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INTRODUCTION

1. Rationale

In Vietnam, English has found its ground in the educational system. The learners
have little opportunity to contact native input in the target language. Generally
speaking, learners are not surrounded by the English speaking world, and the
burden will fall on the teacher to provide model pronunciation of the English
language. Like learners elsewhere in the world, Vietnamese learners encounter
great difficulties in learning English pronunciation. During my English learning in
the university especially pronunciation learning in 2" year, | myself find out that if
Vietnamese can understand and practice pronunciation clearly, judiciously, the
English pronunciation problems will be overcome.

For these reasons, I have decided to choose the subject “Techniques to
improve English pronunciation for 2" - majors’ student at Hai Phong private

university” to research.
2. Aim of the study

With the hope of getting more comprehensive and specific understanding of
English, finding out common pronunciation problems faced by Vietnamese and
giving some techniques to improve English pronunciation to Vietnamese, the aim
of the study include:

- To introduce the basic theories of English and Vietnamese consonants and stress.
- To find out what are common pronunciation problems faced by Vietnamese

- To give some techniques to improve 2™ year English majors’ pronunciation

- To raise the learner’s awareness of English pronunciation by giving specific

evidences, examples, figures, picture, chart, games ...



3. The scope of the study

English pronunciation is a big theme; however, because of the limited time
and my knowledge, in this paper, | only focus on English consonant and stress
problems faced by Vietnamese and some techniques for teaching English to solve

these problems
4. Methods of the study

With the hope of finding out value and exact materials, methods of the study:
- Having discussion with my supervisor, friend etc

- Reading materials (text books, references...)

- Accessing internet

- Collecting typical examples
5. Design of the study

This paper provides a clear organization consisting 3 main parts that help an easy

exploration and practical benefits gained for reader as well:

Part I. The introduction including the rationale of the study, scope of the study,
aim of the study, methods of the study and design of the study.

Part I1: The development consisting 3 chapters.

Chapter I: The theoretical background.

Chapter I1: Common English consonant and stress problems faced by Vietnamese.
Chapter 111: Some techniques to improve 2™ year English major’ pronunciation.

Part I11: Conclusion giving the summary of whole the study

DEVELOPMENT



CHAPTER I: THEORETICAL BACKGROUND

1. PRONUNCIATION IN LANGUAGE LEARNING

1.1. The role of pronunciation in language learning

A consideration of learner’s pronunciation errors and how these can inhibit
successful communication is useful basis on which to assess why it is important to
deal with pronunciation in the classroom. When a learner says, for example, ‘soap’
in a situation such as restaurant where they should have said ‘soup’, the inaccurate
production of a phoneme can lead to misunderstanding. This can be very
frustrating for learner who may have a good command of grammar and lexis but

have difficulty in understanding and being understood by a native speaker

1.2. Factors affecting pronunciation learning

There are often obvious enough to make a person’s origins identifiable by
untrained as well as trained people. One or two features are enough to suggest a

particular language ‘showing through’ their spoken English

1.2.1. The native language

The nature of a foreign accent is determined to a large extent by a learner’s native
language. The native language not only affects the ability to produce English
sounds but also the ability to hear English sound. The more differences there are

the more difficulties the learner will have in pronouncing English.

1.2.2. The age factor

We commonly assume that if someone pronounces a second language like a native,
they probably started learning it as a child. Conversely, if a person does not begin

to learn a second language untills adulthood, they will never have a native-like



accent even though other aspects of their language such as syntax or vocabulary

may be indistinguishable from those of native speakers.

1.2.3. Amount exposure

Another factor is the amount of exposure to English the learner receives. It refers
whether the learner is living in an English-speaking country or not. If the learner is
“surrounded” by English and this constant exposure should affect pronunciation
skills. If the learner is not living in an English-speaking environment, then there is

no such advantage

1.2.4. Phonetic ability

One study has indicated that good phonetic abilities benefit from pronunciation
drills, tasks in which particular sounds are heard and the learner has to imitate
again and again. We can only operate on the assumption that our learners have the
‘basic equipment’ and provide a variety of tasks so that something will suit the

needs and abilities of each learner

1.2.5. Pesonality factors

Learners who are out-going, confident, and willing to take risks probably have
more opportunities to practise their pronunciation of the second language simply
they are more often involved in interactions with native speakers. Conversely, who
are introverted, inhibited, and unwilling to take risks lack opportunities for practice
ESL teacher should strive to create a non-threatening atmosphere in their

classrooms so that student participation is encouraged

1.2.6. Motivation and concern for good pronunciation

Some learners seem to be more concerned about their pronunciation than others.
This concern often requests for correction- “Please correct my pronunciation

whenever | make a mistake” and frequent pauses during speech used to solicit
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comments on the accurate of pronunciation. It may even be reflected in a
reluctance to speak- the “I don’t want to say it if | can’t say if perfectly” mentality.
The desire to pronounce well is a kind of ‘achievement motivation’. Conversely, if
you don’t care about a particular task or don’t see the value of it, you won’t be

motivation to do well.

1.2.7. Intellgibility

“Intelligibility is being understood by a listener at a given time in a given
situation”. So, it’s the same as ‘understandability’. Although the foreign speaker
doesn’t make precisely the same sound or use the exact feature of linkage or stress,
it is possible for the listener to match the sound heard with the sound (or feature) a
native speaker would use without too much difficulty. So, what matters is ‘counts
of sameness’. For example, a child of three or four may have problems
pronouncing the /r/ sound, as in ‘run’, and may use a /w/-like sound as in ‘win’.
The child may say; ‘I see a wabbit ’. The parents will understand that the child has
seen a furry animal with long ears, because they know that /w/ counts as /r/ for
their child.

2. ENGLISH CONSONANTS

To pronounce English accurately, it is essential to have an understanding of how
the speech sounds of English are produced. It will enable you to take the necessary
steps for correction of the students’ pronunciation problems. Different speech
sounds result when the airstream is altered in some way by the positioning of
various parts of the mouth. This alteration is basic which help classify English

consonants



2.1. Articulators and places of articulation

Figure .1: Articulators and places of articulation

Articulators : involved the movable parts of the
mouth

| 1. Tip of tongue

2. Blade of tongue

3. Back of tongue
Places of Articulation : involve the unmovable parts

of the mouth

4. Teeth 7. Soft palate ( velum)
5.Tooth ( alveolar) ridge 8. Glottis
6. Hard palate 9. Uvula

2.2 Definition and the basic consonants in English

Definition:

In articulator phonetic, a consonant is speech of sound that is articulated
with complete of partial closure of the upper vocal tract; the upper vocal tract is
defined as that part of vocal tract lying above the larynx.

[4; 23]

Consonants are formed by interrupting, restricting or diverting the airflow in a
variety of ways.

[9; 147]
The basic consonants in English conclude: /b/, /p/, [d/, It/, Ig/, IKI, VI, ], I3/, 1],
13114/, /s, /z/, M/, 18/, 10/, I/, /n/, /V/, /x/, 1w/, Iyl, Ihw/, g/

10



2.3. Classification of English consonants

There are 3 ways of describing the consonant sounds:
1. The place of articulation
2. The manner of articulation

3. The voicing

2.3.1 According to place of articulation

In the English, there are six places in the mouth where the airstream is obstructed

in the information of consonants.

Sounds made with the lips

e Both lip - bilabial: /p/, /b/, Im/

Pronounce the words ‘pat’, ‘bat’, and ‘mat’, paying attention to the way the first
consonants of each word is made. The first sound in each these words is made with
the two lips coming together and touching momentarily. The obstruction of the air
stream thus occurs at the lips.

The sound /p/, /b/ and /m/ are referred to as bilabial sounds because the two (bi-)

lips(labial) are involved in their production

_ |
Figure 2: The position of the lips Figure 3. The position of the teeth

in the production of /p/, /b/, Im/ and lips in the production of /f/, /v/

11



o Lower lip and upper teeth - labialdental: /f/, /v/

Produce the words ‘fat’ and ‘vat’. The initial sounds of these words are made with
the top teeth touching the bottom lip. Therefore, the obstruction of airstream occurs
because the bottom lip and the top teeth come together.

The sound /1/, /vl are referred to as labialdental sounds because the lips (labial) and

the teeth(dental) are involved in their production.

Sounds made with the tip of the tongue

e Tip of the tongue and the teeth - interdental: /d/ and /6/

Pronounce the words ‘think’ and ‘this’. With first consonant sounds of these words
the obstruction of the air stream occurs because the tip of the tongue is between the
teeth or just behind teeth. The “th” sound in ‘think’ and ‘this’ is represented by
symbol /6/ and /d/

e Tip of the tongue and the tooth ridge — alveolar :/t/, /d/, In/, /I, Is], Iz], Ir/

Pronounce the words ‘tip’, ‘dip’, ‘nip’, ‘lip’, ‘sip’, ‘zip’ and ‘rip’. When you
pronounce the initial consonants of these words, you should feel the tip of your
tongue touching the roof of your mouth just behind your upper teeth with /t/, /d/,
In/, /1] and approaching the tooth ridge with /s/, /z/, Ir/. These sounds are referred to
as alveolar because the tongue either touches or approaches the alveolar ridge in

their production

Figure 4.The position of the tongue Figure 5.The position of the tongue
the production of /6/ and /8/ in the production of /t/, /d/, In/, /l/
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Sound made with the blade of the tonque

o Blade of the tongue and the hard palate - alveolar-palate: /3/, /J/,

g/, /d3/

When you pronounce the final sound of ‘wish’, ‘beige’ and initial sound of

‘chain’, ‘june’, the blade of the tongue approaching the hard palate just behind the

tooth ridge. Notice that the lips are rounded when you pronounce /3/, /f/

Figure 6: The position of the tongue Figure 7: The position of the tongue in

in the production of /3/,/f/,/tf/ and/d3/ the production of /k/, /g/, /n/

Sounds made with the back of the tongue

e Back of the tongue and soft palate - velar /k/, /g/, /y/

When you pronounce initial sounds of ‘coat’ and ‘goat’ and final sound of ‘sing’,
the back part of your tongue touches the back part of your mouth momentarily,
causing the obstruction of the airstream.

The sound /k/, /g/, /n/ are referred to as velar sounds because they are made with

the back of the tongue rising to touch the soft palate or velum

13



The places of articulation for consonants can be summarized as following:

Place of articulation

Bilabilal | Labiodental | Interdental | Alveolar | Alveolarpalatal | Velar
p,b f.v 0,0 td 3 K,g
m I,n
| tf,ds )
S,2,r

2.3.2 According to manner of articulation
Manner of articulation refers to the interaction between the various articulators and
the airstream.

There are 7 groups of consonants classified according to manner of articulation:

e Complete obstruction of the airstream — Stops

Are the sounds made by the air that passes from the lung into the mouth can be
completely stopped because the lips or the tongue actually touch some parts of the

upper mouth, and then escaped strongly causing a closure:

The stop consonants of English: Lip (bilabial) /p/ and /b/
Tooth ridge (Alveolar) It/ and /d/

Soft palate (velar) /k/ and /g/

Figure 8:Complete blockage of the Figure 9: Partial blockage of the

airstream as in the stops /t/ and /d/ airstream as in the fricative /s/ and /z/

14



e Partial obstruction of the air stream — Fricatives

Are the sounds produced by forcing the airstream through a narrow opening
between the lips and the teeth or the tongue and the teeth
The fricative consonants of English:

Lower lip/upper teeth (labiodental)  /f/ and /v/

Teeth (interdental) /8/ and /6/
Tooth ridge (alveolar) /sl and /z/
Hard palate (alveolar palate) /f/and /3/

e Complex consonant sound - Affricative:
Each of combination of a stop followed immediately by a fricative and they are
inferred to as affricative. The initial sound of ‘chain’ begins as the stop consonant
/t/, and is released as the fricative /3/.

The complete consonants of English

Hard palate  /tf/ and /d3/
e Sounds made with the air escaping through the nose — Nasal

Nasal sound is made with air passing through the nose. Air is block in the mouth in
the same way as it is for stop consonants. However, the soft palate is lowed
allowing air to escape through the nose
The nasal consonants of English: Lips (bilabial) /m/

Tooth ridge (alveolar) /n/

Soft palate (velar) /yl

4

Figure 10.The position of the velum Figure 11:The position of the velum
in the production of /k/ and /g/ the production of nasal consonant /n/

15



e Lateral

Lateral sound is made with the tip of the tongue touching the tooth ridge and the

air passing through the mouth over the sides of the tongue: /l/

e Retroflex

Retroflex sound is made with the tip of the tongue slightly curled back in the
mouth. Because the tongue is curled back during the pronunciation of the /r/ sound,

it is referred to as retroflex consonant

e Semivowel

Semivowel sounds are made with a relatively wide opening of the mouth. In the
pronunciation of /w/ the lip are rounded and, at the same time, the back of the
tongue approaches the soft palate. It is difficult to feel this but, in fact, this
narrowing occurs as well

In the pronunciation /y/, the blade of the tongue approaches the hard palate .You

should be able to feel the tongue coming close to the hard palate

Figure 12: The position of the tongue Figure 13: The position of the tongue

in the production of the lateral /I/ in the production of the retroflex /r/

16



The manner of articulation can be summarized as following:

Manner of articulation

Stop | Fricative | Affricative | Nasal | Lateral | Retroflex | Semi-vowel
p,b,t, |f,v,0,0 i, d3 m, n, n I r W,y
dkg |$z/3

2.3.3. According to voicing

Sounds that are made with the vocal cord are voice and sounds made with no

vibration are voiceless

All of stops, fricatives and affricatives so far come in voiced/voiceless pairs. The

nasal, lateral, retroflex and semi-vowel are all voiced

Voiceless: p, t, k, £, s, 0, [, tf
Voiced: b, d, g,v,8,2,3, d3, m,n, I, 1, w, y

Classification of the consonants of English in terms of place of articulation,

manner of

articulation, and voicing:

Bilabial | Labia- | Dental | Alveolar | Alveolar | Velar
dental -palatal

Stops vd |Db d

Vs |p t
Affricatives | Vd dz

Vs il
Fricatives | Vd v d z 3

Vs f 0 S I
Nasals m n v
Lateral I
Retroflex r
Semi-vowel w y

17




2.4. Consonant cluster

Consonant cluster is when two and more consonant together. It is divided into
initial and final consonant cluster

2.4.1. Initial cluster
Initial cluster is the cluster at the initial position of a syllable

Initial two-consonant cluster of English

Stop Fricative Nasal h
lips | Tooth | velum | Lips and | Between | Tooth Hard |lip | Tooth
ridge teeth teeth ridge palate ridge
pl tr KI fl sl sk
pr ty kr fr Or sy sm |y
py |tw Ky fy SW sn my | ny hy
bl dr kw ow sp sf hw
br dy gl st
by |dw gr,gw

Initial three-consonant cluster of English

These initial three-consonant clusters are usually produced with a pre-initial, an
post-initial and a /p/, /t/, /k/ at the medium of pre-initial and post-initial
Cluster  spl spr spy  str sty skr sky skw

Example splice spring spew string stew screw skew  squirt

2.4.2. Final cluster
A final consonant cluster is the cluster at the final position of a syllable. The
consonants that occur in final clusters are not necessarily the same as which occur

in initial clusters

18



Final two-consonant cluster of English

nasal liquid fricative | stop
lips Tooth | velum I r
ridge
Mp nt ng |nk Ip v Iy [rP ™ gz |SP pt ts
M(p)f | nd nds Ib 10 Ids b rf  m |st pd  kt
ns Id Is m |t ™V m sk ps ks
no Ik T R J B I t0 dz
If rk rf 1o
Final three-consonant cluster of English:
stop nasal liquid
cluster example cluster example cluster example
kst text mpt exempt Its waltz
ks0 sixth mps glimpse rps corpse
nts prince ts quartz
nst againt rst first
Id world
rlz Charles
r(p)o warmth

Final four- consonant cluster of English

The grammatical ending creates many more final consonant clusters than the list

above such as: The past tense ending /t/ and the plural ending /s/. Most of four-

consonant cluster can be analyzed as consisting of consonant preceded by pre-final

and followed by post-final 1 and post-final 2

19




Example: In the below table:

Pre-final Final Post-final 1 Post-final 2
Twelfths /twelfos/ | | f 0 S
Prompts m p t S
/prompts/
3. STRESS

Correct word stress patterns are essential for learner’s production and perception of
English. If a non-native speaker produces a word with the wrong stress pattern, an
English listener may have great difficulty in understanding the word, even if most

of individual sounds have been well pronounced.

3.1. Characteristics of stressed word

What are the characteristics of stressed syllables that enable us to identify them?
All stressed syllables have one characteristic in common, and that is prominence.
Stressed syllables are recognized as stressed because they are more than unstressed
syllable.

What make a syllable prominent? At least four different factors are important.

The loud: Stressed syllable are louder than unstressed. If one syllable is made

louder than the others, it will be heard as stressed

The length: If one syllable is made longer than the others, there is quite a strong

tendency for than that syllable to be heard as stressed

The pitch: If all syllables are said with low pitch except for one said with high
pitch, then the high-pitched syllable will be heard as stressed and the others as

unstressed

The quality: A syllable will tend be prominent if it contains a vowel that is
different in quality from neighboring vowels
20



2. A summary of English word stress rules

Rule 1: “Front weight” in nouns and adjectives. There seems to be a very strong
tendency in English for what is called core vocabulary to have stress on
the first syllable. The mean that many common nouns and adjective will

have stress on the first syllable.

Examples:
water people brother table
finger woman sister ugly
father butter pretty apple
mother

Rule 2: Two-and three-syllable words which have prefix. In words with prefixes
such as ‘be-,in-, dis-, ex-, un-, etc., the stress is almost always on the
second or third syllable ,i.e prefix are not stressed in English words. Note

that the majority of these words are verbs

Examples:
repeat begin because distrust
increase exhaust infer inspect
conclude confer invite understand

Rule 3: Words with suffixes’ we examine English words with suffixes, a similar

tendency is revealed: suffixes are never stressed.

Examples:
-ly quietly
-al original
-ive administrative
-ent/ant equivalent
-ic automatic

Another general tendency is for the stressed syllable to be some where in
the middle of the words, rather than on the first or last syllable in words

or four, five, or six syllable
21



Rule 3.1 Certain suffixes determine on which of the other syllable the stress will

fall. There are very many suffixes which cause the syllable before the

suffixes to be stressed. These are:

-ive  (impressive) [im'presiv] -late  (deviate) ['di:vieit]

-ient  (incipient) [in'sipiont] -lary  (pecuniary) [pi'kju:niari]
-lant) (deviant) ['di:viont] -iable (negotiable) [ni'goulicit]
-ial  (substantial) [sob'staen/sl] -ish  (diminish) [di'mini]]

-ion  (invention) [in'ven/n] -ify (identify) [ai'dentifai]

-ic (geographic) [d3io'graefikal] -ium  (premium) ['pri:miom]
-lan  (median) ['mi:djon] -ior (superior) [su:'piaria]
-ious (infectious) infectious -io (radio) ['reidiou]

-ical  (economical) [,i:ke'no mikal] -iar (familiar) [fo'miljs]

-ity  (opportunity) [,o pa'tju:niti] ~ -ible (impossible) [im'po sabl]

It doesn’t if the stress was on a different syllable in the form of the word

without the suffix (sometime called the ‘base’ word); the stress will move

from wherever it was to the syllable before the suffix when any of these

suffixes are added

Rule 3.2.The suffix ‘-able’ usually does not change the stress pattern of a word to

Example:

which it is added. So in ‘commendable’ in remain on the second syllable

adapt [o'deept]

rely [ri'lai]

knowledge ['no lid3]
detest [di'test]
Exceptions:

demonstrate ['demonstreit]
admire [ad'mais]

prefer [pri'fa:(r)]

22

adaptable [o'daeptabl]
reliable [ri'laiobl]
knowledgeable

['no lid3abl]

demonstrable ['demoanstrabl]
admirable ['a&dmorabl]
preferable ['prefrabl]



Rule 3.3.The following suffixes cause the stress to be placed on the a fourth

Rule 4.

syllable from the end of the word(this applies, of course, only to words of
four or more syllable)

-ary (vocabulary) [vo'kaebjulari]

-ator (investigator) [in'vestigeita]

-mory (alimony) ['alimani]

-acy  (intimacy) ['intimasi]

-ory  (category) ['keetigori]

Compound words: There are also some rules for determining stress in
compound words. These are words which are formed by combining two
nouns, a noun and a adjective, a verb and a preposition, etc. It is very
common for compound words which are nouns to have stress on the first

element. So, the tendency is Rule 1 also applies to compound nouns

Example:

A newspaper A postman A put-on A crossword
A teapot A chairman A grandfather A hotdog
Some compound words are formed from an adjective plus a noun. When
the same two words are used separately in a sentence, each word will
have equal or independent stress. For example, compare:
What a beautiful blackbird!
Look at that big black bird!
There is a set words which can be used as either a verb or a noun in
English (there are a few cases of noun or adjective):
Increase export import content
overflow insult decrease
In all these words, the noun has the stress on the first syllable, and the
verb has the stress on the last syllable. This seem to fit with Rule 1 and 2:
The noun will have front weight and the verbs, with a prefix as the first

syllable, will have stress on the second
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4. VIETNAMESE CONSONANTS

4.1. Definition and the basic consonants in Viethamese
Definition

Consonants in Vietnamese is a component of syllabication, and is the mainly initial
sound in Vietnamese syllable
Vietnamese consonants can occur at the initial or final position of Vietnamese

syllable but common at the initial position

The basic consonants in Vietnamese

The Vietnamese phonetic system contains 23 initial consonant : /b/, /f/ (ph), /v/,
v, 1/, 1d/ (@), /1) (th), Is] (X), 12/ (d), In/, I, It ] (tr), Is] (S), /2] (gi,r), /c/ (ch), In/
(nh), /k/ (¢, k, q), v/ (g), /y/ (kh), / N/ (ng), /h/, /p/, It/

The possible Vietnamese consonants are represented in the following chart based
on the place and manner of their production (articulation).

In Vietnamese there are six final consonants: /p/, /t/, /k/ (c/ch), /m/, In/, IN/ (ng/nh)

and two final semivowels: /i/ (ily), /u/ (o/u).
4.2. Classification of Vietnamese consonants

4.2.1. According to place of articulation

There are 6 groups of Vietnamese consonants classified according to place of

articulation, those are:

e Labial: are the sound made with two lips or with the lower lip touching the

upper teeth:/p, b, m, f, v/

Ex: The underlined consonant in the word
/p/ “ap” (cover up) /b/ “ba” (three) /m/ “mot” (one)
/f/ “phd” ( stresst) v/ “vo” (book)
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e Apical- dentals: are the sound made with the tip of the tongue touching the

upper or lower teeth:/t", t, d, n, s, z, I/

Ex: The underlined consonant in the word:

It/ “thu” (autumn) /t/ “tai” (ear) /d/ “den” (black)
/n/ “nao” (brain) /s/ “xa” (far) /z/ “giat” (washing)
/z/ “da” (skin) 1/ <1a” (leaf)

e Apical-palatal: are the sound made with the blade of the tongue /t, s, 1/
Ex: The underlined consonant in the word:

IV “ra” (tea) /s/ “sach” (book) /2/ “Tac” (rubbish)

e Dorsal sound: are the sound made with the blade of the tongue: /c, nh/

/¢/ “chanh”  (lemon) In/ “nhanh” (fast)

e Radical sound: are the sounds made with the back of the tongue: /k, , v, X /

Ex: The underlined consonant in the word:

/k/ “ca” (fish) Ikl (qua)  (fruit) Ikl “kem”  (ice-cream)
In/ “Nga” (Russia) /my/ “nghe” (hear) lyl “ghé&”  (chair)
/x/ “khe” (slit) /y/  *“ga” (station)

o Glottal: is the sound made with the epiglottises: /h/
Ex: The underlined consonant in the word : /h/ “hai” (two)

4.2.2. According to manner of articulation

There are 5 main groups of Vietnamese consonants classified according to manner

of articulation:
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e Unaspirate- stop sound: There are 5 un-aspirate stop sounds found

/bl is a labial sound, appears in the syllable without medial sound as in: “be, bi,
ba...”

/t/ and /d/: are the apical-dental sound as in: “tin, tai, da, den”

It/ : is the apical-palatal sound, appear in all syllable as in : “ trong trot, tré trung”
[c/: is the dorsal sound as in: “chim chéc, cham cha ”

/K/: is the radical sound as in: “cin ct, keo kiét, quay quan ”

e Aspirate- stop sound: There is only one aspirate-stop sound /t" / as in:
“thoan thodt, thap thoang”

¢ Nasal- sonant sound; there are 4 nasal-consonant sounds found:

/m/: is the labial sound as in: “may man, mong manh”
In/: is the apical-dental sound as in: “ nang né, nan not”
Inl: is the dorsal sound as in : “ nhon nhip, nhanh nhen”

/n/ : is the radical sound as in : “ ngan, ngdng, nghiéng, nghi ngd
e Fricative sound: there are 9 fricative sound

/f/ and /v/ : are the labio-dental sounds: /f/ in “phap phéi”, “phang phat”
/v/ in “vui vé”, “vé vang”
/sl and /z/ : are the apical-dental sounds : /s/ in “xa x6i”, “ xinh xan”
/z/ in “dé dai”, “gia giin”
/s/ and /z/: are the apical-palatal sounds : /¢/ in “say sua”, “sang sua”
/y/ and /x/ : are the back, radial sounds: /x/ in “khe kh&”, “khuya khoat”

/Y/ 11’1 “gf}ip g(~),”’ 13 g_Qn ghé”

e Lateral- consonant sound: there is only one lateral-consonant sound /I/ is

an apical-dental sound, appears in all syllable: /I/ in “lang 1€”, “lau linh”
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4.2.3. According to voicing

There are 6 groups of consonants classified according to voicing correlatively to 6

places of articulation:

Voiced: /b,m,v,d, n, z,z, v/

Voiceless: / p, f, t" t,s, 1,5, ¢, K, X, h /

Classification of the consonants of Vietnamese in terms of place of articulation,

manner of articulation, and voicing:

Labial | Apical Dorsal | Radial | Glottal
Dental | Palatal
Stop Noisy | Aspirate t"
Un- Vs t t C k
aspirate  [vd |p d
Nasal sonant m n n n
Fricative | Noisy | Vs f S S X h
Vd % y Z Y
Side Sonant I

Numbers of coda available in Vietnamese are limited to a certain degree,

especially; there are only six consonants which can stand in word-final position.

3. Vietnamese initial and final consonant: Vietnamese consonants (Thuat, 1980)

Initial consonants Final consonant
Plosive d t th t c k ? p, t Kk
Fricative f, v, s, z.v, h, X
Nasal m, n, nh, 1 m, nh, g
Lateral I
Glide 1 U zero (no letter)
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It is easily diagnosed that final consonants in Vietnamese consist of only nasal

consonants /m, n, N/ and unaspirated voiceless plosive /p, t, k/' with their

allophones. The limit codas as well as non-cluster mother tongue contribute many

difficulties for Vietnamese people in properly pronouncing any foreign language

with a wide range of final consonants and clusters. English, as prestigious as it is,

has extremely many final sounds that are foreign to Vietnamese speakers and it is

consonant clusters with two, three or even four consonants are challenging for their

linguistic acquisition. Tang Giang(2007:7) offers a comparison table below:

Comparison of Vietnamese and English consonant sounds in syllable -initial and -

final position:
Vietnamese | Shared sounds English only
only
Syllable |t (to), p (pinorpie) | t(time), g(go), O(thing), 8(then), J (shoe),
-initial th(tho), b (ba or bear) 3 (measure), tf(chain), dz (june), r(rope),
tl(troi), d (den or doll) w(water),
C(on)’ k (keo or kite) s-cluster( st,sp,sk, scr, srn, sn, str...)
z(ran), m (ma or me ) r-clucter( br, cr, scr, dr, gr)
s(sang), | n(namornote) |y . crerc b, cl, fI, gl)
¥(ga). f(pho or fire) w-cluster( dw, sw, tw, qw)
k(khong), v (va or very)
n(ngu), s (xin or send)
(nho) z ( 101 or zebra)
h ( hét or hair)
I ( lam or love)
j (dioryard)
r ( rdn or utter)
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Vietnamese

only

Shared sounds

English only

Syllable-
final

p (16p or hop )

t (it or bat )

k ( géc or luck )
m ( 1am or lamb)
n ( son or sun )

y( sbng or song )

b(lab), d(sad), g(bag),6(bathe),o(bath),
f(laugh), v(love), s(kiss), f (ash), I(ball)

3 (rouge), y(itch), ds(bridge),-pt(slept), -
ps(oops), -ks(licks), ft(laughed),-sp(lisp),
-st(list), -sk(brisk),-Ip(help),-1b(bulb),
-lt(wilt), -Id(wild), -Ik(bulk), -If(elf),
-lv(delve),l6(wealth), -1g(belch),
-Id3(bulge), -Im(balm), -mp(bump),
-mf(triumph), -mO(warmth), -nt(mint),
-nd(wand),-n6(tenth),-nz(lenz),-nk(bank)
-ng(wrench), -ndz (binge), -ks6(sixth)....

4. VIETNAMESE TONE

One of the phonetic typological differences between Vietnamese and English is

that Vietnamese is a syllable-timed in which the rhythm appears to be fairly even,

with each syllable giving the impression of having about the same duration and

force as any other; English is a stress-timed in which stressed syllables recur at

intervals. Another key difference is that Vietnamese is a tone in which the pitch

levels are used to distinguish words; English is a non-tonal language

5.1. Vietnamese pitch level

Tones differ in:

« pitch

« length

« contour melody

 Intensity

« phonation (with or without accompanying constricted vocal cords)
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http://en.wikipedia.org/wiki/Phonation

Unlike English languages, Vietnamese tones do not rely solely on pitch contour.
Vietnamese often uses instead a register complex (which is a combination of
phonation type, pitch, length, vowel quality, etc.). So perhaps a better description
would be that Vietnamese is a register language and not a "pure” tonal language.
There are six tones in modern northern Vietnamese, i.e. sac, nga, ngang, huyen,
hoi, and nang.

In Vietnamese orthography, tone is indicated by diacritics written above or below
the vowel.

The widely cited descriptions about the Vietnamese tones are given by Thompson
(1987:20) as follows:

5.2. Vietnamese tone system (Thompson 1987).

Siic tone

Sac tone is high and rising (perhaps nearly level at the high point rapid speech) and
tense. For example, ca ‘fish,” kho ‘be difficult.’

Nga tone

Ngé tone is also high and rising (in other words, the contour is roughly the same as
that of sac), but it is accompanied by the rasping voice quality occasioned by tense
glottal stricture. In careful speech such syllables are sometimes interrupted
completely by a glottal stop (or a rapid series of glottal stops). For example: ‘sita’
(milk), ‘cting’ (likewise)

Ngang tone

Ngang tone is modal; in contour it is nearly level in non-final syllables not
accompanied by heavy stress, although even in these cases it probably trails
downward slightly. For example, ‘ba’ (three) ‘xe’ (vehicle).

Huyén tone

Huyén tone is also lax, starts quite low and trails downward toward the bottom of
the voice range. It is often accompanied by a kind of breathy voicing, reminiscent

of a sigh. For example, ‘vé&’ (return home), ¢ 1ang’ (village).
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Hoi tone

Hoi tone is tense; it starts somewhat higher than huyén and drops rather abruptly.
In final syllables, and especially in citation forms, this is followed by a sweeping
rise at the end, and for this reason it is often called the “dipping” tone. However,
non-final syllables seem only to have a brief level portion at the end, and this is
exceedingly elusive in rapid speech. For example, ‘kho¢’ (be strong), ‘anh’
(photograph). Though hoi tone is usually described as low falling and then rising

tone, not all Vietnamese speakers have the rising part.

Nang tone

Nang tone is also tense; it starts somewhat lower than hoi. With syllables ending in
a stop [p t ¢ k] it drops only a little more sharply than huyén tone, but it is never
accompanied by the breathy quality of that tone. For example, ‘dep’ (be beautiful)
Other syllables have the same rasping voice quality as nga, drop very sharply and

are almost immediately cut off by a strong glottal stop. For example, ‘ma’ (rice

seeding)
Tone Symbol | Pitch level | Contour Other feature
name
Séc ’ High Rising Tenseness
Ngéa - High Rising Glottalization
Ngang | (unmarked) | High-Mid | Trailing-Falling | Laxness, breathiness
Huyén ‘ Low Trailing Tenseness
Hoi ' Mid-low | Dropping Glottalization or tenseness
Nang . Low Dropping
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Register comparison of Vietnamese tone (Thuat, 1980)

V.
— V Al
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Chapter II:
THE COMMON PRONUNCIATION PROBLEM FACED BY
VIETNAMESE

Every language has a different inventory of sounds. Difficulties may rise when a
learner encounter sounds in English that are not part of the sound inventory of the
learner’s native language. In this research, some basic difficulties as following will
be presented

1. ENGLISH CONSONANT PROBLEMS FACED BY VIETNAMESE

1.1. Difficulties in pronouncing English stop consonants

Word- initial voiceless stop consonants

English stop consonants are pronounced with aspiration and distinguished clearly
at most of position in a syllable.

Example: Plot-blot-cot

However in Vietnamese, these sounds in initial position are often pronounced
without aspiration, especially, /p/ does not occur in initial position. Therefore,
Vietnamese learners often easily fail to pronounce with aspirate the voiceless stop
Ipl, It/, Ik/ at the beginning of a word. These sounds are often mistake for /b/, /d/,
/g/ sound

Example: “plot” can be mistake for “blot”

“cot” can be mistake for “got”

Voiced vs. voiceless stop in word-final position

Moreover, Vietnamese has no voiced stops at the ends of words, so many
Vietnamese learners will not voiced final stops /b/, /d/, /g/ but will substitute
voiceless stop for a voiced one

Example: “cub” may be mistake for “cup”

b

“lamb” may be mistake for “lamp’
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Word-final voiceless stop consonants
Although the voiceless stop consonants /p/, /t/, and /k/ occur at the end of the word,
but these consonant are never release final position and are much shorter than their
English equivalents. This means that even when Vietnamese speakers pronounce
these consonants in final position, English speakers may have difficulty hearing
them.
Example: A word such as “beat” may sound like “bee”

[2; 153]
It is more difficult to demonstrate the voiced/ voiceless distinction with stops than
with fricative because stops can be prolonged. And when they get trouble in
voicing final stops, they will probably have difficulty with final voiced fricative

also

1.2. Difficulties in pronouncing English fricatives consonants

As affricative do not occur in word-final position in Vietnamese, many students are

unable to distinguish voiced and voiceless fricative. Most commonly, they will be

able to produce voiceless fricative like /f, s, 0, [/ but not voiced ones like /v, z, 8,

d3/.
[2;104]
EX: “peas” /pi:z/ is pronounced as “peace” /pi:s/
“leave” /li:v/ is pronounced as “leaf” /li:f/

Vietnamese learner also may omit fricative at the ends of words
Ex: A sentence such as:

“The boys always pass the garage on their way home”

/02 bio Z o :lweiz pa:s 0a geera:3 o n des wei houm/
May be pronounced like:

“The boy always pa the gara on thei way home”

[ 0o bio o :lweiz pa: 0o gaera: o n dea wei houm/
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Almost without exception, /6/, /d/ is problematic for Vietnamese learners. They are
a dental fricative sound made with the tip of the tongue and the upper teeth. The
particular native language of a student usually determines which sounds will be
substituted: /t/, /s/, or /f/ for /6/ in word “think™; and /d/, /z/, or /v/ for /0/ in word
“this”. In general, a voiceless sound like /t/ will be substituted for the voiceless /6/

and a voiced sound like /z/ for the voiced /d/

1.3. Difficulties in pronouncing English consonant /r/

Although there is the consonant sound /r/ in Vietnamese, the particular way in
which this /r/ sound is produced differs from in English. Vietnamese speakers
generally require word in learning to produce the English alveolar, retroflex.
English /r/ is made with ‘th’ tip of the tongue curled back and the lips rounded

But in Vietnamese speaker commonly produce this sound as a trill, a sound made
when the tip of the tongue touches the tooth ridge repeatedly like this:

And in some areas in Vietnamese, this sound is distinguished very clearly by
pronouncing vibration

As /r/ is a high frequency sound in English, speakers are usually aware of their
mis-pronunciation of English /r/ and often ask for instruction in the correct

pronunciation

1.4. Difficulties in pronouncing English consonant clusters
As Vietnamese has no consonant cluster sounds initial or final position, thus
Vietnamese learners have difficulties in pronouncing consonant cluster of English.
In pronouncing difficult consonant clusters, learner most often simplify the cluster
though the omission of one or more of the consonants

[2; 155]
The most common errors were sound omission in which omission of ending

sounds were more frequent than others. Sounds that were most frequently omitted
include: /s,z,d3 t, 1, k, ks, v/
Example: Help /help/ is pronounced as: hep /hep/
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Parent /'pearant/ is pronounced as: paren /'pearan/

Walked / wo :kt/ is pronounced as: walk / wo :k/

In addition to omitting sounds, Vietnamese learners may substitute English specific
sounds with Vietnamese sounds, or sounds shared between languages (McDonald,
2000; Riney, 1998)

Example:

- The English “hard th” in “the” may be approximated with [d], a shared sound, as
in [do].In the final position, a “hard th” may be produced as the shared sound /t/
Smooth / smu:d/ is pronounced as: smuts /smu:ts/

- The English “r” in “run” may be produced as the r-flap(a acceptable allophone
for the Vietnamese “r”) or as /z/ (from the northern Vietnamese dialect): “run” or
“zun”

- English final /I/ may be produced with the semivowel /w/ such as [snew] for

/sneil/ “snail”

2. SRESS PROBLEMS FACED BY VIETNAMESE
2.1.In the word, all the syllable are stressed

In Vietnamese, all words can be said to be the mono-syllabic words (with some
exceptions of compound words, which also have separate syllable and distinctive

tone. For example: (long lanh, rung rinh, dat dao...)

Such difference between Vietnamese and English might cause obstacles for
Vietnamese learners when they learn how to pronounce poly-syllabic words with
stress patterns in English. Thus, Vietnamese learner tend to pronounce all the
syllables with the same loudness, length and pitch — these called “prominences” —
thus give the full stress to all syllables. This characteristic should be considered as

a negative influence of our mother tongue.
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For example: pronouncing ‘pronouncing’ as ‘pro-noun-cing’ make it sound as if

it has something to do with ‘pronouns’

2. Primary and/or secondary stress falls on the wrong syllable

Another possible reason is that certain words such as “record” (verb and noun) or
“contract” (verb and noun) can be said to be the developmental errors. At a
particular level of learning English, the student might meet the word “record” as a
verb, and she or he learns to pronounce it correctly. Another time, s/he sees that
word again, but this time as a noun. But s/he made a stress error of

overgeneralization and pronounces it like a verb.
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Chapter 111
TECHNIQUES TO IMPROVE PRONUNCIATION

This chapter provides an inventory of techniques used in the teaching of
pronunciation. Most of these are production-oriented; their purpose is to improve

student’ production of spoken English.

1. TECHNIQUES TO ARAISING AWARENESS

1.1. Model exercise

The model and realistic goal in teaching English pronunciation is to enable the
learner to surpass the threshold level so that their pronunciation will not detract
from their ability to communication. So, it is necessary to refine the goal of the
drills as comfortable intelligibility rather than native pronunciation. The model

exercise contains 4 steps:

Step 1: Knowledge building. Have the learners be exposed to the item for
practice with some explanation to build up in them a simple knowledge about the

segments and how they operate

Step 2: Mechanical drill.
Have the learners read aloud a given list of sounds (after a tape). The reason to use

tapes is to increase the exposure to native speech and to approach accuracy

Step 3: Identification task.

The learner is asked to identify the sounds and prosodic features in context, for
example, listen to a short passage and identify the sounds in question

Step 4: Production task

The learners are asked to work in pairs or in small groups to build up a short
conversation containing the sounds and prosodic feature under practice. Practise

aloud and then end up the activity with role-play

38



Example: Model for Initial consonant
Step 1: knowledge building

The learner is give two columns of contrast words and they have 30 seconds to
read them silently (identification of words). Show the learners the difference:

voiceless vs. voiced. The teacher will choose the pairs problematic for drill

16/ 10/ /f/ 3/
thank then she television
think this shy pleasure
thick they shoe measure

Step 2: Mechanical drill
Have the learners read aloud the words in the box. Errors are corrected
Step 3: Identification task

Listen and “Hands up when you hear”.

First listening: Hands up when you hear the word beginning with /6/
Second listening: Hands up when you hear the word beginning with /d/
Third listening: Hands up when you hear the word beginning with f
Fourth listening: Hands up when you hear the word beginning with 3

Sample material (for first and second listening)

Script: We thank them for the thick book
Script: They think we’ll buy that book

Script: The thief was then caught by the policemen

Note: the script is a structured reading passage from one short sentence to a

passage of 50 words to meet the target respectively
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Step 4: Production task

Have the learners think of other targeted words than those available in the box.
Correct mistakes by explicit explanation of the place and manner of articulation

To produce /6/and /d/ make sure that the learner put their tongue between their
teeth. If no contact is made with the teeth the sound will not be produced correctly.
Have the learner produce them without stopping the air stream as these sound are

fricative

To produce /f/and /3/ make sure that the learners make a contact between their
blade of the tongue and the palate. Have the learners produce them without
stopping the air stream, because they are fricative

Finally, have the learners read aloud the whole passage introduced in Step 3
1.2. Minimal pair practice

Although consonant sounds can be presented individual, they are often taught in
contrast with another consonant. Techniques designed for demonstrating the
production of individual sounds generally make extensive use of minimal pairs.
Minimal pairs: is pairs of words which are different in respect of only one sound
segment

The series of word pin, bin, tin, din, kin, chin, gin, fin, thin, sin, shin, win supplied
with 12 words which are distinguished simply by a change in the first
(consonantal) element of the sound sequence

First, select the sounds you need to work on. This can be done by giving a
diagnostic test to check on learners’ perception of sounds. Many pairs of
consonants that will cause problems are pairs that differ in only aspect-that of

voicing. There are many pairs of English consonants that differ only in this feature:

/p/ and /b/ (Peter, beat) /0/ and /0/ (think, the )
[t/ and /v/ (fast, vast) /g1 and /dz/(choke, joke)
/Jland /3/ (shun, vision) /k/ and /g/ (core, gore)
/t/ and /d/ (to, do) /sl and /z/ (Sue, zoo0)
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When you have selected the sounds that need to be worked on, prepare sets of
minimal pair. Worksheets can be prepared for the students with the pairs of words

beside each other.

1 2
thank sank
thick sick
thumb some
tenth tense
mouth mouse

1.3. Drilling practice

One of the main ways in which pronunciation is practiced in the classroom is
through drilling. In its most basic form, drilling simple involves the teacher saying
a word or structure, getting the class repeats it. Drilling aims to help students
achieve better pronunciation of language items, and help them remember new
items

2. TECHNIQUE TO IMPROVE SPECIFIC PROBLEMS

2.1. Technique for English consonants

2.1.1. Technique to pronounce English stops consonant

Word- initial voiceless stop consonant

Student fails to aspirate the voiceless stops /p/, /t/, /k/ at the beginning of a word.
Therefore, ‘plot’, ‘tot” and ‘cot” may sound like ‘blot’, ‘dot’, ‘got’
1. A good way to begin teaching aspiration is to make the students aware that
aspiration is the puff of the air that accompanies the release of the
consonant. This is easily demonstrated with a match or a piece of paper

using the consonant /p/. Exaggerate the pronunciation of the word ‘pot’.
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Have the student hold a piece of paper close to their mouth and say the word
after you, making sure that a burst of air blows the paper away from them.
Repeat the produce for /t/. The consonant /k/ is less amenable to this type of
treatment because the air has very little force left by the time it reaches the
lips. However, one the student have understood exactly what aspiration is,

they can easily aspirate /k/

Sound Example

1. /p/ pan, paw, port, paper, pansy

2. It/ time, team, talkative, teller, si’tar

3. /k/ calm, keep, cold, ‘keynote, in’corporate

2. Tell the student that the puff of the air that accompanies these voiceless
stops is much like the /h/ sound in a word such as ‘hot’. Have student
practise words beginning with /h/ and then have them place a voiceless stop

in front of these words. For example:

Hot p(h)ot t(h)aught c(h)ot
Hi p(h)ie t(h)ie k(h)ind
He p(h)ea t(h)ea k(h)ey

Word-final position voiceless stop consonants

1. Have student release the final voiceless stop consonants in words such as
‘top’, ‘taught’, and ‘back’. A small puff of air, similar to aspiration, should
accompany the release of the consonants. Practise these words in sentence-
final position where they receive major sentence stress. This may involve
some exaggeration of your own speech because these consonants are not
always released in English in this position
Put it up on top
I didn’t know that you taught
Do you mind sitting near the back
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2. Do liking exercise in which words ending in voiceless stops are followed by
words beginning with vowel
Put the book _on top _ of the shelf
He taught us a lot_ about language

Sit at the back __ of the room

Voiced vs. voiceless stops in word-final position

Final voicing does affect the pronunciation of preceding vowels; they are longer
before voiced stops than before voiceless stop
1. Use minimal pairs such as those below, point out that the vowel are longer

before voiced stops than before voiceless ones

Before voiceless consonant Before voiced consonant
(shorter vowel) (longer vowel)
tap tab
pat pad
back bag

2. In producing the final sounds in the minimal pairs above, have students
release (that is, aspiration lightly) the voiceless stops /p/, /t/ and /k/, but keep
the articulators together for /b/, /d/, /g/.

3. As students may be able to produce voiced stops at the beginning of words,
practice linking words with final voiced stops to function words that begin
with vowels. The voiced stops should seem to begin the following function
words as shown below:

Don’trubit [downra bit]
He’s mad at me [hiyz me dot miy]

A bagofit [obea govit]
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2.1.2. Technique to pronounce English fricative

Voicing of fricative

Many students are unable to distinguish voiced and voiceless fricative. Most
commonly, they will be able to produce voiceless fricative but not voiced one. For
example, /f/ may be substituted for /v/ so that a word such as ‘leave’ is pronounced
as ‘leaf’. Similarly, /s/ may be substituted for /z/, so that a word such as ‘peas’ is
pronounce as ‘peace’

1. As a vowel is always voiced, they can be useful in teaching student to
voiced fricative. Have students place their finger lightly on their throat while
making a prolonged /a/. Point out that they should feel some vibration of the
vocal cords when the vowel is pronounced. Next, have them produce /s/
followed by /z/ concentrating on maintaining the voice: [aaazzzaaazzz].
While pronouncing this sequence, student should feel their throat, put a hand
on the top of their head, or cover their ears with their hand. If there is
sufficient voicing of the consonant, they should feel the vibration. Repeat
the procedure for the other voiced fricative :/v/,/6/ and /3/

2. Once students are able to voice the fricative, provide comprehension and

production practice of the voiced/voiceless distinction using minimal pairs.

If] IvI /6/ 10/ /sl /z/ If /31
fan van thigh  thy sue Z00  gleutian allusion
safer  saver ether either ceasing Seizing mesher Measure

leaf leave teeth teethe  face phase

3. Point out that vowel is longer before voiced fricative than before their
voiceless counterparts. Making the vowel longer before voiced fricatives

will help students to distinguish between minimal pairs such as below:
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Before voiceless consonant Before voiced consonant

(shorter vowel) (longer vowel)
Leaf Leave
Teeth Teethe
peace peas

4. Practise the pronunciation of the plural in English. This grammatical ending
involves a difference between the voiceless fricative /s/ and the voiced

fricative /z/

Is/ Izl
Ropes Robes gems
cats cads pawns
docks dogs kings
reefs reeves cars
cloths clothes halls

/0/ and /0/ as in ‘think’ and ‘this’

1. Almost without exception, /0/ and /8/ are problematic for ESL student. The
particular native language of a student usually determines which sounds
will be substituted: /t/, /s/ or /{/ for /0/; and /d/, /z/ or /v/ for /38/. In general,
a voiceless sound will be substituted for the voiceless /6/ and a voiced
sound for the voiced /d/

2. As these sounds are fricative, make sure that students produce them
without stopping the air stream. It is helpful to have students place their
tongue between their teeth. It is not vital that tongue produce between the
teeth a great deal, but if no contact is made with the teeth, the sounds will
not be produced correctly. For Vietnamese students, it is embarrassing to
protrude the tongue; this should be kept in mind if you having the students

exaggerate the articulation of these sounds
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3. Most of the ordinal numbers contain the /0/ sound: ‘third’, ‘fourth’, ‘fifth’,
produce, etc. Therefore, practicing the date or birth dates provides useful
practice with the /6/ sound

4. Try tongue twisters such as the one below to practice producing these
sounds

o/ 6/ /8/ 16/ 18/ /o /e /o 160 [/
Those three thugs think that they threw those things there

Word final fricative

As fricative do not occur in word-final position in Vietnamese, Vietnamese
speakers may omit fricative at the end of words
Since students can produce some of these fricatives at the beginning of English
words-/f/, Ivl, Is/ and /z/ point out the similarity between these initial and final
sounds
Do linking exercises in which words ending in these fricatives are followed by
words beginning with vowel

Don’t give up your seat

Don’t play with_ it

Breathe_in and then breath_ out

Pass_ out the books

Your wish is my command
2.1.3. Technique to pronounce English consonant /r/

Vietnamese students commonly produce the English /r/ as trill, a sound made when
the tip of the tongue touches the tooth ridge repeatedly. Alternatively, learner may
produce the English /r/ as a uvular sound, a sound made when the back of the
tongue approaches the uvula and it is made with the tip of the tongue curled back
and the lips rounded

1. Have students pronounce a prolonged [aaaaaa], gradually curling the tip of

the tongue back. Make sure that they do not touch the tooth ridge with the
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tip of the tongue and that their lips become slightly rounded. Then have
them uncurl the tongue and unround the lips so that the sequence [aaarrraaa]
Is produced

2. Point out that the /r/ sound is made with the tip of the tongue curled back
and not touching the tooth ridge. This is useful information for those
students who are producing a trill

3. Contrast /r/ with the flap sound /D/ in words such as ‘putting’ and ‘pudding’.
Point out that the tongue touches the tooth ridge momentarily in

pronouncing a flap, but does not touch the tooth ridge at all in pronouncing

Irl

Flap It/
putting purring
leading leering
heating hearing
skating scaring

2.1.4. Technique to pronounce consonant clusters

To properly lay the ground word for teaching consonant clusters to students,
teachers must first present some basic information about English syllable structure.
English syllables can take the flowing shape:

A syllable can consist of minimally one vowel (as in | or eye)

It can consist of a vowel with up to three final consonants (e.g., pie /pay/, spy
Ispayl/, spry /spray/)

It ca consist of a vowel with up to three final consonants (e.g., at /eet/, ask /aesk/,
asked /a&skt/

It can consist of a vowel with one or more initial consonants and up to four final
consonants (e.g., ten /ton/, tent /tant/, tempt /tompt/, tempts /tompts/)

It can consist of a vowel with almost the full range of possible initial and final

clusters (e.g., /spl/ splints /nts/)
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Although English syllable structure can potentially be CCCVCCC, the only one
syllable example we have found of this is strengths /strenkfs/ with an epenthetic
/kl. The syllable structure of many other languages is much simplier, the simplest
and most universal syllable structure being CV. This has important implications for
teaching English consonant clusters to speakers of other languages

It is helpful to summarize this information on the board. You can select common
syllable configurations:

\% CcVv VC |CVC |VCC |CCV |[CVCC |ccvCC(ete.)

oh see it but arm fly silk slips

eye buy us rag eats snow | burn trust

List several words under each category, enlisting students’ help if they are

proficient enough

Initial clusters

We suggest beginning with the presentation of initial clusters because these tend
to be easier for students to produce and also represent an environment in which no
native speaker simplifications apply. The diagram in figure below can assist in
raising consciousness about the possibilities for three-consonant clusters in
English. Have students work in groups to come up with as many words as possible

for each combination of two or three consonants

fwi/
P
Iyl
/sl /t/
I/
I/
r/
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Here is an example of what a group might generate:

Clusters of two Clusters of three
play spin splash
crew swim stream
tree skin scratch

This word-generation activity can be done as a contest with a time limit-the true
goal being to have students generate words from their active vocabulary. As groups
read off their lists, it will become clear whether certain combinations pose any
difficulty for the students
Tip :
1. If students can not pronoun initial cluster, have them insert a short schwa-
like vowel between the consonants
For example: baslue—bolue—b lue—blue
2. If students have difficulty with initial consonant clusters, they may have
more success pronouncing the same sequence of consonants separate words.
For example, students may be able to produce the /dr/ sequence in the phrase
‘bad rift’ but be unable to produce the /dr/ cluster across separate words,
gradually dropping more and more of the first word :
Bad rift—ad rift—d rift—drift
3. Have some students produce syllables with initial consonant clusters of

increasing complexity

pit top cat Pay Go
spit stop scat Spay Glow
split strap scrap spray grow
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Final clusters

Teaching final consonant cluster can proceed in much the same way as outlined

for initial clusters. For example, having student gradually build up clusters allows

them to gain mastery over final clusters of three or four consonants:

Clusters of three: /n/— /nk/ —/nks/

thing—think—thinks

Clusters of four: /k/ —/ks/ —ks0/ —/ks0s/

Tip :

sicks—six—sixth—sixths

1. Difficult final consonant clusters can be practised using two words. For

example, to practise the final cluster /1d/ as in ‘field’, use the phrase ‘feel
down’. The students can gradually eliminate more and more of the second
word

Feel down—feel dow—feel d—feeld

Practicing consonant clusters created through the addition of grammatical
ending. This will help students understand the importance of such clusters in
conveying meaning. For example, contrast the following two sentence.

| watch a lot of TV

| watched a lot of TV

Have students produce syllables with final consonant clusters of increasing

complexity

bread class car field tax(/ks/)
brand clasp card fields taxed(/kts/)
brands clasps cards texts(/ksts)

The teaching of final consonant clusters deviates from the teaching of initial

consonant clusters in the attention that needs to be paid to how native speakers

simplify final cluster configuration.
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Some common examples that could be presented to students include the following:

Reduction Example

Skt —st Asked /aeskt/ become /eest/
Sks —ss Asks /aesks/ become /eess/

Sts  —ss Lists /lists/ becom /liss/

Kts —ks Facts /feekts/ become /faeks/
Pts —ps Scripts /skripts/ become /skrips/

Fractions are also often reduced, losing the voiceless th /6/

Reduction Example

FOs —fs Fifths /fiffs/— become /fifs/

KsBs — ks Sixths /siksfs/ — become /siks/
Ntbs — n(t)s Tenths /tentfs/ — become /ten(t)s/

One essential point for students to note is that third person singular present tense
and plural endings provide important grammatical signals and are never left off in
the order to simplify a cluster. Common plurals such as months /ma ntfs/ and
clothes /clowdz/ are therefore never reduced by native speakers to /ma n(t)0/ and
/klowd/ but rather to /ma n(t)s/ and /klowz/

After being presented with native speaker strategies for simplifying clusters,
students should be given opportunities to practice these strategies themselves. A
bief dialogue to practice one of these examples might be:

Ted : I couldn’t finish the sixth problem

Joe : That’s because you forgot to reduce 6/6 to 1

The following dialogue also incorporates some examples of consonant clusters
NAE speakers might reduce:
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A trip to the veterinarian
Vet : What seems to be the problem with Peppy?
Pet owner :  Well, he just isn’t very peppy, Doc. He acts so tired all the time. He
just lifts his head up and sighs
Vet : And this started two months ago? Can you give me some more facts?
Pet owner : Sure. One of Peppy’s big strengths as a guard dog are his bursts of
energy. | asked him to fetch the newspaper yesterday and he left

three-fourths of it on the doorstep. What does your medical textbook

say about that?

Vet : Well, let me look it up under “listless dogs™. It say here that
“four/fifths of all listlessness in dogs is due to poor diet.” Why don’t
you I give you some peppills? Feed him one every day and we’ll see
how he acts next week.

2.2. Techniques for English stress problem

1. When teaching a new vocabulary items, always ensure that the students
know how to stress the item properly. Always ensure that students are able
to stress new vocabulary items correctly. Do not assume that hearing the
word pronounced will necessarily result in correct stress placement. What is
more, from the very first introduction of a new vocabulary item, care must
be taken not only to stress the word correctly, but also to unstressed it
correctly. That is, the word should not, for reasons of clarity, be produced
with stress where unstressed is in fact call for. For example, the word
‘bandage’ should not be given as ‘band-age’. The same rule should be
adhered to in all diction word

2. Give student related sets of words that display different stress patterns and
have them practise shifting the major stress, e.g.

([ J [ J [ J

Photograph photography photographic

3. A variation on the above tip involves using nonsense words and having

students shift the stress.
52



Distribute sheet with a set of nonsense sentences modeled on real English sentence.
As you read the sentence aloud, students mark the stressed and unstressed words.
For example:

The sentences such as the two below, with the stressed words as indicated with

dots. Be careful to reduce the nonsense function word
o ™ ° o
son geefies flugged min hox wazily

Model: The pilots flew their planes expertly

Hy fiss pold deesh tur looty wo um trewy

Model: My dear old friend is busy in the garden
Working initially with nonsense words rather than English words trains students to
listen for the acoustic signals of stress, i,e.the word that are said more loudly, more
carefully, and more slowly. Using nonsense words ensures that students give full
attention to the words that are stress
4. Activities that aid student’ reorganization of word-level stress pattern
Expanding sentences: Construct sentences in which the number of stressed
syllables is the same, but number of unstressed syllable varies. Have the
students read the sentences provided and then have them create their own:
([ J [ J [ J [ J
Lynn used Tim’s car
[ ] [ ] [ ] [ ]
Linda uses Timmothy’s car
[ ] [ ] [ ] [ ]

Linda could’ve driven Manfred’ car
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3. SOME GAMES USED TO TEACH PRONUNCIATION

Pronunciation is often taught through the teacher providing a model to learner
listen and repeat. The game activity is a valuable way to teaching pronunciation,
but it neglects a need many learner feel to understand what they are doing. The
activities are intended to lead learner towards insights that will help them in their
future learning career and reduce their dependence on the teacher as a model

The activities can be used as awareness raising activities or for controlled practice
or revision. It should contain a wide variety innovate activities type such as: maze,
jigsaw, board game, card game, lateral thinking, guessing game and lively party-
type game.,ect... to provide pronunciation practice for learner in whole class

activities and individual task. Some games will be given in appendix for reference.
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CONCLUSION

With the purpose to helping learners who coping with difficulties in pronouncing
English consonants and stress, my research paper is present in three chapters

In the first chapter, the concepts of English consonants and stress and Vietnamese
ones in term of definition, classification and feature are clearly identified according
to the point of view of different researchers

Chapter 2 is the part that point out some English consonants and stress problems
that may be difficult for Vietnamese to pronounce such as some stop and fricative,
consonant cluster, and the reasons causing those difficulties are mentioned in
details

Chapter three is the most important part in the whole paper. This chapter gives
some techniques to improve Vietnamese pronunciation with specific and
imaginative examples and games which hopefully will useful for Vietnamese
learners of English to avoid the mistake in pronunciation, especially the 2" year
English major students of our school of afterward course

Due to limitation of the time as well as knowledge, it is inevitable to get some
mistake. Any comment from teacher and other students are welcome to make this
research paper more perfect

Suggestion for further study

Due to the limitation of my knowledge and time, this paper could not go through
all aspects of English pronunciation as well as Vietnamese equivalences. So in
order to get more comprehensive understanding of this subject, | strongly
recommend further researchers. | hope that in the future English major students
would like to continue studying this subject but in the practical content. And I
would like to take factors relating this theme such as vowel, rhythm,

intonation...to make a fully researched study
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APENDIX:

Paoint:

Minimum level:

Game type:

Approximate time:

Rio de Jangiro

Londan

Singapore

New York

Pronunciation journey

minimal pairs

elementary

4 listen and respond game for the whale class
15 minutes

Preparation

Make a copy af the map for each member af the ciass. Then chaose some pairs of worgs from

your course. The ward paies shoukd differ in only one scund. Here are some examples:
renian  paceTays  taionthought  stipshesp

There zre several punlished doaks giving lists of these miimal palrs. For this game, you need

four pairs of wards

Presentation
4 Wirse the word pams in two verlical colymns onthe board. Label 1he lists &6 and might,
ledt righi
men man
fhace plays
TaLghi thpugnt
shig sheep

2 Aead aut words from the hoard In random arder and ask students 1o say which list they ze
o,

Conducting the game
1 (zive pach student a map. Point oud that & each of the numbsered junciions, there is a cnoice
of turming left ar rght.
2 Explain that you wit read four woads from ihe board, one ward for each junction, For each
word, students must turn left or rght aceording to whether the word is from the ket or the right
hand Ikt am the board. When wou hawe said the four words, sludents should then armve at gne
of the destinations along the 1op af the map. Far example:

men - place - theught - ship -+ Singapare
3 Go over tha routs togedher bo check the cosrect route. =+
4 Fapeat the aclivity several fimes using the same four pairs of words or using other
minimal paiss.
5 Students can play the game in pairs or small groups. They take fums b read aut wards and
trace the roube on 1he map.

Muoscaw Sydney Mizami Istanbul

Cape Town Buenos Aires Mexico City

Paris Lisbon Bumbay

4.?? “I 4'| i
|

e

- ———
=

e

|

i

Start of journey
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Cluster busters

Point:

Minimum level:
Game type:
Approximate time:

Rules

1 Tovwint 1his gama, yaur e mist
raks a camalile live of Souses 50
Ihah you brave a path drom one Side
af the Doard lo Wb cther ar Irom the
tap of the Board & the begom,

2 Tezrn A musl make 2 ling frem
sicle b side and Team B rigst mzhe
a Jine dramy bop 1o bodionn liks (hig,
for examgle:

Dizgorats ke this [_8[
ool aoeple L8
a5 3 carrplels ling: B

3 To win 2 squars, te beam myst
say which square they wanl, &g 40
and add single carsonant scunds lo
the ward in the squars ta maks
ancther ward. This must be deng
twice il the square has Zwrillen in it
and lhree fimes Il The squarg

fas Zwrillen in it

4 Tane 1ake ums o Iy i win
Stuares

S Wi can by Ao sl e ohier leam

mzking & ling by winning squares o

blick Brarne For gazrpls, e Team

A incks Team 8% ling:
LI

F,—'_f

|
U

i

consonant clusters and syllablas
intermediate

a blocking game for two leams
30 minutes

Preparation

Copy the grid orto the board {ar 2n OHP transparency). Make a copy of the grid for each
student i students are going to play the game in smaller groups. Make 2 copy af the answer key
for each grovp of sludeats.

Fresentation
1 Write the following sequence of wards on the board:

ar - pught = post - spart - spoms
Poirt gut that the wowal sound in these words remains the same even though the speling &
changed. Show that the wards are built up by successively adding one consonant sound and
that they all centain only one vowel sourd and therefare ane syliable. Stress that it 15 consoran
spunds and not written consonants that are doed. Thus, he cannod be expanded 10 she by
aiing an & in this g3z, the censenant sound Is changed, 2s oppesed to 2 consonant sound
bedng anded
2 Ivine students to build up other words by adding single cansanant sounds to or such as:

ar - law - floor - flpors

ar - four -farce « fonced
3 Ask students in grawns 1o build w wards fram epe, such as:

eye - lig = light - fiight - flights

ey - lig - like = liked
{Mnte that whila no additional wawel sound (and theredore syllahie) i added in the past tense
ending in iked, this is not always the case, eg wamteg, Adding an exira syilzhle 35 in this case is
no4 acceplable in the game. Mor is it acceptanle in plurzl endings, &g prizes, or third person
singular verb endings, eg waiches, which produce an additional syllable. )

Conducting the game

1 The game can be played as a class or with the class divided into saveral groups. The class

ar graups should Be divded mbo bea teams. 1§ playing in groups, one stedent should be rominsted
35 jurige and graen an ansvear key. IF playing as a cass, the feacher can be the judga.

2 Explain that all the words in the grid can be expanded by acdding single consonant sounds. Al
he winrds can be expanded in this way twice znd some can be expanded three times,

3 Explain andfor give out the rules. Note that an zHernative way of winning the gams would be
o a team En win four squares in a row rather than make a compisie ine of sguares from ane
=ide gf the beard fo the olhar.

4 Ac ieams praduce their sequencas of words, the wards shauld be written in pancil in the box
with the ariginal ward. (The wards can be rubbed out if they are incorrect.} The team can he
asked to pronounce the sequance 1o demarsirate that all the words hawe oaly one syllable,

5 I the sequance offered is different from that in e key, the teacher can be consyed 1o ses i
1he altemative is acceplabla.

G Wite the letter of the beam in the squares as they are won,

l‘{ ey These are sugpested answers but nthers are possible,

\ | |
A B C Iv] E
LIME WHY ICE KEY LOCK
1 ¢limb white rlee ki Glock
climibs quita price skis tlocks
ILL EIGHT ACHE RAY WHOLE
2 N late take pray hold
filled plate sheak Spray ks
plateg Heaks sprays
WIH OWE LAY TEA cooL
3 wind Iow late taam sehoal
winde slow plate steam sehoals
slows plates steams
MECK pAY EYE ART ACE
4 necks pain BYES tart face
nexl paint liaz start {aced
paints flieg starts
POT EYES HELL THING M
5 =pat lias help fhink pin
Epois flies halps thinks Epin




Syllable soup

Paint:  syllables and stress in words with three or four syllables
Minimum level: inermediate
Game type: alook and find puzzle for students working individually (or in pairs)
Approximate time: 15 minutes
Freparation

Make a copy o 1he puzzie Tor each member of the cless. You may aksa wanl b make 2 copy on
hE_‘j‘ an OHP transparency of a large piece of paper.

Presentation
1 Write a ward wilh its syllables separted in random order an ihe board. For axample, write
Re | Un [} 18 fomarrow B this:
mam | | der 1 mor o row
var || stane] | geat 2 A% studsnls 1o make e word ool of these Syliables.
— —— 3 Pranounce 1 wird sevesdl limes and ask shudens to igenlidy the sirangest ar
B | [ FPop u e fia]| In stressed myalle,

aen = ]| o & Write the word in the follawing arid 1o show the converdions used in the “soup’, that is, 2

circla araund the first Syllable and a $quare round the slressed syllable.
sivg | [ Tal ¢ phone| |lemesi) | 1

==
Con wer  sa liea || deg || e |\_1Jl_>|| mar m-:|

Conducting the game

1 G pach student & puzile, Explain thal there are 14 werds hidden in the grd. The words
are harizontal = or vertical B, The steessed syables have been removed from the words
and placed aubside the grid. AllEhe lirst syllabies are also autside e grid and begin wilh
capital leters.

2 Demanatrale the activity by making twa ar e of tha words in e puzde. (Use your OHP
Iransparency of large picce of paper il you Bee copicd the puzde.} The words, ence they ars
discovensd, should be circled and the sylables outside the grid should be cressed out.

3 W students have any dilficully geiting staned afer i demanstration, give Some or a8 of he
wards Ehat Ehey are looking for. They could zkso lay the game in pairs,

4 \Wher students have linished, check answers togethern {Agaim, you cin use your OHP
transparency or large plece of paper.) Drill the proawnciation of the wards.

WMaking your own versions

A Draw a gridd. Fill the grid sith wards separated into sylables, Most Setienaries indicalt how
wiwds an diviced it syilabies. The words may be weitten hoszertaly or serically.

2 Put a circle @round all firs] syllables and a square around all slressed syllables.

3 Finalty, make a clean ¢opy with 1he syllables in squanes or circles remoyved fram dhe grid and
writlan culside it. Use an initial capilal letter far the fifst syllabée in each ward.

T | [l ew @ tor || |

ta Cal stand In vi In

s mxlabls
[eapdal ks

Un

Sdresmad sbbie

mem

Pop
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Paint:

Minimum level:
Game type;
Approcimate time:

Rules

T The aien ol e game s lor azch
playas L colect complete tmilies of
Wl SuEh as: el - il -
ciwilize - oivilization.

2 The monitor deaks cul five cands
1o each piawar. Decide the ordes in
WETCh ywou e qoing 1o 1zke urns
3 Playars lake burns bo reguisl
cands from any of e clhe players
Fior sxample: Mo, can d have
iy plazser IF the player fhal
o 5% s (e weaed, they musl
five wou: o Yol ean Hhen g5k

gither tnis player or any othar
[ilayes for anofer card. 1 he

plaver has nat gof the cand, lake
anather cand from e monitar

ILis novw S necel playess .

4 Wran you bave 2 compkle

tamily, pul Ihe cards face dirwn

o the 12k

T The plinee wilh ot limilies

wien @l e families ae complet,

iz tha winnar.

& Tre job of the monsar |5 50 make

sure Ihat olayars pronounce woids

correshy when By ask lor Sem.

1 players do nol proncunc: wonds

camectly, tha monitar shouid ask

them o repeal the waed.

Happy Families

alress paEllems in long words

advaneed

a collacting game with cards dar four ar fiee players
50 minulis

Preparation
Gopy and cut oul @ set of cards dor each group of four or fies students in e class.

Presentation
Thezs word familkes Mustrate well the way certain soties affact the placemeant of ward sinass.
The pattem |5 totalky regtar for all the familes i this game
1 Wile thesse lvao wited famikes an the boerd. Undening the stresesd gyllete in gach aond.
cpedl - cigfiby = giviize = cvigaion
parsanal - persopaldy - personalize - personalization
Z Draw attentinn 5o e stress pallems and thel realionship with the suflxes. Then drll the
pranuncalion of 1he wards in asch family. You could &lso tak at tis poin abouwt whal parts of
speach e Tormed by the addition of the suffrees. Mote that, unika the first words in tha ather
tamilies, hospialis 3 noun

Conducting the game

1 Divide Ihe cass Imo groups of feur ar fiva, Morminate 3 monfor for sach group,
2 Giva each group & gack of tinds and give each moniler a key,

3 Exphain andfor give oul the rules.

Key
givi chaifty Givilize civiigglian
gyl eguality gqualio eglization
laftle fartiity {gstilize farsiization
finzt foaiy linalize finakz@lion
fenaral genegEity penenalize gensralizgtion
hgznital hespilgily  hospitalizs  Mespialigion
gl Ingality lapafim legahization
kil ety mobiize miskilizkion
matioral pationelty  pationalios  nathonalization
newiral reulralily ek e neuirlizgahon
pemEonal parsopalty  pErsomalize  personaligglion
ozl reglity [aeim realization
shakle slabdity afahikza clehilizatian
serik siepility sharilim sierilizlion

(Maz dhat 1he first vowel & pronounced differently in Saland Soatly, Nole @%a hal the letters
&g represenl one vawel sound in saa bul beo vowel sounds i rsaliy

sneet 2 Happy Families

T
national

LR
finality nationality

Ul
finalize nationalize

finalization || nationalization
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