjBennettjjDeMarrais,jjStephenjD.Lapan, 

surveyjresearch can bejdefined mostjsimply as ajmeans ofjgatheringjinformation, 

usualyjjthroughjjself-reportjjusingjjquestionnairejjorjjinterview,jjjJohnson (1992) 

gave the ideajjthatjj“thejjpurpose ofjjajjsurvey isjjtojjlearnjjaboutjjcharacteristicjof 

anjjentirejjgroupjjofjjinterestj(ajjpopulation)jjbyjjexaminingjjajsubsetjofjthatjgroup

(a sample)”. 

Thejjreasonjjforjjconductingjjsurveyjjjincludesjjjinfluencingjjajjselectedjjaudience, 

modifyingja servicejor productjjandjjunderstanding orjjpredictingjhuman behavior. 

Thejdata of thejsurvey reflectsjdescriptive,jbehavioral orjpreferentialjcharacteristics 

of–according tojAlreck andjjSettle (1995) andjjRea andjjPaker (1997). Basingjon 

thesejjadvantages of doingjjsurveyjjresearch, thejwriter hasjdecided tojemploy the 

surveyjquestionnaire as a majorjtechniquejjtogether with otherjmethods tojcollect 

thejinformationjforjthejgraduationjpaper. 

In thisjjchapter, thejjwriterjjdescribes thejjsetting of thejjstudy (studentjandjtheir 

background,jresources andjmaterials), thejsubjects, andjjinstrumentsjforjcollecting 

thejdata and thejdata collectionjprocedure and datajanalysis, whichjintegrate with 

thejresearchjpaper. 

2.1. Thejsettingjofjthejstudy 

2.2.  Studentsjandjtheirjbackground 

Mostjof the firstjyear Englishjmajors are thejage ofj19jandj20. Theyjhavejstudied 

Englishjfor at leastj4 years at highjschool (threejyears atjhighjschool andjonejyear 

atjuniversity) orjjmore.jjHowever, atjjsecondaryjjschools and highjjschools, the 

studentsjonlyjconcentrated on learningjaboutjgrammar, andjpractingjreadingjskill, 

listeningjskill,jjspeakingjjandjjwritingjjskills, rarelyjorjevenjneverjdidjthejstudents 
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have ajchance to vocabularyjlearningjEnglish.jConsequently, it is thejbigjchallenge 

forjthemjinjchangingjlearningjhabitsjandjmethodsjatjuniversity. 

Besides, itjjjisjjjthejjjfactjjjthatjjEnglishjjmajorjjatjjHaijjjPhongjjjTechnologyjjjand 

ManagementjUninersityjseem not to havejlanguage highjproficiency becausejtheir 

entrancejjmark is justjj13 orjjlittle more forjjthreejjsubjectsj(Maths,jLiterature, 

English) and theirjEnglish marksjare quitejlow – justjfrom 5 to 7. So theyjtend to 

havejhigherjanxietyjin learningjandjpracticingjvocabularyjlearningjEnglish. 

2.3.  Resourcesjandjmaterials 

Firstjyear Englishjmajor nojchance to enjoy and learnjjmany vocabularyjjlesson so 

to improvejjvocabularyjjbetter,jjleaners shouldjjactivelyjjcommunicate with their 

friendsjand teachersjin differentjperiods ofjEnglish and findjvocabularyjmaterials 

from differentjsources (for example: onjInternet,jfromjbookshopjandjlibrary, etc) to 

learnjandjpracticejvocabularyjatjhome. 

2.4.  Thejsubjects 

Thejstudy was carriedjout with thejparticipation of 22 firstjyear Englishjstudents of 

the schooljyear 2019 – 2020. Thesejstudents are selectedjrandomly tojensure the 

reliabilityjof thejresearch. 

2.5. Instrumentsjforjcollectingjdata 

While conductingjthe surveyjresearch, thejmostjprevalant datajcollectionjmethods 

arejquestionnaires,jjinterviews and directjjjobservations ofjjvocabularyjjuse. In 

addition, manyjother types ofjjinformation canjbejgathered includingjtestjresults, 

compositionsjorjreactionsjtojvocabularyjlearningjstrategiesjdata. 

 

Thejjquestionnaire wasjjaimed atjmeasuring thejfrequency of vocabularyjjlearning 

strategyjuse.jThejjstrategies were basedjon thejstudy donejbyjSchmittj(1997) and 

most of thejjjitems in thejjjquestionnaire werejjjalso chosenjjjfromjjSchmitt’s 

questionnairejduejtojthejresearcher’sjinterest. 

 

Thejquestionnaire consists of twojsections:jthe firstjsection was thejquestions to 

gainjjpersonaljjinformation about thejjparticipants and thejsecondjsection wasjthe  
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questionsjjabout thejjstrategies thatjjparticipants may havejused. Itjcontained 26 

items, whichjjwere dividedjjinto fivejjcategories:jDetermination,jSocial,jMemory, 

CognitivejandjMetacognitive. Thejjparticipants werejjasked tojjrate eachjjstrategy 

statementjjon a 5-pointjinterval Likertjscale injterms of theirjfrequency ofjuse in 

ascendingjorderjrangingjfrom 1j“never”jtoj5 “always”.  For morejdetail, ajtable of 

vocabularyjlearningjstrategiesjinjquestionnairejisjprovidedjbelow: 

 

Groupjofjstrategies Questionsjinjthejquestionnaire Numberjofjquestion 

jDeterminationj jQ6,jQ7,jQ8 3 

jSocialj 
jQ9,jQ10,jQ11,jQ12,jQ13,jQ14, 

jQ27 
7 

jMemoryj jQ15,jQ16,jQ17,jQ18,jQ28,jQ29 6 

jCognitivej 
jQ19,jQ20,jQ21,jQ23,jQ24,jQ25, 

jQ30 
7 

jMetacognitivej jQ22,jQ26,jQ31 3 

Table 4: Vocabularyjlearningjstrategiesjinjthejquestionnaire. 

2.6. Datajcollectionjprocedure 

2.6.1. Datajcollection 

In thejprocess of conductingjthejsurveyjresearch, thejresearcher mustjmake ajseries 

of carefuljdecisions aboutjhow thejstudy willjbe carriedjout. Thejsteps ofjcollecting 

thejdata in thisjstudyjarejasjfollow: 

 Determiningjthejpurposejofjthejstudy. 

 Statingjthejresearchjquestions. 

 Specifyingjthejpopulationjandjdrawingjajsamplejfromjthejpopulation. 

 Decidingjonjthejmethodsjofjdatajcollection. 

 Developingjinstrucment. 

 Collectingjdata. 

 Analyzingjthejdata. 

Understandingjjthesejjstepsjwilljjhelpjresearchers assessjjandjjconstruct theirjjown 

meaningjfromjreportsjofjsurveyjthatjtheyjneed. 

2.6.2. Datajanalysis 
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The nextjstep after thejresearcher collects thejdata is analyzingjthejdata. Therejare 

somejsteps in analyzingjthejdata. Theyjarejpresentedjasjfollows: 

 Readingjandjidentifyingjthejquestionnairesjthatjhadjbeenjanswered 

 Classifyingjthejresultjofjthejquestions. 

 Composingjtablesjtojclassifyjstudent’sjproblemsjandjstrategiesjusedjbased 

onjthejquestionnaires. 

 Calculatingjthejresultjtakenjfromjthejstudents’janswerjbasedjonjthejtables. 

 Goingjtojconclusionjbasedjonjthejdatajanalysis. 

 

2.7. Conclusionjj 

Injconclusion, thisjchapter describesjthe methodjusingjquestionnaires tojinvestigate 

studentsjandjjteachers so as tojjanswer thejjresearchjjquestions raised in thejfirst 

chapter. Basedjjon the subjectsjjmentioned,jprominentjjfindings for thejjresearch 

questionsjwilljbejrealizedjandjpresentedjinjthejnextjchapter. 
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CHAPTER 3:jDATAjANALYSIS 

In thisjjjchapter, with datajjjcollected fromjjjthejjjsurveyjjquestionnaires,jja 

comprehensivejanalysis will bejpresented. It is thejreorganization of thejstudents’ 

use whenjvocabularyjlearningjEnglish through thejdata from thejquestionnaire by 

thejmeans of piejcharts andjcolumns, laidjour correspondingjto thejsequence of the 

questionsjjandjjdraws out immediatelyjconclusions atjeachjfigure as well asjjthe 

termsjhighjfrequency and lowjfrequency will bejused in thejdatajanalysis procedure. 

Thejjformerjjtermjjrefersjjtojj“always”jandj“often”jjand thejjlater onejjrefers to 

“sometimes”,j“seldom”jandj“never”. Thejjquestions in thejquestionnaire willjjbe 

analyzedjjone byjone in theirjvocabulary learningjjstrategyjgroups byjcountingjits 

percentage. 

3. Analyzingjfromjthejstudent’sjgeneraljinformation. 

3.1. YearsjofjstudyingjEnglishj(Q1). 

 

 

Figure 1 : Years of studying English 

As can bejseen fromjthe piejchart 100% of thejstudents whojtookjpart in thejstudy 

spentjmore thanj6 yearsjstudyingjEnglish. Injaddition, theyjgot usedjto English as a 

secondjjlanguage for ajlongjtime. Moreover, alljof themjhave fromjnine tojfifteen 

Englishjjperiods ajjweek. Injjcomparison, withjjotherjjuniversitiesjjstudents ofjjHai 

PhongjTechnologyjandjManagementjUniversity had jmorejtimejexploringjEnglish. 

0% 

100% 

Less than 4 years

4 to 6 years

More than 6 years



37 
 

3.2. Students’jopinionjtowardjthejrolejofjvocabularyjlearningjinjlearning 

Englishj(Q2). 

 

 

Figure 2: Students’jopinionjtowardjthejrolejofjvocabularyjlearningjin 

learningjEnglish 

Alljstudents askedjto dojthe surveyjquestionnaire havejbeenjlearningjEnglish for 

morejthan sixjyears. Thisjmeans that mostjstudents have ajrather longjtime getting 

familiarjwithjEnglish. It is veryjessential forjeachjjstudents tojrecognize thejrole of 

vocabularyjlearningjinjlearningjEnglish. Thejsurveyjquestionnairejjshowed thatjall 

thejjstudentsjjrecognized thejjimportance ofjjvocabularyjjlearning. Seventyjthree 

percentj(73%) of thejjjstudents, agreedjjthat vocabularyjjlearningjjplayed ajvery 

importantjjrole injjjlearningjjEnglish. Otherjjtwentyjjsevenjjpercentj(27%) findjit 

important. Therefore, it is notjsurprising tojfind that nojonejunderrate thejrole of 

vocabularyjlearningjinjlearningjEnglish. 

3.3. Students’jopinionjtowardjvocabularyjlearningjstrategiesjinjclassj(Q3,j

Q4,jQ5). 
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Figure 3: Students’jheardjofjvocabularyjlearningjstrategiesjinjclass 

 

Figure 4: Teachingjvocabularyjlearningjstrategiesjinjclass 

 

Figure 5: Students’jopinionjaboutjteachingjvocabularyjlearningjstrategiesjin 

class 

Thejissue of knowingjvocabularyjlearningjstrategies couldjnot reach thejconsensus 

amongjstudents whojwerejasked. Therejwere 64% ofjthemjsaid thatjthey had ever 

heardjof vocabularyjlearningjstrategiesjwhile 36% saidjjthat theyjhad neverjheard 

ofjjanythingjjlike that. However, whenjjaskingjjstudent: Havejjyou beenjjtaught 
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vocabularyjlearningjstrategies injclass? Almostjstudentsjanswered that they were 

notjtaughtjvocabularyjlearningjstrategies in thejclass andjalljstudentsjjagreed that 

vocabularyjlearningjstrategies should bejjtaught injclass. Whenjbeingjquestioned 

whyjjthey thoughtjjso, most of themjjanswered that theyjjdid notjwant tojdepend 

totallyjonjvocabularyjlearningjtakenjplacejinjclass. 

3.4. Analyzingjfromjthejstudent’sjvocabularyjlearningjstrategies. 

3.4.1. ThejusejofjDeterminationj(DET)jstrategiesjinjvocabularyjlearning.  

 

 

Figure 6: Students’jusejofjDETjstrategiesjinjvocabularyjlearning 

As canjbe seen fromjthe chartjabove, among threejquestion ofjDETjstrategies,the 

question 7j(usingjmonolingualjdictionaryjstrategies) there arejjonly 20.3% ofjjthe 

participantjsometimesjused thisjstrategy whilej50.3% of themjneverjemployed and 

29.4%jseldomjdidjso. 

 

Thejquestion 6jasks if thejparticipantsjdiscover a newjword’sjmeaning byjguessing 

itjjfrom textualjcontext. Althoughj45.5%jof themjjoftenjjused it, therejarej4.5%jof 

themjseldomjemployedjthisjstrategies. 

 

Question 6 Question 7 Question 8

Always 22,70% 0,00% 45,50%

Often 45,50% 0,00% 40,90%

Sometimes 27,30% 20,30% 13,60%

Seldom 4,50% 29,40% 0%

Never 0% 50,30% 0%

0%

10%

20%

30%

40%

50%

60%

Always

Often

Sometimes

Seldom

Never



40 
 

Thejquestion 8 showsjus howjoften thejinformants usedjbilingualjdictionaries. It is 

notjjsurprising thatjalmost of themjusedjEnglish-Vietnamesejdictionaries withjhigh 

frequencyj(86.4%). None ofjjthem neverjjlooked up ajjnewjjword in ajjbilingual 

dictionaries. 

 

Injshort, amongjjdeterminationjjstrategies, respondentsjmostjjfrequently usedjjthe 

questionj6 (guessjmeaningjofjwordsjfromjtextualjcontext) andjjused thejjquestion 8 

(usejjjanjjjEnglish-Vietnamesejjjdictionary)jjtojjfindjjthejjmeaningjjofjjnewjjwords. 

Meanwhile, thejhleastjjemployedjhstrategy injjquestion 7 (usejanjEnglish-English 

dictionary)jwith 50.3%jneverjusedjthisjstrategy. 

 

3.4.2. ThejusejofjSocialj(SOC)jstrategiesjinjvocabularyjlearning. 

 

 

Figure 7: Students’jusejofjSOCjstrategiesjinjvocabularyjlearning 

Datajjform thejjfigure 7 indicatesjjthat injgroup ofjjSOCjstrategiesjjstudents like 

askingjteachers forjjhelp ofjtranslation most. In thejquestion 9 (askjthejteacherjfor 

thejmeaning)  nearlyjj31.8% ofjjstudentsjjadmittedjjthat theyjalways andjoftenjask 

theirjjteacher tojtranslate newjwords intojVietnamese andjhighestjfrequency 54.5% 

sometimesjdojso. Onlyj4.5%jseldomjandj9.1%jneverjdidjso. 

Q9 Q10 Q11 Q12 Q13 Q14 Q27

Always 13,60% 13,60% 18,20% 0% 13,60% 13,60% 4,90%

Often 18,20% 50% 22,70% 31,80% 27,30% 13,60% 10,70%

Sometime 54,50% 31,80% 22,70% 27,30% 45,50% 22,70% 27,30%

Seldom 4,50% 4,50% 31,80% 27,30% 13,60% 36,40% 38,90%

Never 9,10% 0% 4,50% 13,60% 0% 13,60% 18,20%
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Most of thejstudents preferredjasking theirjclassmates forjmeaning, there are 50% 

of thejjstudents oftenjjasked theirjjclassmate forjjmeaning a newjjwords into 

Vietnamese. 13.6%jjalways and 31.8%jjsometimes didjjthat. Meanwhile, 4.5% 

seldomjdidjso. 

 

Askjteacher for paraphrasejorjsynonym of newjword isjonejstrategy tojdiscover the 

meaningsjofjwords. However, up to 36.3% of thejstudensjrevealed that theyjseldom 

and neverjusedjthisjstrategy. Only 18.2%jjalways, 22.7%joften andjsometimesjdid 

so. 

 

Apartjjfrom thosejjstrategies, thejstudents can askjteacher for ajsentencejincluding 

the newjword. Thejresult showsjthat 31.8% of thejstudentsjinformed that theyjoften 

usedjthisjstrategy. 27.3%jseldomjandj13.6%jneverjdidjso. 

 

Whenjjasked whetherjjtheyjjdiscover newjjmeaningjjthroughjjgroupjjworkjjactivity, 

45.5% of thejjstudents reportedjjthat theyjjsometimes usedjjwhile 13.6%jjseldom 

appliedjit . 

 

Futhermore, whenjaskedjwhether theyjasked theirjjteacher to checkjjflashcards or 

wordjjlist forjjaccuracy, most ofjjthem 59.1%jjemployed thisjjstrategies withjjlow 

frequencyjorjevenjneverjusedjitjwithj13.6%. 

 

Communicatingjwith nativejjspeakers is a fantasticjjway to practicejjvocabulary. 

Noticeably, there havejjrecently been somejvoluntaryjjforeignjjteachers comingjto 

schooljjand this is ajjwonderfuljjchance forjjstudents tojjpractice theirjjEnglishjjin 

generaljjand theirjjvocabularyjinjjparticular. However, a moderatejjnumber ofjjthe 

informantsjj27.3%jsometime tookjthe chancesjto usejit. Meanwhile, 4.9%jusually, 

10.7 %joften, 38.9%jseldomjandjupjtoj18.2%jneverjdidjso. 

 

3.4.3. ThejusejofjMemoryj(MEM)jstrategiesjinjvocabularyjlearning. 
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Figure 8: Students’jusejofjMEMjstrategiesjinjvocabularyjlearning 

Questionj15 asksjjwhether thejjinformants jassociatedja newjjword with thejwords 

theyjjhave alreadyjjknown. Nearlyjjthan a halfjjofjjthem (40.9%)jseldomjusedjthis 

strategy . Only 14.2% of themjalways didjso. 22.7% of themjsometimejemployedjit. 

Meanwhile, 4% of themjneverjusedjthisjstrategy. 

 

Associatingjjnewjjwords with jpersonaljexperience helpsjvocabularyjlearning more 

effectivelyj(question 16). Thejanswer to thisjquestion showsjthat 40.9%jsometimes 

or 23% seldomjjconnected newjjwords tojjpersonaljjexperience. Only 31.8% 

employedjthisjstrategy withjhighjfrequency. 4.5%jevenjneverjdidjso. 

 

Connectingjjthejjword with itsjjsynonymsjjandjjantonyms and groupingjjwords 

togetherjtojstudy are usedjto consolidatejvocabularyjeffectively. Thosejstrategies, 

as thejmostjpreferredjones, werejemployed by 40.9% and 36.4% ofjoften, 31.8% 

and 40.9% ofjsometimes. However, 22.7% and 18.2% of themjseldomjusedjthis 

strategy,jand 4.5% neverjdidjso.  

 

Strategyjin questionjfocus on whether thejjstudentsjjmemorized thejjprefix,jsuffix 

and rootjof thejword. More thanjhalf of themjused thisjstrategy withjlowjfrequency. 

Q15 Q16 Q17 Q18 Q28 Q29

Always 14,20% 13,60% 0% 0% 4,10% 4,50%

Often 18,20% 18,20% 40,90% 36,40% 13,60% 31,80%

Sometimes 22,70% 40,90% 31,80% 40,90% 13,60% 36,40%

Seldom 40,90% 23% 22,70% 18,20% 50,50% 9,10%

Never 4% 4,50% 4,50% 4,50% 18,20% 18,20%
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Itjjwas not surprisingjthat only 4.1% alwaysjusedjstratery, 13.6% oftenjemployed 

strategy. Meanwhile, 50.5% seldomjjusedjjthisjjstrategy and 18.2% neverjadopted 

strategy. 

 

However, (memorizejjthejjpart ofjjspeech:jnoun,jverb,jadjective,etc) injquestion 29 

wasjjcommonlyjused byjstudents. Morejthanjhalf of themjused thisjstrategy with 

highjfrequency 68.2%. Only 9.1% of jthejinformantsjseldom and 18.2% neverjdid 

this. 

 

Injconclusion, thejjresults from thejjfigure show thatjjmemoryjstrategiesj(MEM) 

which thejjjrespondents mostjjfrequently usedjjfor storingjjandjjretrieving new 

informationjwasjstrategy in question 17 (connectjthejwordjwithjitsjsynonymsjand 

antonyms). Meanwhile, the leastjemployedjstrategy by thejstudents wasjstrategy in 

question 28 (memorizejjthejjprefix,jjsuffixjjandjjrootjofjjthe word). 

 

3.4.4. ThejusejofjCognitivej(COG)jstrategiesjinjvocabularyjlearning. 

 

Figure 9: Students’jusejofjCOGjstrategiesjinjvocabularyjlearning 

 

Takingjnotejinjclass is a helpfuljjway forjjlearners (questionj19). Perhapsjforjthat 

reason, up to 86.4% of thejinformantsjreported that theyjtookjnotes injclass with 

highjfrequency. Only 13.6%jdidjsojwithjlowjfrequency. 

Q19 Q20 Q21 Q23 Q24 Q25 Q30

Always 36,40% 45,50% 33,30% 31,80% 36,40% 13,60% 4,50%

Often 36,40% 22,70% 19% 31,80% 27,30% 18,20% 36,40%

Sometimes 13,60% 27,30% 33,30% 27,30% 27,30% 13,60% 40,90%

Seldom 13,60% 4,50% 9,50% 9,10% 9,10% 31,80% 9,10%

Never 0% 0% 4,80% 0% 0% 22,70% 9,10%
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Use thejjvocabularyjjsection in thejjtextbook seems tojjbejconvenient tojstudents 

(question 20). Therefore, thejjmajority of jthejjinformantsjappliedjthisjstrategy with 

highjfrequency 68.2%. Meanwhile 27.3% sometimesjandjonly 4.5%jrarelyjdidjso. 

 

Otherjjusefuljjways such asjjkeeping ajvocabularyjnotebook (questionj21), writing 

newjjwords on ajjflashjcard tojjremember (questionj30), mostjofjthem 85.6% and 

81.8% employedjthisjstrategyjwithjhighjfrequency and onlyj9.5% and 9.1% seldom 

didjitjorjevenjneverjusedjit (4.8%jandj9.1%). 

 

Verbaljjrepetition and writtenjjrepetition (questionj23jandj24) are veryjjpopular 

strategiesjforjmost of Englishjlearners. Morejjthanjjhalf of jthejinformants usedjthis 

strategyjwith highjfrequency (63.6% and 63.7%). Only 9.1% jseldomjjdidjjso jand 

27.3%jusedjthisjstrategyjwithjsometimesjfrequency.  

 

PutjjEnglish labelsjonjphysicaljobjects is notjonlyjrelaxing andjfun but alsojhelpful 

activityjjfor learningjjvocabulary. Thejjuse of thisjjstrategy withjjhighjjandjjlow 

frequencyjis not muchjdifferent. Therejwas 45.4% of thejstudentsjalwaysjandjoften 

orjjsometimesjjused it whilejjnearly 31.8%jjseldomjdidjit and upjto 22.7% ofjthe 

informantsjneverjemployedjthisjstrategy. 

 

Injshort, figurejj9 showjjthat to developjjautomaticjvocabularyjretrieval,jcognitive 

strategiesjjthatjjstudents usejjmostjjfrequently, wasjjstrategyjjuse thejjvocabulary 

sectionjjin thejjtextbook (questionj20) with (68.2%), whilejjstrategy putjjEnglish 

labelsjonjphysicaljobjects (questionj25) wasjleastjusedjwith (54.5%). 

 

3.4.5. ThejusejofjMetacognitivej(MET)jstrategiesjinjvocabularyjlearning. 
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Figure 10: Students’jusejofjMETjstrategiesjinjvocabularyjlearning 

LearningjjEnglishjjvocabulary fromjjmassjmedia such asjnewpapers,jmagazines, 

radio/TVjprograms,jinternet, etc…are notjjonlyjjinformative butjalso effectivejway 

tojjenrich and retainjvocabulary. That is whyjjthejjstudents arejalways andjoften 

encouragedjto jmakejjuse ofjjit. In thejcurrent trendjof internetjdeveloping, it isjnot 

surprisingjto findjjthat almostjof thejjstudents usedjjthisjjstrategy withjratherjhigh 

frequencyj(59.1%). Itjconclued 22.7% of  thejjstudentsjjalways and 36.4% ofjthe 

students oftenjused thisjstrategy and 36.4% of themjsometimejappliedjit, 4.5% of 

themjseldomjappliedjit. 

 

Continuejtojstudy thejwordjovertime arejjsupposed to bejnecessary tojalljlearners. 

However, thejjmajority of thejjinformants jappliedjthisjstrategy withjlowjfrequency. 

A veryjjsmalljjproportion of themjjdidjjthisjjjob withjhighjfrequency. Up to 40.9% 

sometimesjstudiedjwordsjeveryday and 22.7%jseldom or 4.5%jneverjstudied words 

overjtime. 

 

Testingjjoneself withjjwordjjtest wasjjemployed withjjlowjjfrequency. Therejwere 

13.6% of thejjstudents whojalways usedjjthisjstrategy, whilej32%jof themjseldom 

andj13.6%jneverjdidjso. 
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Injbrief, thejjmostjjfrequently usedjjstrategy ofjmetacognitive wasjstrategyjlearning 

Englishjjvocabulary fromjjmassjjmedia (questionj22) with 59.1%. Meanwhile 

strategyjtestingjoneselfjwithjwordjtest (quentionj31) wasjleastjappliedjwith 13.6%. 

 

3.5. Overalljvocabularyjlearningjstrategiesjuse 

Thejjresults of ourjjquestionnaire can bejseen easierjwhen thejmeanjscore ofjeach 

questionjisjcounted as in thejtablejbelow.  

Ourjcoding isjthat:jAlwaysj=j5,jOftenj=j4, Sometimesj=j3,jSeldomj=j2,jNeverj=j1. 

Categories Questionsjj Meanj(M) 

DET 
Guessjmeaningjofjwordsjfromjtextual 

context 
3.86 

DET UsejanjEnglish-Englishjdictionary 1.7 

DET UsejanjEnglish-Vietnamesejdictionary 4.22 

SOC Askjthejteacherjforjthejmeaning 3.22 

SOC Askjclassmatesjforjthejmeaning 3.73 

SOC 
Askjteacherjforjparaphrasejorjsynonymjof 

newjword 
3.18 

SOC 
Askjteacherjforjajsentencejincludingjthe 

newjword 
2.77 

SOC 
Discoverjnewjmeaningjthroughjgroup 

workjactivity 
3.41 

SOC 
Teacherjcheckjstudent'sjflashcardsjor 

wordjlistjforjaccuracy 
2.76 

SOC Keepjajvocabularyjnotebook 2.45 

MEM 
Associatejajnewjwordjwithjthejwords 

havejalreadyjknown 
2.97 

MEM 
Connectjthejwordjtojajpersonal 

experience 
3.14 

MEM 
Connectjthejwordjwithjitsjsynonymsjand 

antonymsjj 
3.08 

MEM Groupjwordsjtogetherjtojstudy 3.09 
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MEM 
Memorizejthejprefix,jsuffixjandjrootjof 

thejword 
2.21 

MEM 
Memorizejthejpartjofjspeech:jnoun,jverb, 

adjective,etc 
2.95 

COG Takejnotesjinjclass 3.95 

COG 
Usejthejvocabularyjsectionjinjthe 

textbook 
4.09 

COG Keepjajvocabularyjnotebook 3.66 

COG Verbaljrepetition 3.86 

COG Writtenjrepetition 3.91 

COG PutjEnglishjlabelsjonjphysicaljobjects 2.67 

COG 
Writejnewjwordsjonjajflashcardjto 

remember 
3.18 

MET 

UsejEngishjlanguagejmediajeg: 

magazines,jradio/TVjprograms,jinternet, 

etc 

3.77 

MET Continuejtojstudyjthejwordjovertime 3.04 

MET Testjoneselfjwithjwordjtest 2.85 

 

Table 5: Strategiesjusejaccordingjtojdescendingjorderjofjmeans. 

As canjbe seen from thejtable 6, thejjaveragejjmeans ofjjfrequency ofjjstrategyjuse 

rangedjjfrom 1.7 to 4.22. Fourjjmostjjfrequently usedjjstrategies withjmeanjvalues 

above 3 and 4 werej“UsejanjEnglish-Vietnamesejdictionary”j(M = 4.22),j“Take 

notesjinjclass”j(M = 3.95),j“Writtenjrepetition”j(M = 3.91),j“Guessjmeaningjof 

wordsjfromjtextualjcontext”j(M = 3.86). Whilejjthejjleastjjfrequentlyjused twojwas 

“UsejanjEnglish-Englishjdictionary”j(M = 1.7) and “Memorizejthejprefix,jsuffix 

andjrootjofjthejword” (M = 2.21). 

Injshort, amongjjfivejjcategories, thejjstudents mostjjfrequently usedjjCognitive 

strategiesjatjhighestjscore (M = 3.61). Meanwhile, thejleastjemployedjstrategies 

werejMemoryjstrategiesjwithjthejlowestjscore (M = 2.90) 
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StrategyjCategory Meanj(M) 

Determinationj(DET) 3.26 

Socialj(SOC) 3.07 

Memoryj(MEM) 2.90 

Cognitivej(COG) 3.61 

Metacognitivej(MET) 3.22 

Table 6: Meanjofjfivejcategories 

3.6. Summary 

In thisjchapter, I jpresentedjjanalyzing fromjthejstudent’s generaljinformation and 

analyzingjjfrom thejjstudent’sjjvocabularyjjlearningjjstrategiesy. Besides, alljjthe 

findingsjjof thejstudy werejjpresented injtablesjandjfigures. Thejfinding,jdiscussion 

andjrecommendation arejpresented in thejnextjchapter. 
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CHAPTER 4:jFINDING,jDISCUSSIONjANDjRECOMMENDATION 

 

4. FindingjandjDiscussion 

4.1.1. Researchjquestion 1:  

Whatjjjare thejjjfactorjjjaffectingjjjlearningjjjvocabulary andjjjlearningjjvocabulary 

strategiesjjfor the firstjjjyearjjjEnglishjjmajor atjjHaijjPhongjjTechnology and 

ManagementjUniversity ? 

 Somejfactorjaffectingjvocabularyjlearning 

Learningjjjforeignjjjlanguages is a complexjjprocess andjjvocabularyjjplays an 

importantjjrole butjjstudentsjjvocabularyjjlearning isjjinfluenced byjjmanyjjimpact 

factors. 

 Pronunciationjj 

Pronunciatonjisjimportant in thejprocess ofjlearningjEnglishjvocabulary as well as 

alljjotherjjlanguagejjall over thejworld.jjPronunciation is anjessential thingjinjgood 

communicationjjbecause thejjwrongjjpronunciation willjjlead tojjmisunderstanding 

and negativejimpression withjthejotherjperson. 

It is canjjbe seenjthat pronunciationjjplays anjjimportantjjrole injjhelpingjjstudents 

understandjwhat othersjarejsaying and injcommunication. However, thejfactjshows 

thatjit is notjeasy tojpronounce anjEnglishjvocabularyjexactly. Moreover,jresearch 

showsjthatjwords thatjarejdifficult tojpronounce jarejmorejdifficult to learn. 

Why isjjjEnglish sojjjdifficult tojjjpronounce? ThejjEnglishjjpronunciation is 

complicatedjjandjjconfusing forjjlearners because thejjjsystem ofjjvowels and 

consonantsjhave a lot ofjdifferentjsounds. Futhermore, thejjintonation ofjjsentences 

injEnglish is veryjrich. It is possiblejthat thejsamejsentences, but tonejupjandjdown 

willjjconvey thejjdifferentjjinformation tojjlisteners. Thisjis thejreason why itjis so 

hardjforjnon-nativejspeakers tojdeal withjthejEnglishjpronunciation. 

In order tojpronounce a wordjwell, it isjnecessary tojlisten asjmuch asjpossible. For 

example, watchjTVjshows,jmovies,jfind freejvideos onjYouTube, andjjlistenjjto 

songsjandjpodcasts. Whenjjpronouncing ajjcertainjjEnglishjjword, wejjshouldjjpay 

attention to thejstress of thatjword and thejintonation of wholejsentences. Moreover, 

readjjoutjjloud andjjrecord, learnersjcanjfindjinteresting Englishjtexts andjjpractice 
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readingjjthemjjloud. Payjjattention to thejjpronunciation of thejsounds andjtry to 

followjcertainjintonationjpatterns. 

 Spellingjj 

Spellingjis thejwriting ofjword orjwords with thejjnecessaryjletters andjdiacritics 

presentjin anjacceptedjstandardjorder. It is onejof thejelements ofjorthographyjand 

a prescriptivejjjelement of alphabeticjjlanguages. Mostjjjspellingsjjjattempt to 

approximatejjajjtranscribing of jthejjsounds of jthejjlanguage intojjalphabeticjjletter. 

However, completelyjjphoneticjjspellings arejjoften thejjexception, duejtojdrifts in 

pronunciationsjoverjjtime andjjirregularjjspellingsjadoptedjjthrough commonjusage. 

Spellingjjjis jveryjjjimportant jjwhen jit jcomejjjjto jjunderstandingjjjEnglish and 

communicatingjproperly. However, manyjjjstudents stilljjjhavejjproblems with 

spellingjcorrectly. 

 Lengthjandjcomplexity 

Intuitively, it can be seenjjthat longerjjwords should be morejdifficultjjsimply 

becausejthere is more tojlearnjandjremember.jLearnersjofjEnglishjmightjmemorize 

morejeasilyjone-syllablejwordsjjthanjtwo-syllablejwords,jjtwo-syllablejwords more 

easilyjjthanjjthree-syllablejwords, especially for Vietnamesejjlearners asjjjjthe 

Vietnamesejlanguage is ajmonosyllabicjlanguage. Somejlearners may havejjmore 

difficultyjinjjlearningjjlonger wordsjjthan shorterjones and itjjdecreases withjjthe 

increasejin thejlearner’sjproficiency. 

If thejjlengthjjfactor could bejjproperlyjisolated wejmight findjlongerjwordsjmore 

difficultjtojlearn than thejshorterjones. In ajlearningjsituation,jhowever, it isjhard to 

altributejjthejjdifficulty ofjjlearning ajjparticularjword to itsjlengthjratherjthan to a 

varietyjofjfactors.jSometimes it is not thejword’sjlength thatjaffectsjstudent’sjlearn 

abilityjbut thejlearner’sjfrequentjexposure to it. Injotherjwords, it is thejquantity of 

input that mayjjcontribute to thejsuccessfuljjlearning of thejshortjwords, notjjtheir 

intrinsicjquality. 

 Grammarjj 

It isjjsometimesjargued that certainjgrammarticaljcategories are morejdifficult to 

learnjthanjothers.jNounsjseem to be thejeasiest,jadverbs, the mostjdifficult isjverbs 

andjjadjectives arejjsomewhere injjbetween. Thejeffect of partjof speechjdecreases 

with thejincrease in thejlearnersjproficiency.jjEvenjjthoughjjlearnersjjacquired the 
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semanticjjcontent of somejjwords, theyjjconfuse theirjjpart ofjjspeech. Sometimes 

nounsjjare replaced byjjverbs, sometimesjjadjectives byjjnouns, orjjadverbs by 

adjectives. Whenkstudying a newkverb, forkexample wekmight givekalso itskpast 

form, ifkthis iskirregular (buy-bought), and wejjmightjjnote if it isjtransitivejof 

intransitive. 

 Somejfactorjaffectingjvocabularyjlearningjstrategies 

Therekare threekkinds of factorkthatkaffecting theklearnersjvocabularyjlearning 

strategies:jthejlearningjmotivationjandjthejsocialjenvironment. 

 Individualjfactors 

Thejjdifferences betweenjjjlearners performjjin severaljjaspects, whichjjinclude 

concepts,jattitudes,jpersonaljemotion, andjsojon. Thejjfirst pointjjthat thejjlearners 

shouldjpayjattention to theirjviews aboutjvocabularyjlearning. If thejlearner focuses 

on thejjvocabulary, theyjjwill be morejjuse ofjjcognitivejjstrategies andjjmemory 

strategies. If jtheyjjpayjjattention to thejjfunction of jthejjvocabulary, theyjwilljuse 

fewerjjjstrategies suchjjjasjjcognitive,jmemory but morejjuse ofjjcommunicative 

strategies. Andjjjjlearningjjjmotivation jalso canjjjinfluencejjvocabularyjjjlearning 

strategies. 

 Thejlearningjmotivation 

Learnersjlearningjmotivation is veryjimportant for anyjtype ofjlearning,jincluding 

vocabularyjlearning.jThejjmotivationjjdetermines howjjmuchjattention thejlearners 

wouldjjto completejjlearningjjtask and howjmuch sensejofjjaccomplishment itjwill 

take. Thejjresearchers foundjjthat:jthejjlearningjjmotivation ofjvocabularyjlearning 

usejjmorejjstrategies than thejjlearners whojjhavejjlittlejjmotivation, andjdifferent 

vocabularyjjlearningjjmotivationjjjcanjjaffectjjlearners choosejjjdifferentjjjlearning 

strategies. 

 Thejsocialjenvironment 

Languagejjis ajform ofjjhumanjcommunication jandjjlanguage isjjcloselyjrelated to 

the jsocialjjenvironment, so thejusing ofjjvocabularyjjlearningjjstrategies isjheavily 

affectingjby thejsocialjenvironment. Thisjwilljbe affect thejlearners'jmentality and 

thejusejofjlearningjstrategiesjindirectly. 

4.1.2. Researchjquestion 2: Whatjjarejjsomejjstrategiesjjtojjimprovejjefficiency 

vocabularyjlearning ? 
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 VocabularyjlearningjEnglishjbyjtopic 

Intensivejstudyjfocuses on eachjjtopic, thisjjwill jhelpjjyoujrememberjwordsjmore 

easily, andjalsojlimitjthejrampantjineffectivejlearning. 

Afterjthejprocess hasjmemorizedjvocabulary, youjjcanjjapply itjright into dailyjlife 

according to eachjjjtopicjjjlearned. Thisjjjis anjjeffectivejjway tojjlearnjjEnglish 

vocabularyjtojputjwordsjtogether.  

 

 

 

Forjexample, youjchoose a groupjof wordsjrelated tojholiday,jtechnology,jsports, 

tourism, etc. Youjcanjdo thisjstep withjnewjvocabulary thatjyou havejcomejacross 

accidentallyjwhenjreadingjasjwelljasjwhenjlistening. 

 VocabularyjlearningjEnglishjthroughjpictures,jbooksjandjfilms. 

Picturesjandjsounds are a method ofjvocabularyjlearningjEnglish to help you avoid 

boredom. Thesejmethods havejboth ajrelaxingjeffect and a deepjimpact onjmemory. 

According tojresearch fromjscientists,jimages willjhelpjus reflect onjjthingsjjmore 

easilyjand this jisjjapplied jtojlearningjEnglishjvocabulary insteadjof justjpracticing 

writingjasjusual. 

Watchingjmoviesjsuitable forjEnglishjlearners such asjFriends,jExtrajEnglish, How 

Ijmetjyourjmother... or thejsongs “Soledad,jMyjlove,jAsjlongjasjyoujlovejme...” is 

ajgoodjchoicejforjthosejwhojwantjtojenhancejvocabulary.  
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 Understandjthejtruejmeaningjof jwords 

By deeply understandingjwords, you can make yourjvocabulary grow exponentially. 

Insteadjof justjmemorizingjwords, tryjto reallyjunderstand themjbyjlookingjatjtheir 

etymology, jwordjroots,jprefixes,jandjsuffixes. 

 Learnjonejnewjwordjajday 

Ifjjyou learnjjjust onejjnewjjword everyjday, you’lljsoonjnoticejtheyjaddjupjpretty 

quickly.  

Manyjwebsitesjprovidejfreejword-of-the-dayjservices. Herejarejsomejtojtry: 

1, Website: http://elllo.org/  

2, BBCjLearningjEnglish 

3, Website: https://www.memrise.com/home/ 

 Makejfriendsjwithjthejdictionary 

Ajdictionary is thejjfirstjjindispensable resourcejto improvejyourjvocabulary. It’s 

onlyjby lookingjjup ajword in ajdictionary thatjyou willjjlearn itsjjprecisejmeaning, 

spelling,jalternatejdefinitions, andjjfindjjadditional usefuljjinformationjjaboutjjit. A 

thesaurusjis also a valuablejjresource forjjlearning byjfindingjconnectionsjbetween 

words, suchjasjtheirjsynonymsjandjantonyms. 

4.2. Recommendationjj 

Learningjjvocabulary plays anjjimportant rolejjin studyingjjEnglish. Itjis likejjthe 

bricksjtojbuild ajhouse. With thejlack ofjvocabulary, it isjdifficult tojcommunicate 

withjjother peoplejconfidently. Moreover, it isjjhard to expressjjidea andjjexplain 

somethingjjnecessary. Thesejjjsuggestedjjways canjjjhelpjjjstudents enrichjjjtheir 

vocabularyjas well asjbroaden theirjknowledge of manyjaspectjinjlife. In addition, 

interestingjjlearningjways also enhancejjstudents’jjmotivation tojjlearn andjjcreate 

pleasantjatmospherejbeforejEnglishjlessons. 

Therejare manyjways forjstudyingjvocabulary. For jthejjlimitation of jthisjjresearch 

paper, I onlyjpresent thejapplicability of somejways injstudyingjEnglishjvocabulary. 

Thejjapplicability willjjconcentrate on somejsuggestedjways tojhelp thejfirstjyear 

EnglishjjmajorjinjHaijjPhongjTechnologyjandjjManagementjUniversityjhavejmore 

pleasurejandjeffectivenessjinjlearningjEnglishjvocabulary. 

 Creatingjgoodjlearningjenvironment 

Tojcreatejgoodjlearningjenvironment,jstudentsjshould: 

http://elllo.org/
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 Findjajquitejplacejtojlearnjinjorderjtojconcentratejbetterjduringjvocabulary 

learningjprocess. 

 Havejgoodjphysicaljconditionjforjlearning 

 Makejfriendlyjandjpleasantjatmosphere. 

 Improvingjpronunciation 

Therejarejsomejfollowingjwaysjtojimprovejpronunciation: 

 UsejbodyjwelljtojlearnjEnglish. 

 Listenjtojauthenticjspokenjtexts and repeatjword orjsentencejheardjwith right 

stressjandjintonation. 

 Payjattentionjtojyourjtongue. 

 Practicejatjhomejandjrecordjyourself. 

 Usingjbooks,jmagazine,jnewspapers 

Forjexample, herejare somejreferencejbook which canjhelpjstudents to havejmore 

knowledgejaboutjEnglishjvocabulary. 

 

 

 

ItjjwilljjbejveryjusefuljifjstudentsjhavejchancesjtojreadjsomejEnglishjnewpapers to 

getjinformationjandjlearnjvocabulary: 
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When havingjjdifficulties injjunderstanding thejjmeaning of thejjnewjjwords in a 

certainjcontext, studentsjjcanjjask eachjother, evenjaskjteachers forjhelp.jReading 

newspapersjandjmagazinesjwritten injjEnglish willjjimprovejstudent’sjreadingjskill 

andjwidenjEnglishjvocabulary. 

 Learningjvocabulary byjwatchingjfilms orjcartoons withjEnglishjsubtitles: 

This isjjalso ajveryjjinterestingjjway tojjlearnjEnglishjvocabulary. Studentjwilljnot 

onlyjlisten to thejconversation betweenjcharacters but theyjcanjread thejdialogues 

on thejscreen. Hence, it isjhelpful tojrememberjnewjwords. Moreover, theyjnow 

somejjfilmsjjorjjcartoons withjjEnglishjjsubtitles forjyou tojwatch andjcontentsjof 

thesejones. 
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 Read,jreadjandjread 

Wejjlearn vocabularyjjlargely throughjjreadingjtexts. Thejmore textsjyoujread, the 

richerjyourjvocabulary. Whilejreading,jjpay morejattention tojthejwords you dojnot 

know. First, try tojrely on thejtext tojguess thejmeaning, then lookjup thejdictionary. 

Readingjandjlistening tojcomplexjdocuments is a wayjtojhelp youjlearnjmorejnew 

words. 

 SynonymsjandjAntonyms 

Wheneverjyou studyjajnewjword, youjshould knowjitsjsynonymsjandjantonyms to 

have a deepjjimpression whenjjlearning itjjand enrichjyour ownjvocabulary. For 

example, youjjstudy thejjnewjjwordj“beautiful”jyoujknow itsjsynonymsjarej“mice, 

pretty,jgood-looking…”, andjitsjjantonymsjjarej“bad,jugly”. Thisjjmeans youjcan 
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rememberjall thejwords relatedjtojit. Byjthisjway, yourjvocabularyjwilljbejwidened 

sojquickly. 

 Practicejajlotjandjoften 

Learningjjajjword won'tjjmake anyjsense if youjquickly forgetjit.jResearchjshows 

thatjit oftenjtakes us 10 to 20jjreadingsjjover jandjjoverjjtojjremember ajword. Itjis 

better ifjjyou canjjwrite it on ajjtable ofjjcontents forjjeasyjjreview. Whenjwriting 

words, youjshould writejbothjdefinitions andjsentences thatjuse thatjword. Asjsoon 

asjyoujstart learningjajnewjword,jusejthatjword. 

 Usejdictionaryjtojfindjmeaning 

Ifjjyou have ajdictionaryjprogram onjyourjcomputer orjsmartphone, openjandjused 

it. Wejhave a lot ofjonline wordjsupportjservices. Youjshouldjfind and usejthemjto 

lookjupjwordsjforjwhichjyoujarejnotjsurejofjthejmeaning. 

 Learningjvocabularyjviajbooks 

Manyjjreferencejjbooks can bejjfound injjbookjjshop suchjjas sciencejjbooks, 

examinationsjbooksjwithjlotjofjexercises. 

It is good forjjstudents tojjreadjjessays in referencejjbooks. Itjprovidesjsojmany 

vocabularyjandjexplainjclearlyjsomejnaturaljphenomenons. 

Forjexample:jHere is ajjparagraph in thejjessayjjnamed “Thejforcesjofjnatural” 

quotesjfromjEnglishjEssayjBook (TranjCongjNhanj–jLejTranjDoanhjTrangj–jNha 

xuatjbanjtongjhopjHojChijMinh- 209:2004). 

“Thejjforcesjjof naturaljjarejjconstantly atjjwork onjjourjjplanet.jWind,jfire,jwater, 

lightning,jjvolcanic,jjactivities arejall ceaselessjforces ofjjnature jthatjjdestroy and 

createjatjthejsamejtime. Lightningjjstrikes down ajtree and anotherjjgrows injits 

place.jFloodwatersjjwashjjaway a jwholejjtract ofjjlandjjonly tojjdepositjjsoil onjjit. 

Volcanicjjeruptionsjjtear openjjmountains and thejjlava thatjjflows makejjthe 

surroundingjjsoiljjfertile. Thejjforces of naturejjtake nojjconsideration ofjjman’s 

preferences.jTheyjjust do theirjwork as theyjhavejdone forjmillionsjofjyear. Wejare 

alljjsubject to thejforces of naturejjthough wejtry tojjprotectjourselves asjmuch as 

possible.jjRainjjlashesjjdown, thejjsun beatsjjrelentlessly, droughtjjkillsjjourjcrops, 

floodsjwashjaway ourjjhouses whilejwejtry tojavoidjthem.jSometimes wejjcanjand 

sometimesjnot…”. 
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Thisjjjparagraphjjjdescribes somejjjnaturaljjjphenomenon, sojjwe canjjlearnjjsome 

vocabularyjjsuchjjas:j“tojdeposit”j(v:jlắngjxuống);j“lava”j(n:jdungjnham,jnúijlửa); 

“subjectjto”j(adj:jlệjthuộc,jphụjthuộc);j“fertile”j(adj:jphìjnhiêu). 
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PART 3:jCONCLUSIONj 

 

1. Summaryjofjthejstudy 

Thejjstudy includesjthreejmainjparts. Partj1 is jthejintroduction of thejresearch. It 

introducesjto thejreaders thejbasicjinformation whyjthisjthesis isjfulfilled, howjitjis 

conductedjjand whatjjisjjconducted for. Partjj2 is thejdevelopment of thejthesis 

includingjfourjchapter. Thejjfirstjjchapter providejjreaders anjjoverview ofjjthe 

theoreticaljjbackground on whichjthisjstudy basesjon. Theyjincludes thejdefinition 

ofjjvocabulary as well as thejjjdefinition ofjjjlanguagejjjlearningjjjstrategiesjjjand 

definitionjjofjjvocabularyjlearningjstrategies,jclassification ofjjvocabularyjlearning 

strategies, etc. Thejnextjchapterjintroduces thejmethodjapplied injthejthesis. It is an 

actionjjresearch with thejjgiven thejjresearchjjdesign, datajjcollectionjjinstruments. 

Techniquesjemployed in thisjminorjthesis such as datajcollection and datajanalysis 

canjbe foundjhere. Basingjon thejliterature,jsurveyjquestionnaire werejdesigned for 

firstjyear Englishjmajor andjjusingjquantitive methodjtojanalyze thejdata,jfindings 

werejfoundjandjrepresentedjinjthejchapterjthree. 

Accordingly, vocabularyjlearning is ajcrucialjpart injlearningjEnglish, there are still 

some of thejstudents have nojidea whatjvocabularyjlearningjstrategiesjare. Besides, 

bilingualjdictionaryj(Englishj-jVietnamesejdictionary) was thejmostjfrequentlyjuse 

strategyjto discoverjajnewjwords’jmeaning. Secondly, tojjconsolidate ajword inja 

memory,jtakejnotejinjclass,jjjwrittenjjrepetition and guessjmeaningjofjwordsjfrom 

textualjjcontext were thejmostjfrequentlyjusedjstrategies by thejstudents. Injfact, a 

numberjofjstudents, especiallyjthe lowjproficiencyjones, reliedjjheavily onjlearning 

thejmeaning and thejform of  ajjword jbyjrote. jHowever,jusejanjEnglishj–jEnglish 

dictionaryjjandjjmemorizejjthejjprefix,jjsuffixjjandjjroot jof thejword were thejleast 

frequentlyjjusedjjstrategies in thisjjstudy. Thejjlastjjchapter is jthejjdiscussion and 

recommendationsjjfor thejjobstacles foundjjabove tojjhelpjjlearners tojjimproving 

vocabularyjlearning. Thejfirst one is aboutjresearchjquestion somejfactorjaffecting 

vocabularyjlearning, vocabularyjlearningjstrategies and somejstrategiesjtojimprove  

efficiencyjvocabularyjlearning. Thejsecond one isjrecommendation tojhelpjlearners 

tojovercome thesejdifficulties ofjvocabularyjlearning. Thejlastjpart is thejsummary 
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of thejjpreviousjparts andjchapters. It is also thejjpart thejconcludingjmarks are 

drawnjoutjandjsuggestionsjforjfurtherjresearchesjarejpresented. 

2. Limitationsjandjsuggestionsjforjfurtherjstudy. 

Duejto thejshortage ofjtimejandjknowledge, therejarejsomejlimitations. 

First, thejdatajcollection is notjtakenjplace on ajlargejscale forjbetterjgeneralization. 

Second, withinjjthejjscope of a minorjthesis, thejsubject of thejstudy mainlyjaims at 

the firstjyearjEnglishjmajor only. This is also thejsuggestion forjfurtherjstudyjwith 

otherjsubjectsjsuchjasjsecondjyearjorjthirdjyearjstudents. 

Third, althoughjSchmitt’sjtaxonomy is thejmostjcomprehensivejavailable, itjcannot 

embracejalljthejexistingjvocabularyjstrategies. 

Thesejlimitations, therefore, canjbe done in futurejresearchjstudies. Furtherjstudies 

needjusingjotherjtechniques suchjas stimulatedjrecall orjthink-aloudjtechniques and 

investigatingjotherjvariablesjsuchjasjlearners’jgenderjorjmajorjfieldjofjstudy. 
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APPENDICES 

SURVEYjQUESTIONNAIRE(FORjSTUDENTS) 

Câujhỏijkhảojsát 

BẢNGjCÂUjHỎIjVỀjCHIẾNjLƯỢCjHỌCjTỪjVỰNG 

Bảngjcâujhỏijđượcjthiếtjkếjjđểjjđiềujjtrajjvềjjchiếnj lượcjhọcjtừjvựngjcủajsinhjviên 

nămjthứjnhấtjchuyênjngànhjTiếngjanh trường Đại học Quản lý và Công nghệ Hải 

Phòng. Tôi rấtjmong cácjbạn dànhjchút thờijgian trảjlời cácjcâu hỏijdưới đâyjmột 

cáchj trung thựcjnhất. Mỗi thôngjtin cácjbạn đưajra đều đượcjgiữ bíjmật hoànjtoàn 

vàjchỉ phục vụ cho mục đích nghiênjcứu. Chân thành cảm ơn sự giúp đỡ của các 

bạn. 

Part 1: GENERALjINFORMATION. 

1. HowjlongjhavejyoujbeenjstudyingjEnglish? (Bạn đã học tiếngjAnh trong bao 

lâu rồi) 

o Lessjthanj4jyears (ítjhơnj4jnăm) 

o 4jtoj6jyears (4jđếnj6jnăm) 

o Morejthanj6jyears (nhiềujhơnj6jnăm) 

2. Howjjimportant do youjjthinkjjvocabularyjlearning is in learningjEnglish? 

(BạnjnghĩjhọcjtừjvựngjquanjtrọngjnhưjthếjnàojtrongjviệcjhọcjtiếngjAnh) 

o Veryjimportant (rấtjquanjtrọng) 

o Important (quanjtrọng) 

o Nojimportant (khôngjquanjtrọng ) 

3. Havejyoujeverjheardjofjvocabularyjlearningjstrategies? (Bạn đã từng nghe 

đếnjcácjchiếnjlượcjhọcjtừjvựngjchưa) 

o Yes (có) 

o No (không) 

4. Havejyoujbeenjtaughtjvocabularyjlearningjstrategiesjinjclass? (Trên lớp bạn 

cójđượcjdạyjvềjcácjchiếnjlượcjhọcjtừjvựngjkhông) 

o Yes (có) 

o No (không) 

5. Dojyoujthinkjthatjvocabularyjlearningjstrategiesjshouldjbejtaughtjinjclass? 

(Bạnjcójnghĩjrằngjcácjchiếnjlượcjhọcjtừjvựngjnênjđượcjgiảngjdạyjtrênjlớp) 

o Yes (có) 
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o No (không) 

Part 2:jVOCABULARYjLEARNINGjSTRATEGIES 

 

No 
Strategies 

Các chiến lược 

Degreejofjfrequency 

Mứcjđộjsửjdụng 

Always 

(luôn 

luôn) 

Often 

(thường 

xuyên) 

Someti

mes 

(thỉnh 

thoảng) 

Seldom 

(hiếm 

khi) 

Never 

(khôn

g bao 

giờ) 

6 Guessjmeaningjof 

wordsjfromjtextual 

context. 

(Đoánjnghĩajcủajtừ 

mớijdựajvàojngữjcảnh) 

     

7 UsejanjEnglish-English 

dictionary.  

(TrajtừjđiểnjAnh-Anh) 

     

8 UsejanjEnglish-

Vietnamesejdictionary. 

(TrajtừjđiểnjAnh-Việt) 

     

9 Askjthejteacherjforjthe 

meaning. 

(Nhờjgiáojviênjdịch 

sangjtiếngjviệt) 

     

10 Askjclassmatesjforjthe 

meaning. 

(Hỏijbạnjcùngjlớp 

nghĩajtiếngjviệtjcủajtừ 

mới) 

     

11 Askjteacherjfor 

paraphrasejorjsynonym 
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ofjnewjword.  

(Nhờjgiáojviênjdiễn 

giảijlạijbằngjcáchjđơn 

giảnjhoặcjchojbiếtjtừ 

đồngjnghĩajcủajtừjmới) 

12 Askjteacherjforja 

sentencejincludingjthe 

newjword.  

(Nhờjgiáojviênjcho 

mộtjcâujvíjdụjvớijtừ 

mớijđó) 

     

13 Discoverjnewjmeaning 

throughjgroupjwork 

activity.  

(Họcjtừjthôngjquajhoạt 

độngjtheojnhómjtrên 

lớp) 

     

14 Teacherjcheck 

student'sjflashcardsjor 

wordjlistjforjaccuracy. 

(Nhờjgiáojviênjkiểm 

trajxemjdanhjmụcjtừ 

củajmìnhjcójđúng 

chínhjtảjvàjnghĩa 

không) 

     

15 Associatejajnewjword 

withjthejwordsjhave 

alreadyjknown.  

(Liênjtưởngjtừjmớijvới 

cácjtừjđãjhọc) 

     

16 Connectjthejwordjtoja      
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personaljexperience. 

(Gắnjtừjvớijkinh 

nghiệmjcủajbảnjthân) 

17 Connectjthejwordjwith 

itsjsynonymsjand 

antonyms. 

(Họcjtừjmớijbằngjcách 

gắnjliềnjvớijcácjtừ 

đồngjnghĩajvàjtrái 

nghĩajcủajnó) 

     

18 Groupjwordsjtogether 

tojstudy.  

(Nhómjcácjtừjmớijtheo 

cácjtiêujchíjcụjthểjđể 

họcjnhưjtheojchủjđề 

hoặcjtừjloại) 

     

19 Takejnotesjinjclass. 

(Ghijchépjlạijtấtjcảjcác 

từjmớijxuấtjhiệnjtrong 

cácjgiờjhọcjtrênjlớp) 

     

20 Usejthejvocabulary 

sectionjinjthejtextbook. 

(Họcjtừjmớijtrong 

phầnjtừjvựngjcủajsách 

giáojkhoa) 

     

21 Keepjajvocabulary 

notebook. (Chépjtừ 

mớijvàojmộtjcuốnjsổ 

ghijchép) 

     

22 UsejEngishjlanguage 

mediajeg:jmagazines, 
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radio/TVjprograms, 

internet, etc. 

(Họcjtừjquajcác 

phươngjtiệnjtruyền 

thông:jtạpjchí,jcác 

chươngjtrìnhjtrên 

đài/tivi,jinternet) 

23 Verbaljrepetition. 

(Họcjtừjbằngjcáchjđọc 

nhiềujlần) 

     

24 Writtenjrepetition. 

(Họcjtừjbằngjcáchjviết 

đijviếtjlạijnhiềujlần) 

     

25 PutjEnglishjlabelsjon 

physicaljobjects. 

(Dánjtênjbằngjtiếng 

Anhjlênjcácjđồjvật 

xungjquanh) 

     

26 Continuejtojstudyjthe 

wordjovertime. 

(Ngàyjnàojcũngjdành 

thờijgianjhọcjtừjmới) 

     

27 Interactjwithjnative 

speakers. 

(Tìmjcáchjnóijchuyện 

vớijngườijnướcjngoài) 

     

28 Memorizejthejprefix, 

suffixjandjrootjofjthe 

word. 

(Ghijnhớjtiềnjtố,jhậu 

tốjvàjgốcjtừ) 
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29 Memorizejthejpartjof 

speech:jnoun,jverb, 

adjective,etc. 

(Ghi nhớ từ loại của từ) 

     

30 Writejnewjwordsjonja 

flashcardjtojremember. 

(Viết từ mới vào những 

thẻ nhỏ để ghi nhớ) 

     

31 Testjoneselfjwithjword 

test. 

(Làmjcácjbàijtậpjliên 

quanjđếnjtừjvựngjđểjtự 

kiểmjtrajtrìnhjđộjtừ 

vựngjcủaj 

mình) 

     

 

 


